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Socio-psychological aspects of bullying as a form of deviant behavior in adolescence

Abstract

This article examines the problem of bullying among adolescents in secondary schools. The
purpose of the study is to analyze the socio-psychological aspects of bullying as a form of deviant
behavior in adolescence, as well as to identify the features of its role structure and its relationship with
adolescent aggression. The empirical base of the study consisted of 138 students in grades 7-8 from
secondary schools in Karaganda, Temirtau and Abai (mean age = 13.5 years). The diagnostic
instruments included E. G. Norkina’s Bullying Structure methodology and the Buss—Perry Aggression
Questionnaire (BPAQ). The obtained empirical data indicate a pronounced role differentiation within
the bullying structure: boys are more likely to occupy the roles of defender and victim, whereas the
bystander role predominates among girls. A statistically significant association was found between the
initiator role and physical aggression, while the emotional (anger) and cognitive (hostility) components
of aggression were relatively independent of role position. Thus, bullying is conceptualized as a
structured group phenomenon characterized by a clear distribution of roles. The findings highlight the
need to develop targeted prevention programs that take into account not only gender-specific patterns of
involvement in bullying, but also the relationship between behavioral aggression and dominant roles.

Keywords: bullying, adolescents, deviant behavior, role structure, aggression, gender differences,
school environment.
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AHnoamna
by makanania sxanmel OuTiM OepeTiH MEKTeN JKaFJaibIH/Ia JKacecipiMIep apachiHIAFbl OYJITHHT
Mocelieci KapacThIpbuIabl. 3epTTEYIiH MaKcaThl — >KacecHipIMIIK Ke3eHIET1 JEBHAHTThl MiHE3-

KYJIBIKTBIH O1p TYpi peTiHIeri OYJUTMHITIH QJICYMETTIK-TICHXOJIOTHUSUIBIK aCTICKTUICPIH 3epTTey, COH/IAM-
aK OHBIH DPOJIIK KYPhUIBIMBIHBIH EpPEeKIIeNIKTepi MEH >KacecHipiMIep/aiH arpecCHBTUIINIMEH e3apa
OallIaHBICHIH  AHBIKTAY. 3EpTTEYIiH SMIMPUKAIBIK Oa3zackiH Kaparanmel, Temipray xoHe Aoai
KaJlaJTapBbIH/IAF bl YKAIITBI OUTIM OepeTiH MEKTeNnTep/aiH 7—8 CBHIHBINTApbIHIa OKUTHIH 138 OKyIIbI Kypaibl
(oprama sxac — 13,5 »kac). Juarnoctukansik Kypangap peringe E. I'. HopkunawbiH «bymmmHr-
CTpyKTypa» omicremeci xoHe bacca—Ileppu arpeccuBTinik cayamHamacel (BPAQ) konmaHbUIIEL.
AJIbIHFaH SMIMPHUKAIIBIK JAepeKTep OYJUIMHT KYPbUIBIMBIHJIA alKbIH pesIik JudQepeHrauusHb 6ap
eKEHIH KepCeTe/ll: YIAap «KOPFAYIIbDy KOHE <OKQOIpJIEHYIID) pPOJIEPIH KMl HeNeHCe, KbI3Iap
apachlHga «OaKbUIAYIIBD) POJIJIIK TO3UIMICH OackiM Oombin TaObuianel. «MHMUIIIATOPY peIiK
MO3ULIMACH MEH «(DU3MKAIIBIK arpeccHsd» apachlHAa CTaTUCTUKAJIBIK TYPFbIIAaH MOH/II ©3apa OailiaHbIC
AHBIKTAJI/IBL, a1 arPECCUSIHBIH SMOIIMOHAJIBIK, (aIlly) KOHE KOTHUTUBTIK (OIINEHIUTIK) KOMIIOHEHTTEP1
POTIIK TO3MIMSAFa KATBICTHI CATBICTHIPMAJIBl TYpPAE TOYeNCi3 OoJbin MbIKTBL Ochliaiiiia, Oy/uMHT
penjepAiH HakThl O6JiHYyIMEH CHUIATTaJaThlH KYPBUIBIMAAIFAH TONTHIK KYOBUIBIC OOJIBINT TaObLIaIbI.
3epTTey HOTIKENepl Oy/UTMHTKE KaThICYIIBUIAP IBIH TeHICPIIK epEeKIIeTKTepiH FaHa eMec, COH/Iai-aK
MIHE3-KYJIBIKTBIK arpeccusi MeH 0achklM penjepaiH o3apa OaliylaHBICBIH €CKEPETIH MAaKCaTThI
PO(DUITAKTUKATIBIK OaFaapiiaManap/abl 931pJiey KaKETTUTINH KOpPCeTe/Il.

