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Abstract

The purpose of this study is to identify the level of development of emotional intelligence of
preschool children.

The article notes that in modern conditions, the problem of the development of the
emotional intelligence of pre-schoolers is relevant, this is due to the fact that the process of
globalization, changes in all spheres of life had a negative impact on the pre-schooler, subjected
him to emotional tests that inhibit the development of emotional intelligence of preschool children.

The author of the article proves the importance of the development of emotional intelligence
in preschool children. In his opinion, the preschool age has great opportunities for the development
of the emotional intelligence of preschool children.

The main goal of the study was to identify the level of development of emotional
intelligence in preschool children. The study involved 40 pre-schoolers of diverse ages: 3-4 years
old, 4-5 years old, and 5-6 years old.

The indicators for the development of the emotional intelligence of pre-schoolers are:
knowledge of various types of emotions, recognition of emotions, description of various emotions,
identification of the causes of the appearance of emotions, awareness of their own and others'
emotions, the ability to manage their own emotional state and the emotions of other people.

The above indicators helped to identify the following levels of development of the
emotional intelligence of preschool children: high, medium and low.

The results of the study of the level of development of emotional intelligence indicate that:

- pre-schoolers have a very poorly formed emotional intelligence, there are no emotional and
motivational attitudes towards themselves, people around them, peers,

- there are a lot of preschool children with a low and medium level of development of
emotional intelligence, there are practically no children with a high level of development of
emotional intelligence,

- children have deficiently developed communication skills in different life situations with
peers, adults,

- the level of development of emotional intelligence in pre-schoolers is higher at the age of
6-7 years, very low at the age of three, i.e. the age of children, as well as temperament, influences,
sanguine people have a high level of development of emotional intelligence, girls, compared to
boys, have a high level of development of emotional intelligence.

Key words: emotions, emotional intelligence, child, pre-schooler, preschool age,
understanding emotions, managing emotions, diagnosing the level of development of emotional
intelligence of preschool children.
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JUATHOCTHUKA YPOBHS PAZBUTUSA DOMOIIMOHAJIBHOI'O UHTEJIVIEKTA
JETEX JOIIKOJBbHOT'O BO3PACTA

AnHomayus

]_ICJH) HCCIICAOBAHUS 3aKJIFOYACTCAd B BBISIBICHUU ypOBH?I pa3BI/ITI/I$[ SMOIIMOHAJIBHOT' O
MHTEJUICKTA ACTEeH JIOIIKOJIBHOTO BO3pPACTa.

B CTaTh€ OTMECYACTCA, UTO B COBpCMeHHI)IX YCJ'IOBI/ISIX np06neMa pa3BI/ITI/I$[ SMOIIMOHAJIBHOTO
HUHTCIIJICKTA JOIIKOJIBHUKOB JSBJISICTCSI BECbMa aKTyaHBHOi/JI, 3TO CBs3aHO C TEM, YTO HpOHCCC
FJ'[O6aJ'[I/I3aIII/II/I, N3MCHCHUS BO BCEX C(i)ean JKHU3HHU OKa3aJIu HCraTUuBHOC BJIMWAHUE HAa JOIIIKOJIbHHUKA,
nonBeper €ro SMOIMOHAJIBHBIM HMCIIBITAHUAM, KOTOpI)IG TOpMOSHT pa3BI/ITI/I€ SMOIIMOHAJIBHOT' O
HMHTEJUICKTa JICTSH.

ABTOp CTaTb NOKA3bIBACT 3HAYUMOCTH pa331/1T1/1${ OMOIIMOHAJIBHOI'O MHTCIIJICKTA y I[GTGI\/'I B
JOIIKOJIBHOM B03paCTC. HO €ro MHCHHIO, I[OIIIKOJ'II:HLIﬁ B03paCT SABJIACTCA BAXXKHBIM HepI/IOI[OM JUISA
paSBI/ITI/ISI JINYHOCTHU pe6eHKa, TaK KakK 06J1a)1aeT 60J'ILH_II/IMI/I BO3MOXHOCTAMHA I paSBI/ITI/Iﬂ
AMOIMOHAIBHOTO HHTEJIJIEKTA JETEH JOIITKOJIHLHOTO BO3pacTa.

