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TEACHERS IN THE CONTEXT OF INCLUSIVE EDUCATION

Abstract

Currently, inclusive education is intensively included in the practice of the school. Teaching
children with special educational needs, as an integrated approach, requires compensation for
insufficient social development, and to look for optimal ways of teaching and raising children.
Therefore, in modern conditions, the training of competitive specialists who have a high level of
knowledge, skills and skills in the field of inclusive education is an urgent issue. As S.V.
Alyokhina notes, that readiness for inclusive education is determined not only by knowledge
training (professional), but also by psychological training, which is the basis for the successful
implementation of inclusive education in the context of professional activity. It is formed in the
process of professional training. The article discusses the scientific and the foundations of the
study of the psychological readiness of future primary school teachers in inclusive education.

Keywords: children with special educational needs, psychological training, component.
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WHKJIIO3UBTI BLJIIM BEPY KAFJIAMBIHIA BOJIAIIIAK BACTAYBIII ChIHBIIT
MYTAJIMAEPIHIH IICUXOJIOTI' UAJIBIK JAUBIH/IbIF'bIH AHBIKTAY

AHpnaTna

Kaszipri yakpITTa MeKTen ToKipuOeciHe WHKIIIO3UBTI OuTiM Oepy KapKbIHABI eHrizinyne. Epekiie
OimiMm Oepy KakeTTumikTepl Oap Oanmamapiapl OKBITY KEHIEHAI TOCUT pETIHIE >KETKUTIKCI3
QJIEYMETTIK JIaMyJIbIH OPHBIH TOJITBIPY/IbI JKOHE Oajiayiap/ibl OKBITY MEH TOPOHENCYIIH OHTANIIbI
XKonmapelH 13aeyai Taman erenl. COHIBIKTAH Ka3ipri »karjgaiila MHKIIO3UBTI OuTiM Oepy
cayacelHia OiiM, OUTIK, AaFAbUIaphl KOFaphl, Oacekere KabUIeTTi MaMaHaap bl Jaspiay ©3eKTi
Macene Oomnbin TaObutansl. C.B. AnexuHa HWHKIIO3UBTI OiiM Oepyre MailbIHABIK OLTIMMEH
(xociOM) FaHa emec, COHbIMEH KaTap KociOM KbI3MET jKarJailblHAa MHKIIO3UBTI OUIiM Oepyai
TaOBICTBI JKY3€re AachbIpyAblH HETi31i OOMBIN TaOBUIATHIH TCUXOJOTHSUIBIK AaWBIHABIKIICH €
aHBIKTANATBIHBIH aTan eTel. O KOCINTiK OKBITY IMpOILeCciHIe KambinTacaapl. Makanana 6oamak
OacTaybllll CHIHBITT MYFAIIMACPIHIH WHKIIO3UBTI OUTiIM Oepyre MCUXONMOTUSIBIK JalbIHIBIFBIH
3epTTeYAIH FBUIBIMH KOHE HET13/Iepi KapacThIPBLIFaH.

Kinm ce30ep: epexuie 6inim bepy xasxcemminikmepi 6ap 6ananap, NCuxonocusivl OaublHObIK,
KOMNOHEHM.

Kanvixbaesa A.JK.t, Mupzaxmeooea V. *, Kacvimocanoea I' H. ?
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OIIPEJEJIEHUE IICUXOJOIrMYECKOW TOTOBHOCTHU BYAYIIINX YUUTEJIENA
HAYAJIBHBIX KJIACCOB B YCJI0OBUAX HHKJIIO3UBHOI'O OBPA30OBAHUSA