Tyiiinoi co3dep: OyIIMHT, KaceclipiMIep, IEBUAHTTHI MIHE3-KYJIBIK, POJIJIIK KYPbUIbIM, arpeccus,
KBIHBICTHIK aBIPMAIITBITBIKTAP, MEKTEI OPTACHI.
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COHI/IZUII)HO-IICI/IXOJIOFI/I'-IGCKI/IC ACIICKTHhI 6y.mmﬂra Kak (l)OprI ACBHAHTHOI'O TIOBEACHUSA
B MIOAPOCTKOBOM BO3pacTe

Annomayus

B nanHoli crathe paccmarpuBaeTcs mpoOrneMa OyJUIMHTa CpeAd MOJPOCTKOB B YCIOBHAX
oOmeoOpa3zoBareibHOM  IIKONBL  Llenmb  HcciieoBaHusl 3aKiIOYaeTcsl B M3YYEHHHM COLIMAIBHO-
TICUXOJIOTMYECKUX aCMEeKTOB OyIMHra Kak (POpMbI JE€BUAHTHOTO TMOBEJCHUS B TMOAPOCTKOBOM
BO3pacTe, a TaKKe B BBIIBICHUH OCOOCHHOCTEH €ro poJieBOMl CTPYKTYpbl M B3aMMOCBS3H C
arpecCUBHOCTH TOJPOCTKOB. DMITUPUYECKYIO 0a3y uccienoBaHusi cocTaBwin 138 ydammxcs 7-8
KJaccoB 0011eo0pazoBarenbHbIX MKoA ropoaoB Kaparanael, Temupray u Abast (cpeanuii Bo3pact —
13,5 ner). B kadecTBe AMAarHOCTUYECKOTO WHCTPYMEHTApHs HCHOIb30BAIMCH MeToauka E. T
Hopkuno#t «bymmuHr-ctpyktypa» u onpocHuk arpeccuBHoctu bacca—Ileppu (BPAQ). ITonyyenubie
OMIUPUYECKUE JIAaHHBIE CBUJETEIHCTBYIOT O HAIMYMU BBIPAKEHHOW posieBod auddepeHnranud B
CTPYKType OYyJUTHHIa: MATbYUKU Yallle 3aHUMAIOT MO3UINH <GAIIUTHUK» U <OKEPTBay», TOT/Ia KaK Cpeln
JIeBOYEK MpeolIiaiaeT poJieBas Mo3uIus «HabmoaaTenby. CylecTByeT 3HaulMMasi B3aUMOCBSI3b MEKIY
POJIEBOM TO3UIMEN «HHUIMATOP» U «(HU3MUECKON arpeccueil», Mpu 3TOM SMOILMOHAIBHBIN (THEB) U
KOTHUTHUBHBIN (BpayKA€OHOCTh) KOMIIOHEHTHI arpecCU OKa3aJlCh OTHOCUTEIBHO HE3aBHCHUMBIMHU OT
POJIeBO Mo3ULIMKU. BymuHT nmpeacTaBiseT co0oi CTPYKTYpUPOBAHHOE TPYIIIOBOE SBJICHUE C YETKUM
pacnipesienieHueM polieil. Pe3ynbTarhl TOJUEPKUBAIOT HEOOXOJUMOCTh pa3pabOTKU  apecHBIX
MPOGUIAKTUIECKUX TPOTPAMM, YUHUTHIBAIOIINX HE TOJBKO TeHIIEPHBIE OCOOCHHOCTH YJYaCTHUKOB
OyJUIMHTa, HO U CBSI3b TIOBEICHUECKOH arpecCuy ¢ IOMUHUPYIOLIIMHU POJISIMHU.
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Knrouegwie cnosa: GynnuHr, oJpoOCTKY, AEBUAHTHOE MOBEICHUE, POJIEBas CTPYKTYypa, arpeccus,
TeHJICPHBIC PA3IIYKsL, IKOJIbHAS CPEA.