OcHOBHas TI€JIb HMCCIIEIOBAHUS 3aKJIIOYAiaCh B BBISBICHUHM YPOBHS DPAa3BHUTHS JCTEH
JIOIIKOJILHOTO Bo3pacTa. B uccnenoBanuu npuHsiii ydyactue 40 JOMIKOJIBHUKOB pa3HOTO BO3pacTa:
3-4 ner, 4-5 net, 5-6 ner.

KpI/ITepI/ISIMI/I paSBI/ITI/Iﬂ OSMOIMOHAJIBHOTO HHTCIUICKTA AJOIIKOJIBHUKOB SBJISIFOTCS: 3HAHHUC
pa3IMYHBIX BHUJOB AMOIMH, pacro3HaHWE SMOIMH, OMUCAHWE PA3JIMYHBIX SMOIMH, BBISBICHHE
MIPUYMH TOSIBJICHUS YMOIMI, OCO3HAHUE CBOUX W UYXXHX dMOIIMI, YMEHHUE YIPABJIATh COOCTBEHHBIM
AMOITMOHAIBHBIM COCTOSTHUEM U IMOIMAMU APYTUX JIFOICH.

Ha ocHoBe BhIICHa3BaHHBIX KPUTEPHEB OBUIM  BBIJCIEHBI  YPOBHHU  Pa3BUTHS
SMOIIMOHAIBHOTO MHTEJIJIEKTA AETEeH JOIIKOJIBHOTO BO3pAacTa: BBICOKUM, CPEAHUN U HU3KUH.

B uccnenoBanuu ObLTN UCTIOIB30BAHbI CIEAYIONINE METOIBI: HAOIIOACHHUE, OTIPOC U Oecena,
aHaJIM3 PUCYHKOB JICTEH JOIIKOJIHHOTO BO3pacTa.

HUtorm pe3ynbTaTOB WCCIENOBAHUS YPOBHS Pa3BUTHS HMOIMOHAIBLHOTO HWHTEUICKTA
CBUJICTEIIBCTBYIOT O TOM, YTO:

- Y JOMIKOJBbHUKOB OYEHB IJIOXO0 C(hOpMUPOBAH 3MOIMOHAIBHBINA MHTEIUIEKT, OTCYTCTBYIOT
AMOITMOHAIPHO-MOTUBAIIMOHHBIE YCTAHOBKM 110 OTHOIICHHWIO K ce0e, OKPYXKAIOUUM JIFOISIM,
CBEPCTHHUKAM;

- JIeTel JIOIIKOJIBHOTO BO3pacTa C HU3KUM U CPEIHUM YPOBHEM PAa3BHTHUS SMOITMOHAIBHOTO
UHTEJJIEKTa  JOCTAaTOYHO MHOTO, MPAKTUYECKH HET JeTe C BBICOKUM YPOBHEM pa3BUTHUSA
SMOIIMOHAILHOI'0 HHTEIUIEKTA;

- y JeTel HeJOCTaTOYHO Pa3BUTHI HABBIKU OOIICHHS B Pa3TUYHBIX KU3HEHHBIX CUTYaIUSIX
CO CBEPCTHHKaMH, B3POCIIbIMH;

-YPOBEHb PAa3BUTHSI IMOLMOHAILHOTO MHTEJUIEKTA y JOUIKOJIHHUKOB BBINIE B BO3pacte 6-7
JIET, OYeHb HHU3KHH B TPEXJIETHEM BO3pacTe, T.C. BJIMSAET BO3pAcT JCTCH, a TakKe BIIMAET
TEMIEPAMEHT JIETeH, Y CAHTBUHUKOB BBICOKUN YPOBEHb PA3BUTHS SMOIIMOHAIIBHOIO MHTEJUIEKTA, Y
JI€BOYEK, [0 CPAaBHEHUIO C MaJbUYUKaMU , BBICOKMHA YpPOBEHb pPAa3BUTHUA 3SMOLMUOHAIBHOTO
HHTEJIEKTA.

Knrouesnie cnosa: smoyuu, SMOYUOHATLHBIN UHMETLIEKM, PEOEHOK, OOUKONIbHUK,
()OLMKO]ZbellZ so3pacm, NOKHUMAaHUe ce60ux 3]1/!01/;1/[1/7, ynpaesjieHue SIMOYUAMU.
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MEKTEII ’KACBIHA JENTHTT BAJIAJAPIBIH DMOLIMOHAJIbI MHTEJJIEKTIHIH
JAMY JEHTEWIH JUATHOCTHKAJIAY

Anoamna

Byn 3eprreynmiH MakcaTthl - MEKTeN JKachlHa JIEHIHT1 OamamapJblH 3MOIMOHAIIBI
MHTEJUICKTICIHIH JaMy JACHTeHiH aHbIKTay.