AHHOTaAUA

B Hacrosimee BpeMmsi HHKIIIO3MBHOE 00pa30BaHME MHTEHCHBHO BXOJUT B MPAKTUKY LIKOJIBL
OO6yuenue nereit ¢ 0coObIMU 00pa30BATEIBHBIMU MMOTPEOHOCTSIMH, KaK KOMIUIEKCHBIA TOJIXO/,
TpeOyeT KOMIIEHCAIUM HEJOCTATOYHOTO COIMAIBHOTO pa3BUTHs, IOWUCKAa ONTHMAaJIbHBIX
croco6oB oOyueHUs M BocnuTaHus neteid. [103ToMy B COBPEMEHHBIX YCIOBMSIX MOATOTOBKA
KOHKYPEHTOCTIOCOOHBIX CIEIHAINCTOB, OOJIAAAI0MUX BBICOKUM YPOBHEM 3HAHHWH, YMEHHHA M
HaBBIKOB B cepe MHKIIO3UBHOrO oOpa3oBaHMs, sIBJIsETCS akTyanbHbIM BorpocoMm. Kak C.B.
AnexuHa OTMEYaeT, YTO TOTOBHOCTh K MHKIIIO3UBHOMY OOpa30BaHUIO ONpEAEIsSeTcs] HE TOJIbKO
3HAHMEBOW MOJATrOTOBKOH (IpodecCHOHaIbHON), HO U MCUXOJOrMYE€CKON MOArOTOBKOM, KOTOpast
SIBIIIETCS. OCHOBOM yCHEIIHOW pealu3ali WHKIO3UBHOIO O0pa30BaHMs B KOHTEKCTE
npodeccuoHanbHOM nearenbHOCTH. OHa (QopmupyeTcss B mporecce mpodeccnoHaIbHOM
MOJATOTOBKH. B cTarhe paccMaTpuBarOTCSI HAydHBIE W OCHOBBI HM3YYCHHUS IICHXOJOTHYECKON
TOTOBHOCTU OYAYIIMX y4uTeJIeld HauaJbHBIX KIacCOB K MHKIIFO3UBHOMY 00pa30BaHMUIO.

Knroueevie cnosea: demu c ocodovimu 06pa306ame/szblMu nOmp€6HOCm}ZMM, ncuxojioeuveckas
l’lOdZOmOGK(l, KOMNOHEHRm

Introduction. Today, the main emphasis is on the education of children in need of special
education, adaptation to society and ensuring the availability of high-quality education for
children, the course of training, education, adaptation of children with special educational needs,
taking into account their psychophysical characteristics in the general educational environment,
requires an acute pedagogical complex. it is a problem at the highest level of society to adopt
and properly implement an inclusive educational system. «If you say that the country has not
become a country, correct your cradle”, M. Auezov noted that in the school, where our father is a
master of education, the teacher has a special place in teaching, educating and socializing
children with special educational needs, adapting the educational process according to the age
and personality of the child, providing a warm psychological protein in the classroom and
supporting the child. In this regard, it is planned to ensure the readiness of future teachers to
work in an inclusive educational environment, starting from the walls of universities.
Psychological training of a teacher is very important not only in terms of academic education,
but also psychologically in preparing professionals who can take a child with a heart,
demonstrate their true professionalism at work with children, who are willing to solve situational
problems, who are creative, who can think.

The main section. The issue of inclusive education is currently being considered and
developed in our country by scientists such as Namazbaeva Zh.l., Suleimenova R.A., Autaeva
A.N., Movkebayeva Z.A., Abayeva G.A., Yersarina A.K., Elyseeva I.G., Butabeva L.A., etc.

In modern knowledge and experience, the terms integration, mainstreaming, inclusion are
used to describe the pedagogical process, based on the study and upbringing of children with
special educational needs and normal children together. "As for the term integration, when
translating from The Latin language, "integrare” means complementary, plus. In pedagogy, the
term "social integration” was originally used in the 20th century for people with ethnic and
national characteristics, and since the 60th century, the term has been used in the context of
individuals with special educational qualifications, which have entered the language circulation
of Europe. By the beginning of the XXI century, the term integration was applied in the context
of the unlimited participation of such persons in education, work, various social roles and



functions, starting with the application to the common life, life of individuals and normally
developed persons with special educational needs in a broad sense of social philosophy, and a
number of aspects of it were covered by the law [1].

Mainstreaming is widely used in foreign literature , meaning "mainstream, that is, equality"
when translated from Latin. It provides for the integration of persons with special educational
needs at any gatherings, program evenings in a normal environment, expanding social relations,
adapting to the environment. Inclusive education (translated from the French language, | include
inclusive) provides for the tendency of children with special educational needs to study in the
general educational environment.