Introduction In the contemporary world, the issue of psychological safety of both specific social
groups and individuals has become particularly salient at the levels of public policy, social institutions,
educational organizations, and interpersonal relations. This trend is driven by increasing social tension,
the transformation of value orientations, and the growing number of risk factors that adversely affect
mental health and psychological well-being. Contemporary society demonstrates an increasing
prevalence of destructive forms of social interaction, including bullying, hating, aggression, and other
manifestations of social pressure, which have a negative impact on individuals’ psychological well-
being and social adaptation. Psychology, as a major field of scientific inquiry and professional practice,
has increasingly focused on the study of bullying as a social-psychological phenomenon within the
interactional structures of various collectives—occupational, educational, military, and other social
groups—formed through processes of social interaction and joint activity.

Bullying, conceptualized as school-based harassment, constitutes one of the most destructive forms
of deviant behavior in the educational context. It is characterized by recurrent and systematic acts of
physical, psychological, or social violence aimed at establishing dominance, inflicting harm, or
enforcing the social exclusion of a victim who lacks the capacity to effectively defend themselves [1].
Adolescence, as a sensitive period for identity formation and the establishment of social hierarchies,
creates heightened vulnerability to involvement in bullying cycles, both in the role of aggressor and
victim [2]. The consequences of bullying may assume a systemic and long-term character: victims often
develop anxiety and depressive disorders, experience a decline in academic performance, and exhibit
symptoms of learned helplessness; aggressors reinforce destructive behavioral patterns; while
bystanders internalize norms of indifference and tacit acceptance of violence [3].

Contemporary research indicates that bullying in educational institutions remains a widespread
phenomenon, with its forms becoming increasingly diverse due to the influence of digital technologies,
particularly in the form of cyberbullying. This issue has acquired a global dimension, rendering its
investigation relevant across different countries and cultural contexts. At the National Congress of
Educators held on October 5, 2023, the President of the Republic, Kassym-Jomart Tokayev, addressed
the issue of school bullying, stating: “Unfortunately, cases of harassment and even violence among
students continue to occur, which, in turn, provoke children to commit suicide. Bullying causes
irreparable damage to the emotional state and health of children and adolescents, negatively affects the
learning process, leads to social withdrawal, and results in mental disorders. The state must ensure the
protection of children’s rights and safety. Bullying must be eradicated once and for all” [4].

In the Republic of Kazakhstan, according to sociological surveys, 17.5% of children experience
bullying on a periodic basis, and 6.8% of surveyed adolescents report being subjected to harassment and
intimidation by their peers 2-3 times per month. Additionally, 14.1% of children aged 11-15 years
acknowledge their own participation in bullying behaviors towards peers [5].

At the same time, the number of empirical studies aimed at quantitatively assessing the prevalence
and structural characteristics of bullying forms in specific regions of the Republic of Kazakhstan
remains limited, highlighting the relevance and necessity of further scientific investigation in this area.

Literature reviews The research tradition on bullying traces its origins to Scandinavian studies in
the second half of the 20th century, when the first systematic empirical investigations into school
harassment were conducted in Sweden and Norway. In the 1960s-1970s, P.P.Heinemann [6]
introduced the concept of mobbing as a form of group persecution, and later, during the 1970s-1990s,
D. Olweus developed the methodology for studying bullying and provided its scientific definition,
which has been widely adopted in the international literature. Bullying is conceptualized as repeated
aggressive behavior characterized by a power imbalance, directed against less protected individuals.
Olweus and colleagues formulated the concept of bullying— (derived from the English term bully) —
defining it as harassment, discrimination, and systematic victimization. Subsequently, the phenomenon
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attracted the attention of international researchers, notably D. A. Lane, who in 1989 published a study
on school bullying and emphasized the necessity of an integrated approach to its investigation within
educational psychology. This work represents one of the early contributions to the academic
understanding of bullying as systematic violence rooted in social interactions among students. These
studies consistently characterize bullying as repeated aggressive behavior aimed at less protected
individuals, intended to establish dominance and exert psychological suppression over the victim [7].

In the international scholarly literature, the phenomenon of bullying is conceptualized as a complex
and persistent socio-psychological phenomenon characterized by a set of invariant features. In D.
Olweus’ classical framework, bullying is defined as systematic aggressive behavior directed at causing
harm to another student, accompanied by a power imbalance between the aggressor and the victim [1].
Similar positions are reflected in the definition provided by the National Association of School
Psychologists (USA), which conceptualizes bullying as dynamic and repeated patterns of verbal and
non-verbal behavior carried out with the intent to cause harm, in the context of a real or perceived
power asymmetry [8, 9].