Makanaga Kasipri Jkargaida MeEKTen JKachlHa JeHiHTi OanamapIblH SMOLMOHAIIBI
WHTEJUICKTICIH JaMBITY Maceneci e3eKkTi 6obin Tadbutanbl. Kasipri skahannany ke3eHiHze oMipIiH
OapiBIK cajlajapblHIAFBl ©3TepPICTEP MEKTEN >KachlHA JIEHIHT1 Oanaapra o3 ocepiH Turizyzae. Jon
OCBI IIPOIIECC MEKTEM JKachlHA JIEHIHT1 OaslanapIblH SMOIMOHAN bl MHTEJUIEKTIHIH JaMyblHa KeAepri
KENTIPETiH YMOIMOHAIIBI ChIHAKTapFa YIIBIPATHIT OTHIP.

Makana aBTOpbl MEKTEeN JachblHa JEHIHr1 OananapAarbl SMOLMOHANJbBI 3UATKEPIIKTI
JTAMBITYJIBIH MaHbI3AbUIBIFBIH CEHIMII Typle nonenaeii. OHbIH MIKIpIHIIE, MEKTENKe AEHIHT1
YKacTarbl OanayiapbIH SMOITMOHAIBI HHTEIIEKTICIH IaMBITY YIIIH YJIKEH MYMKIHIIKTEp Oap.

3epTTeyaiH Heri3ri MakcaTbl MEKTEeN >KachblHa JCWIHT1 Oajamap/blH HSMOIMOHAIIIBI
WHTEJUICKTICIHIH JJaMy JICHIei1H aHbIKTay OOJIIbI.

3eprTeyre op TYpil JKacTarbl MEKTeN >KachblHa Jeiinri: 3-4 xac, 4-5 »xkac, 5-6 xac
apanbIrpiHIars! 40 Oaa KaThICTHI.

Mekren >xachlHa IEHUIHT1 OaytamapAplH SMOIUOHAIIBI MHTEJUICKTICIH JaMBITY KpUTEPUHATIEPI:
AMOIUSIIAPABIH, OPTYPIl TYpJIepiH OLTy, SMOUMSIIAPABI TaHy, OPTYpPJi SMOLHUSIIAPABI CHUIIATTAY,
SMOIMSJIAP/ABIH Taiiga 0oy cebenTepiH aHBIKTay, ©3[CpiHIH KoHEe Oacka aaaMIapibiH
AMOIUSJIAPBIH OUTy, ©37CpiHIH 3MOIMOHAIIL KYWJIEPIH kKoHE 0acKa ajaaMaap/blH 3MOIMSIIAPbIH
Oackapa Oiy.

Korappima atasFaH KpUTEpHiIep HEri3iHAE MEKTeN >KachlHAa JACHIHT1 Oanayiap IbiH
SMOIIMOHAN/Il UHTEJUIEKTIHIH AaMy JEHIeiliepl aHbIKTaAbL: JKOFaphl, OpTalia >KoHE TOMEH.

DOMOIMOHAJAB UHTSIUICKTTIH AaMy JCHICHIH 3epTTey HOTHKENIEPIHIH HOTHXKEIEP1 MbIHAHBI
KepceTei:

- MEKTeIN »acblHa JeHIHr1 Oananapja 3MOLMOHAIIR MHTEJUIEKT ©Te HaIlap KaJbIITacalbl,
e3/iepiHe, alHalachIHAArbl  aJamjapra, KyplaacTapblHa  KaThICThl ~ AOMOLIMOHAJIBI  JKOHE
MOTHBAIUSUIBIK KO3KapacTap *OK;

- SMOIMOHAJJIbI MHTEJUIEKTTIH JaMy JIEHIeil TOMEH KOHE OopTalla MEKTEl achlHa JEHIHT1
Oasajap Kerr, SMOIMOHAJIBI MHTEJUICKTTIH JIaMy JICHr el KOoFaphl Oajanap ic )Ky31HAe JKOK;