In this regard, children with special educational needs are children who have temporary
or permanent difficulties in education for health reasons, who need to be educated in a special,
general educational program and additional education program (*On education law of RK") [2].
Inclusive education is aimed at ensuring affordable education for every child, regardless of the
physical, intellectual, social, emotional, language characteristics that a child has, and also the
transformation of the educational space of children for children's education, adapting the school
environment affordably to the child, reforming the educational process in accordance with the
individual needs of children. In this regard, it is important not only to provide educational
programs, the educational space of the school, but also to the quality of education, the actions of
all subjects in relation to the educational process. In this regard, the training and professionalism
of teachers plays a crucial role. Therefore, psychological preparation of future teachers, ensuring
their comprehensive psychological and professional training, which will play a crucial role in the
implementation of this inclusive system of education, is an urgent issue. Therefore, the issue of
psychological readiness of future primary school teachers for the implementation of inclusive
education has become an important part of our research.

The course of analysis of special pedagogical and psychological literature on the subject of the
study gave us the basis for an intensive study of the essence of the concept of inclusion and its
peculiarities in ensuring psychological readiness of future primary school teachers. In foreign
practice, American pedagogy provides for a radical change in the inclusivity of general school
for children with normal and special educational needs, German pedagogy uses the term
"integration”, "integrated teaching”, "add-on", "inclusive teaching"” in Russian practice as a high
form of development of the educational system, as a system aimed at improving the cognitive
ability of children and their health. is recognized.

Inclusive education is a long-term strategy, because it is a complex platform for organizing
educational processes not only in one region, but in the general education system, which applies
to all subjects involved in the educational process. Therefore, inclusive education is based on the
correct interaction of children from one education, the actions of parents and teachers.

Inclusive education covers deep social processes of school: moral, material, pedagogical
environment, etc. To create such an environment, it is necessary to work together with parents,
children, all the specialists involved in the educational process.

Psychological training of teachers plays a crucial role in the formation of correct professional
positions, professional competencies for the effective implementation of inclusive education
system. In this regard, professional, methodical and psychological training of future teachers for
the implementation of inclusive education is considered as an urgent issue.



The psychological readiness of future teachers is the main condition of its professional activity.
In this regard, Asmolova a.G. said that the effectiveness of professional actions is determined by
the psychological and practical training of teachers. If we look at the concept of preparation, it
applies to the completion of the process of preparing for the performance of a professional act on
its own, and is used by researchers as the integral property of a person characterized by a certain
level of personality development that allows the person to participate in any process [3].
Dyachenko and Kandybovich expressed the following components of the concept of preparation
for the widespread consideration of this concept of preparation [4]:

- motivational component is a positive attitude to the profession; the desire to achieve success
and to prove himself in a positive way;

- knowledge and understanding of the specifics and conditions of his professional activity, his
requirements for a specialist person;

- knowledge, knowledge, skills required for operational (cognitive) professional activity; his
understanding of professional responsibilities and his assessment of its importance;

- emotional will, his ability to manage his professional actions, his self-control; a sense of
responsibility and professional integrity;

- evaluation is a reflex of professional training and self-evaluation.

In addition to these components, Rusakov noted the following preparation functions [5]:

- gnostic (indicates the cognitive orientation of the individual; is reflected in the practical ability
of students to apply their knowledge in solving professional tasks; formation of a complex of
professional abilities; attempting to grow professionally);

- integrative (the ability of a specialist to think inholestually, comprehensively; a broad
worldview; the ability to critically perceive life phenomena; systematic vision of professional
reality; the ability to analyze his actions);

- prognostic (be able to predict; project the outcome of a professional case; be able to evaluate
the existing situation; take responsibility; solve problematic situations on its own;);

- adaptation of value (relationships of value to professional actions; self-respect as a person, as a
specialist; an understanding of the social importance of the profession; constant interest in the
actions of a professional) etc.

It is appropriate to consider psychological training as a systematic process at different levels. In
the formation of pshological training of the teacher in the implementation of inclusive education,
D.V. Vorobyeva noted the following personal characteristics [6]:

- the ability to organize pedagogical activities in the conditions of collaboration;

- the ability to consciously choose a version of his professional activity;

- the ability and readiness to choose methods and optimal means of pedagogical activity.