Expanding upon these approaches, V. E. Besag emphasizes the motivational aspect of bullying,
framing it as recurrent physical, psychological, social, or verbal attacks by individuals possessing formal
or situational superiority against those unable to effectively defend themselves, aimed at causing
suffering and attaining subjective gratification for the aggressor [10]. Subsequent research has further
contributed to the differentiation of the concept of bullying, highlighting its core characteristics:
intentional harm, repetition of aggressive behavior, and power imbalance between aggressor and victim
[11]. Taken together, these conceptualizations allow bullying to be understood as intentional, repeated
aggressive behavior rooted in power asymmetries and sustained by both social and individual-
psychological factors. In scholarly research, bullying in the school environment is often conceptualized
as an observable form of interpersonal behavior manifested in interactions among students and leading
to the emergence of feelings of resentment, psychological discomfort, and stress in the victim [12]. This
approach emphasizes the behavioral nature of bullying and its immediate emotional consequences for
the participants involved. Expanding on this perspective, R. J. Hazler (1996) notes that bullying may be
perpetrated by an individual or a group and constitutes a systematic violation of social interaction
norms, within which a dominant actor (“the bully”) repeatedly exhibits aggressive or humiliating
behavior toward a less dominant actor (“the victim”). According to the author, the key psychological
mechanism of bullying lies in the «bully’s» attainment of subjective gratification derived from
perceived superiority based on the victim’s physical or psychological vulnerability, as well as in the
pursuit of self-affirmation and the devaluation of others to enhance one’s social status. In turn, K. Rigby
(2000) draws attention to the long-term consequences of bullying for students’ mental health,
emphasizing that systematic victimization in the school context can significantly undermine the
psychological well-being of children and adolescents. The negative impact of bullying, according to the
author, is exacerbated in conditions of insufficient social support from peers, teachers, and family
members, thereby increasing the risk of emotional and behavioral disorders [13].

Within the Russian scholarly tradition, one of the earliest systematic attempts to conceptualize
violence in the school environment was undertaken by I. S. Kon, who drew the attention of the research
community to this issue and defined bullying as a form of physical or psychological terror aimed at
subordinating one individual to another and instilling a persistent sense of fear in the victim [14]. In
subsequent studies, the concept of school bullying was substantially expanded. In particular, O.
Malantseva emphasizes that bullying in the educational environment encompasses not only prolonged
physical and psychological violence perpetrated by an individual or a group against a student lacking
the capacity for effective self-defense, but also constitutes a complex of social, psychological, and
pedagogical problems affecting multiple levels of school interaction [15].In a similar vein,
0. L. Glazman conceptualizes bullying as a stable pattern of group interaction, in which an individual is
subjected over an extended period to intentional harm or discomfort inflicted by another person or a
group possessing greater power or authority [16]. As a result, contemporary Russian scholarship has
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developed three complementary approaches to the study of bullying: the dispositional approach
(focusing on the personality traits of participants), the temporal approach (emphasizing critical periods
of vulnerability), and the contextual approach (analyzing group dynamics and school climate).

Within the Kazakhstani scholarly literature, recent years have witnessed a sustained increase in
interest in the issue of bullying in the school environment, driven both by the relevance of this
phenomenon and by the necessity of developing effective preventive measures within the educational
system. In this regard, Kazakhstani researchers have conducted a comprehensive theoretical analysis of
the problem of bullying among schoolchildren, emphasizing the importance of systematic prevention of
this phenomenon in the practices of general education institutions [17].

Contemporary research within the Kazakhstani academic context addresses various aspects of the
bullying phenomenon, including its emerging forms associated with the development of the digital
environment. In particular, studies focusing on cyberbullying highlight that the widespread use of
information and communication technologies contributes to the transformation of traditional forms of
bullying and extends its manifestations beyond the boundaries of the school setting [18]. The author
notes that cyberbullying exerts a pronounced negative impact on the mental health of children and
adolescents and is associated with the formation of adverse social and behavioral patterns, especially
during adolescence.

Overall, the findings of Kazakhstani studies indicate the necessity of a comprehensive approach to
the study and prevention of bullying, one that takes into account both the socio-psychological
mechanisms underlying its emergence and the influence of the digital environment on the forms and
dynamics of aggressive behavior among schoolchildren.

Thus, the application of conceptual approaches to the definition of bullying ensures the theoretical
continuity of the present research and provides a foundation for the empirical analysis of bullying
characteristics among adolescents in Kazakhstani schools.