- Oamamapia opTypil eMIpIiK Kargainapia KypJacTapbIMEH, €peceKTEPMEH KapbIM-
KaTbIHAC Kacay JaFblIapbl )KeTKUTIKTI JaMbIMaFaH;

- MEKTeIl JKachlHa JIeHIHT1 Oananapaa SMOIMOHANAbBl MHTEJUIEKTTIH JaMy JeHreii 6-7 xacta
KOFapbl, ain OanaHblH 3 JKacblHJa ©T€ TOMEH, SFHH OananaplblH JKacblHa, COHAAN-aK
TEMIIEpaMEHTIHE Jcep €Telli, SMOIMOHANAbl WHTEIUIEKTTIH JaMy JeHrell >KOoFaphl, KbI3Japiaa
WITapMEH CajbICThIPFaH/ia YMOLMOHAI Bl MHTEIJIEKTTIH JaMy AeHreii )Korapbl 00JIa bl

Tyiiin co30ep: smoyusniap, SMOYUOHANObI UHMEILIeKM, OAnd, MeKmen HcACbIHa Oelinel
bana, mexmenxe OetliHei Hcac, o1apobly IMOYUSLILAPLIH MYCIHY, IMOYUALAPObL OACKAPY, MeKmen
HCACHIHA Oeliinel 6ananapobly IMOYUOHALObL UHMENLIeKMIHIY 0amy OeHeelin OUACHOCMUKALAY.

Introduction

The State Educational Standard of Preschool Education and Training of the Republic of
Kazakhstan emphasizes the development of the emotional intelligence of preschool children as one
of the priorities, this is no coincidence, since in our country in recent years the number of
emotionally disadvantaged preschool children has been increasing.
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The process of globalization, changes in all spheres of life had a negative impact on the pre-
schooler, subjected him to emotional tests that hinder the development of children's emotional
intelligence.

Modern preschool children are emotionally unstable, aggressive, hostile, anxious, do not
know how to establish contacts with both adults and their peers, do not empathize, do not
sympathize with loved ones, do not understand the emotional state of another person, do not
understand their own emotions, cannot manage them, do not know how to express their feelings,
they are not aware how to rejoice at the achievements of the people around them, are very
vindictive and touchy.

L.Vygotsky noted that emotions “are the central link” of the mental life of a person, and
above all of a child [1].

Preschool age is a favourable period for organizational work on the development of
emotional intelligence, since emotions control all aspects of a child's life.

The well-known physiologist N. Shchelovanov wrote in this regard: “Emotions not only
constitute the most valuable psychological content of a child's life, but also have an important
physiological significance in the life of the organism. Emotions are indestructible. They do not
disappear, but are deposited in the subconscious. They form the character of the child and
significantly influence the determination of the life positions of an adult. It is from here that good
and evil, cheerful and sad, open and closed people are formed.

It is very important to teach a child to overcome fear, anger, greed, it is also sufficient to
teach to be surprised and care, to be sad and happy, to sympathize and be proud "[2].

The question arises: why is serious attention being paid to the development of the emotional
intelligence of preschool children today?

This is because the development of emotional intelligence gives children the opportunity to
harmoniously build their relationships with people around them, with their peers, to self-actualize
more successfully in activities, to better engage in educational and cognitive situations, to be
successful in life in the future. A person who does not know how to regulate his emotions, unable to
understand his emotions and the emotions of other people, to correctly assess the reactions of
people around him, faces various obstacles in life, therefore, it is necessary to develop the emotional
intelligence of children from early childhood.

Emotional intelligence helps us better understand our goals and pursue them with
confidence. Emotional intelligence implies knowing and understanding our strengths and the ability
to compare usual behaviour with this standard [3].

Scientists note that a person's success in life depends not only on the development of
intellectual abilities, but also on the ability to feel, be in harmony with oneself, the capability to
control emotions, the ability to analyse the emotions of other people, to establish contacts with
them, to cope with difficulties, to make the right decisions, to act in any situation in cold blood, the
aptitude to work in a team.

From the above, we can make the following conclusion: the importance of the development
of the emotional intelligence of preschool children is great in shaping the personality of the child,
thereby, the child learns to communicate with people around, establish contacts, control his
behaviour, regulate his emotions, and understand the state of feelings of another person.

Based on the foregoing, we set the task: to identify the level of development of emotional
intelligence in preschool children.