In her research, D.V. Vorobyeva also noted the motivational, cognitive, operational, value-based
components of training, and V.V. Hitrick showed cognitive, emotional, conattaining,
communicative, reflexive components [7].

In terms of psychological training of future primary school teachers in inclusive education,
priority scientists traditionally perceive psychological training as a mental phenomenon, thereby
increasing the stability of a person's actions in the polymotive space; explains the situation and
conscious assessment of activity, etc. Psychological training can be determined by the
combination of internal and external situations. First of all, it is the personality qualities,
intellectual, motivational, emotional will, professional value, ensuring the readiness of the future
teacher to carry out professional actions. in other words, it is a state of internal reliability,
mobilization. A number of scientists also noted the role of motivational components in the
formation of psychological training of future teachers. It is through this motivational component
that the psychological readiness of working with children in the context of inclusive education
reflects the necessary qualities. They are characterized by personal pedagogical orientation and
correct perception of themselves and others. As it is known, the emotional acceptance of children
with special educational needs contributes to the effectiveness of future teachers.



The methodology of the study. It is also appropriate to consider the psychological readiness of
future primary school teachers for inclusive education as an integrated personal education, in this
regard, its cognitive, motivational, emotional, creative, action components, price reflexives, etc.
In the study, the theoretical method, the empirical method (control, interview, test, questionnaire,
determining experiment (V.V. Boyko test "Communication tolerance™ (author's questionnaire
test), llyina T.I. "Determination of motivation of universities". the results of the study were
analyzed quantitatively and qualitatively.

Results of the study. Determining the level of development of each component of the
psychological readiness of future primary school teachers to work in an inclusive educational
environment, and then, according to the results of the study, «The psychological readiness of
future primary school teachers to work in an inclusive educational environment™ was the basis
for the creation of a model.

In the course of the motivational component, the future teacher's view of children as a value; The
active experience of the future pedagogue, the ability to design, the ability of each child to create
their own route in the context of inclusive education, and in the component of reflexive
evaluation, aimed at improving their knowledge, development, critical evaluation of their
professional potential. In this regard, three levels of these components (high, medium, low) were
considered and the level of psychological readiness of future primary school teachers for
inclusive education was determined by the components.

Discussion.Analysis of the result. In the experiment, the future primary school teachers who
participated, according to the results of the study, students are more 71% ready for the
motivation component, while 66% show professional activity (Fig 1). At a low level of 43%,
motivational conditions were observed, a conscious misunderstanding of their professional
actions in the context of inclusive education was revealed.
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Fig 1. The results of the experiment

When implementing inclusive educational practice at the highest level, 91% of the
operational component is activity in creating and predicting the individual trajectory of each
student 88%, and at the average level of 58% - only situational activity, and at a low level of
23% it is revealed that there is no attempt to create and predict the individual route of each
student.
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Fig 2. The results of the experiment

During the high level, 86% of the reflexive component, the high level of development and
analysis of its capabilities in the course of its professional activities, and at the middle level, 64%
revealed only formal subject knowledge, and at the lower level, 33% - a lack of understanding of
its professional capabilities (Fig 2), and its basics of working with students in need of special
education in the conditions of inclusive education.

Total. S.V. Alekhina distinguishes the readiness to work in the conditions of inclusive
education: professional and psychological [8] informative, In most cases, the work in the
conditions of inclusive education focuses on the professional training of future teachers, and the
psychological aspects of inclusive education. In the implementation of the program, preparation
for work is determined not only by education, but also by psychological training "children with
special educational needs"”. Psychological training involves important personality traits, actions,
stimulates, stimulates and regulates this activity. Thus, the analysis of the subject of the study
showed that the readiness of future primary school teachers to work in the context of inclusive
education is very important. Identifying the components of psychological training that are
important for the implementation of inclusive education, knowing the level of their development,
the development of these components will allow to effectively carry out professional activities in
the context of inclusive education in the future, in the context of psychological training.
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