Before starting our research, we tried to reveal the concept of "emotional intelligence” and
show the history of the appearance of this term.

The concept of "emotional intelligence™ in psychological and pedagogical science appeared
recently; for many years, no attention was paid at all to the development of a child's emotional
intelligence.
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This term was first introduced into scientific use in 1990 by American psychologists John
Mayer and Peter Salovey, defining it as a person's ability to perceive and express their own and
other people's emotions, assimilate thoughts and emotions, understand and explain emotions, and
regulate their own emotions and the emotions of the people around [4].

In their opinion, emotional intelligence is the correlation of the cognitive and affective
spheres, which contributes to the effective solution of life tasks.

Later, J. Meyer, P. Salovey, D. Caruso developed the concept of emotional intelligence, in
which emotional intelligence is considered as a basis of social intelligence, including the ability to
recognize one's own emotions and emotions of other people, own emotions, distinguish them and
use this information to control one's own thinking and behaviour.

The model of emotional intelligence which was proposed by J. Meyer and P. Salovey, D.
Caruso, consists of four components that reflect four spheres of emotional intelligence:

1. Perception, identification of emotions, their expression.

This element points out the presence of the ability to perceive, determine emotions. In
addition, it denotes the ability to differentiate between true and false expressions of emotions, and is
also responsible for the reliable expression of emotions.

2. Using emotions in order to improve the efficiency of mental activity.

This component indicates the ability to evoke a certain emotion, to control it. Thanks to this
ability, a person can continue to work with the same productivity or even increase it, despite a
negative or anxious emotional state. Different emotional states affect the solution of specific
problems and tasks in different ways.

3. Comprehending emotions.

This element specifies the presence of the ability to understand emotions, connections
between emotions, the reasons for the emergence of one or another emotion, transitions from one
emotion to another, the analysis of emotions, the capability to explain and sort emotions.

4. Managing emotions.

This ability is associated with controlling emotions. Reflexive regulation of emotions occurs
through awareness of emotions. The capability to experience negative and positive emotions.

The problem of the evolution of emotional intelligence was investigated by G. Gardner, he
singled out personal and interpersonal intelligence, which are directly related to emotional
intelligence, and he interprets intrapersonal intelligence as “access to his own emotional life, to his
affects and emotions: the ability to instantly distinguish feelings, name them, translate into symbolic
codes and use as a means to understand and control their own behaviour” [5, p. 145].

D. Goleman made a significant contribution to the development of the problem of emotional
intelligence and he included five components in the structure of emotional intelligence:

- recognition of emotional states, understanding the relationship between emotions, thinking
and action,

- management of emotional states - control of emotions and replacement of unwanted
emotional states with adequate ones,

- the capability to enter emotional states that helps to achieve success,

- the ability to identify the emotions of other people, be sensitive and manage the emotions
of others,

- the capability to enter into and maintain satisfying interpersonal relationships with others.

Later, the author modified the presented structure of emotional intelligence, including the
following components: self-awareness, self-control, social understanding, relationship management,
realizing that the identification of emotions is a prerequisite for managing them, the successful
solution of the assigned tasks largely depends on the ability to competently manage their emotions.

Scientists have revealed the essence of the above concept and its structure, the importance of
the development of emotional intelligence in the formation of personality.
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A theoretical analysis of the problem of emotional intelligence led to the following
conclusion:

- emotional intelligence is the capability to process information contained in emotions: to
determine the meaning of emotions, their connection with each other, to use information as a basis
for thinking and decision-making.

The structure of emotional intelligence includes:

- understanding oneself: the ability to distinguish one's own mood, emotions and influence
the emotions of other people,

- self-regulation (control of impulsivity),

- self-motivation,

- empathy (way to understand the emotional state of another person and interaction with
him),

- social skill: the ability to effectively build your relationships with people around you.

In our study, we relied on the above provisions, with a special emphasis on the expansion of
the emotional intelligence of preschool children. The basics of the child's future personality are laid
in preschool age, in this regard, we tried to show the importance of preschool age in the
development of emotional intelligence.

Preschool age is a short period in a child's life, but, despite this, it is of exceptional
importance for his further development. It is the period from three to six to seven years, the
beginning of this stage corresponds to the crisis of three years.

During this period, the development of the pre-schooler proceeds more violently and rapidly
than ever: the child's body weight and height, the volume of the brain increase, and higher nervous
activity develops.

The leading activity of a pre-schooler is a role-playing game, in addition, at this age, new
types of activity appear, such as design, visual activity, application, modelling and elements of
labour activity.

Pre-schoolers successfully master moral concepts, forms of behaviour in society, the child's
cognitive activity, interest in learning the world around them, and self-awareness, self-esteem and
self-control develop,

At preschool age, significant changes occur in the mental development of the child: the
rudiments of logical thinking appear, visual thinking, voluntary attention, perception, imagination,
memory, speech develop.

At preschool age, the child masters speech, which leads to the development of
communication with people around him to a higher level, communication takes place about
personal, cognitive, moral problems, stable relationships with peers are formed.

Pre-schoolers have new interests and needs that affect their emotional development.

At the preschool age, the evolution of emotional intelligence acquires particular relevance,
since during this period there is an active emotional formation of the pre-schooler, the development
of mental functions, personality formations and qualitative changes in the development of
psychological processes.

The formation of a pre-schooler’s personality is a complex process of interaction of
intellectual and emotional development, therefore, emotional intelligence plays an important role in
a child's life.

Unfortunately, the development of emotional intelligence is not given the right attention,
children are not taught emotional literacy: to understand their own and other people's emotions, to
find the reasons for the appearance of negative emotions, to manage emotions.

In older preschool age, selectivity of friendly contacts with peers appears. Older pre-
schoolers begin to see the beauty in the surrounding reality, in the grace of the dance, in the musical
melody, they are impressed by the beauty of landscapes and natural phenomena.
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Aesthetic and moral feelings are closely interconnected: the child approves of good and
beautiful, condemns evil.

The cognitive activity of the child influences the formation of intellectual feelings, in
particular, curiosity, bright positive emotions when learning new things, surprise have a beneficial
effect on him.

In older preschool age, the child masters social forms of expression of feelings, the
importance of emotion in the child's activity changes, emotional anticipation is formed, higher
feelings (moral, intellectual, aesthetic) are formed, the ability to foresee the emotional results of
their activities appears, the child turns into a subject of emotional relationships, he can empathize
with the people around him, make a compromise, overcome negative emotions, is able to control
himself, knows how to support a friend.

At preschool age, a sense of duty is formed, at the beginning there is a sense of duty towards
peers and adults, later towards children, in older pre-schoolers a sense of duty is manifested towards
a wide range of people.

Pre-schoolers at this age strive for personal success, recognition of their own achievements.

Emotions in preschool age are tempestuous, but not persistent, children quickly move from
one emotional state to another, are influenced by emotions experienced by other children.

In preschool age, an emotional anticipation is formed, which makes the child worry about
the possible results of his activity, to anticipate the reaction of the people around him to his actions,
therefore the importance of emotions in the child's activity is constantly changing. The emotional
world of a pre-schooler is very rich and diverse, from basic emotions (joy, fear) he moves to a more
complex range of feelings (happy and angry, jealous and sad), on average, in senior preschool age,
children understand by their look, gesture, facial expressions, voice intonation the emotional state of
another person.

Emotional anticipation makes the child worry about the results of the activity, think about
the reaction of the people around him to his behaviour. In preschool age, the "intelligence™ of his
feelings develops.

Children of preschool age have various emotional reactions associated with the development
of new types of activity, the complication of relationships with adults and peers, the development of
moral, aesthetic, cognitive feelings. Feelings become meaningful, emotional experiences are caused
by deep inner meaning.

The emotional sphere of a pre-schooler has a significant impact on in his development, helps
to perceive the surrounding reality more deeply, to react correctly to it.

With the correct upbringing of a child in preschool age, you can successfully develop
emotional intelligence, teach him to understand his inner world, develop ideas about his own mental
states and the mental states of people around him. Emotional intelligence must be formed taking
into account the age characteristics of preschool children.

For the successful development of the emotional intelligence of preschool children, it is
necessary for loved ones to create emotional well-being around the child. Therefore, various
feelings can be compared with fairy-tale characters, animals, natural phenomena - this is useful to
evolve the emotional intelligence. It is important for a child to see an adult not only being joyful
and happy, but also tired, upset, sometimes angry and worried. Therefore, it is important for a
parent to be “natural” so that the child can recognize himself with all his own weaknesses. It is
necessary to voice your emotions: "I am glad when you are happy", "l am so proud of your
successes”, "'l am very angry when they indulge".

The features of the emotional development of preschool children include:

- the content of the emotional sphere of the pre-schooler becomes more complicated,

- the general emotional background of the child's mental life is formed,

- the child learns social forms of expression of feelings,

66



BECTHHUK KaszHITY um. Abas, cepus «Illcuxonocusy, Ne3(68) 2021 2.

- the importance of emotions in the child's activity changes, emotional anticipation is
formed,

- feelings become more conscious, generalized, reasonable, voluntary,

- higher feelings are formed: intellectual, moral, aesthetic.

But along with this, there are problems in the development of the emotional sphere of
preschool children:

- increased sensitivity of the child to the content of his "own I" - the concept makes him
vulnerable to any influences of surrounding adults and peers,

- the capability to understand and manage their emotions, the ability to understand the
emotional state of a nearby person is not sufficiently developed in children of this age,

- they have no idea of how to react to different emotional states,

- most children are characterized by an inability to sympathize and empathize with another
person, even close people.

Preschool children do not have enough life experience, so the main task of adults is to help
them to develop their emotional intelligence.

The expansion of emotional intelligence depends on many features, such as upbringing, the
benevolent attitude of adults towards children, a favourable psychological climate in the family and
in kindergarten, being surrounded by affection, attention, and the establishment of bodily emotional
contacts.

In our opinion, the development of the emotional intelligence of preschool children must be
carried out thoughtfully, purposefully, in cooperation with the parents of children and teachers, but
at the same time without harming the child. Sometimes improper communication with people
around can lead to a weakening of the need for communication with peers, to one-sided attachment
to one person, to fear, anxiety, and excitement.

J. Perez found a positive interrelation between parental warmth as reported by the early
adolescents and the early adolescents’ emotional intelligence [6].

Parental emotion dismissing practices, including minimization, punitive, and distress
parental reactions to children’s display of negative emotions, have also been negatively related to
children’s emotion knowledge [7].

On this occasion, Peter Salovey wrote: “I like the very idea that people can be taught a
deeper understanding of their own emotional life and help them achieve their goals, but what I don't
like at all is the education of comfort!

| am afraid that any campaign to increase emotional self-control in children will end up
being coached for the “only correct” emotional response in relation to this situation - laughing at a
holiday, crying at a funeral, and so on” [8].

For a long time, many people share the opinion that intelligent behaviour does not always
conform to high intelligence quotient (1Q). [9]. Thus, preschool age is a very favourable period for
the development of the emotional intelligence of children, but, unfortunately, it does not always
successfully affect the development of the emotional intelligence of preschool children. In our
study, we tried to identify the level of development of emotional intelligence in pre-schoolers.

Research methods.

The study involved 40 pre-schoolers of different ages: 3-4 years old, 4-5 years old, and 5-6
years old.

The criteria for the development of the emotional intelligence of pre-schoolers are:
awareness of various types of emotions, recognition of emotions and the causes of its appearance,
depiction of different emotions, awareness of their own and others' emotions, the capability to
manage their own emotional state and the emotions of other people.

Based on the data above, we have identified the levels of development of the emotional
intelligence of preschool children.
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A high level of emotional intelligence is characterized by a deep knowledge of various types
of emotions, recognition of emotions by facial expressions, intonation, the accuracy of interpreting
own emotions, the emotions of other people, identifying the reasons for the manifestation of
positive and negative emotions, the ability to manage own emotional state and the emotions of other
people.

The average level of emotional intelligence is characterized by recognition of emotions, the
ability to define one's own emotions, but the child does not always recognize the emotions of the
people around him, and cannot always control his own emotions and the emotions of other people.

A low level of emotional intelligence is determined by a weak ability to recognize one's own
and other people's emotions, to manage one's emotions; impulsivity, low self-control are
characteristic.

When identifying the level of development of the emotional intelligence of preschool
children, we used the following methods:

- observation,

- interview,

- conversation,

- analysis of children's drawings.

Below is a detailed consideration of each of the diagnostic methods:

The observation method was used for a purposeful, deliberate study of the level of
development of emotional intelligence in preschool children.

Obijective of observation:

Reveal:

- the emotional state of the child during the day,

- what is the mood with which he comes to kindergarten,

- the reason for the change in the emotional mood of the child,

- is the child happy to meet with peers, educator,

- what emotions the child experiences most often,

- is the child able to establish contacts with peers and people around,

- emotional manifestations of the child in different life situations.

Observation of children took place in a natural setting: in a group, on a walk, during the
arrival of a child in kindergarten and leaving it.

The survey and conversation method was applied to obtain information based on verbal
communication.

Purpose of the survey and interview:

To figure out:

- the child has knowledge and ideas about emotions;

- the child's ability to recognize the emotional state of another person by facial expressions,
intonation;

- the child's ability to describe his emotional state;

- the ability to find the reason for the appearance of signs of positive and negative emotions
and people around;

- the ability to restrain negative emotions;

- is the child able to sympathize, empathize with people around him, literary and television
characters;

- does he know how to influence the emotional state of another person;

- is the child able to communicate with his peers, surrounding adults;

- using the cards to compose a story about the emotional states of the heroes.

The method of analysing the drawings of children made it possible to identify the emotional
state of the child.

Target:
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Reveal:

- the capability to determine the emotional state of the literary hero by the image of the face
of a literary hero;

- the ability to reflect his own emotional state in the drawing;

- the ability to show various emotions in a drawing: joy, sadness, surprise, anger,
resentment, anger, envy, fear;

- the ability to draw a cheerful, sad, angry, surprised person.

Research results.

During the study, the following results were obtained:

The observation method, the method of questioning and conversation, the method of
analysing the drawings of children gave us the opportunity to obtain the following information:

The emotional state of many children of three years old is changeable, during the day they
experience many different emotions (the child can be cheerful, cry unexpectedly, sometimes fight),
they come to kindergarten reluctantly, often aggressive, stubborn, capricious, impulsive, they are
not particularly happy meeting with peers, children of 3 years old do not particularly need to
communicate with peers and adults, they are more pleased to spend time with toys.

Children of three years old are not aware of emotions, it is difficult to recognize various
emotions, they do not know how to control their emotions, to influence the emotions of other
people.

From the age of four, the situation changes: children recognize some emotions, but not all,
they begin to better recognize positive emotions than negative ones, they can explain their emotions
and the emotions of others, there is a need to communicate with people around them, in particular,
with peers.

At the age of 5, children are well aware of their emotions and the emotions of others, they
can name the reason for the appearance of a positive emotion, restrain their emotions.

At 6-7 years old, children become calmer, their emotions are controllable, children of this
age are well versed in their own and others' emotions, they can express them, tell in detail about
their emotions, even identify the causes of positive and negative emotions, they recognize by
intonation, facial expressions emotions of people around, manage their emotions, know how to
sympathize, empathize with another person, evaluate their behaviour, know how to cooperate with
peers and people around them.

In the course of the study, it was noticed that the level of emotional intelligence in sanguine
people is much higher than in choleric people, phlegmatic people, melancholic, and it was also
noted that girls of preschool age have a higher level of emotional intelligence than boys.

The study revealed that:

Age of High level Medium level Low level
children
3 years old — 10 no 2 8
children
4 years old - 10 no 5 5
children
5 wyears old- 10 2 5 3
children
6-7 years old- 10 3 4 3
children

Conclusion.

The results of the study of the level of development of emotional intelligence indicate that:
- pre-schoolers have a very poorly formed emotional intelligence, there are no emotional and
motivational attitudes towards themselves, people around them and peers,
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- there are a lot of preschool children with a low and medium level of development of
emotional intelligence, there are practically no children with a high level of development of
emotional intelligence,

- children have deficiently developed communication skills in different life situations with
peers, adults,

- the level of development of emotional intelligence in pre-schoolers is higher at the age of
6-7 years, very low at the age of three, i.e. the age of children, as well as temperament, influences,
sanguine people have a high level of evolution of emotional intelligence, girls have a higher level of
emotional intelligence rather than boys.

- many children are poorly versed in their own emotions as well as the emotions of other
people around them; pre-schoolers are not aware how to manage emotions, influence other people's
emotions, sympathize and empathize with loved ones.

Emotional intelligence seems to have positive effects and it seems to be sensitive to
environmental influences, it is sufficient to study how children can develop greater emotional
intelligence. While abilities can be trained, personality dispositions may need more subtle nurturing
through human interaction. For children the most vital human interaction happen with their parents.

The outcomes of the study will facilitate as the basis for further development of a program
for the development of emotional intelligence in preschool children.
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