This understanding of bullying is methodologically significant for analyzing the phenomenon
within the context of Kazakhstani general education schools, where students’ interpersonal interactions
are shaped by both universal developmental patterns of adolescence and sociocultural factors. In
particular, the specific features of the school environment in the Republic of Kazakhstan-including the
pronounced role of group hierarchy, the importance of status within the student collective, and the
limited availability of systematic preventive programs—may contribute to the consolidation of stable
forms of aggressive behavior and victimization. Moreover, power asymmetry in the Kazakhstani school
context often manifests not only through physical dominance but also through social status, academic
achievement, and the level of peer social support, thereby broadening the scope and increasing the
relevance of the problem of understanding bullying.

The study of bullying in the school environment constitutes a pressing and significant task of
contemporary psychological and pedagogical science, as this phenomenon exerts a substantial impact
on students’ psychological, social, and emotional development. A systematic investigation of the
causes, conditions of emergence, and mechanisms of the spread of bullying is essential for the
development of effective preventive programs aimed at creating a safe educational environment and
supporting adolescents’ psychological well-being.

MATERIALS AND METHODS

The study was conducted in 2025 in the Karaganda region, (in general education schools located in
the cities of Karaganda, Temirtau and Abay). The sample consisted of 138 students from Grades 7-8
(mean age =13.5 years, including 72 girls (52.2%) and 66 boys (47.8%). The sample was formed using
a cluster sampling method followed by voluntary participation. Ethical principles of research were
strictly observed. Written informed consent was obtained from parents or legal guardians, and verbal
assent was obtained from minor participants. Anonymity and confidentiality of the collected data were
guaranteed. Diagnostic procedures were administered by practicing psychologists employed in the
participating educational institutions.
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To identify the bullying role structure within student groups, E. G. Norkina’s «Bullying Structure»
questionnaire was employed, which is designed to assess adolescents’ role positions in situations of
school bullying [19]. The bullying structure is conceptualized as a specific socio-psychological system
comprising initiators (bullies), assistants of the initiator, defenders of the victim, victims, and bystanders
(witnesses). The instrument consists of 25 items, three of which are specifically aimed at identifying
instances of violence in the classroom and allow for the detection of aggressive manifestations
originating from both students and teachers.

To assess adolescents’ levels of aggressiveness, the Buss—Perry Aggression Questionnaire (BPAQ)
was used [20]. The questionnaire includes three subscales—anger, physical aggression, and hostility—as
well as a composite aggression index. Responses are recorded on a 5-point Likert scale.

To 1dentify statistically significant differences between the variables, Fisher’s angular
transformation criterion and the Mann—Whitney U test were applied, while Spearman’s rank correlation
coefficient was used to examine the relationships between the studied variables. The analysis also
included descriptive statistical methods, such as the calculation of frequency distributions, percentages,
and arithmetic means. Statistical processing of the empirical data was performed using IBM SPSS
Statistics version 26.0.

Thus, the aim of the study was to analyze the socio-psychological aspects of bullying as a form of
deviant behavior in adolescence, as well as to identify the characteristics of the role structure of bullying
and the level of adolescents’ aggressiveness within the educational environment.

The object of the study is adolescents’ deviant behavior in the educational setting.

The subject of the study comprises the socio-psychological aspects of bullying as a form of deviant
behavior in adolescence.

Research Hypotheses: There are statistically significant gender differences in the distribution of role
positions within the bullying structure: boys are more likely to occupy active roles (initiator, defender),
whereas girls more frequently assume passive roles (bystander); Adolescents’ levels of aggressiveness
differ significantly depending on their role within the bullying structure, with initiators and their
assistants exhibiting higher levels of physical aggression, anger, and hostility compared to other role
groups; Gender differences in aggressiveness are present, such that boys demonstrate higher levels of
physical aggression, while girls exhibit more pronounced emotional (anger) and cognitive (hostility)
components of aggression.

Results and discussion. The results obtained using E. G. Norkina’s «Bullying Structure»

questionnaire indicate that adolescents’ roles in bullying situations are distributed as presented in Table
1.

Table 1. Distribution of Bullying Role Positions Among Boys and Girls (n = 138)

Role Position Boys(n=66) Girls Fisher’s @*-test Significance
(n=72) Level (p)
Initiator 9 (13.6%) 11 (15.3%) -0.32 >0.05
Assistant 3 (4.5%) 5(6.9%) —0.68 >0.05
Victim 13 (19.7%) 8 (11.1%) 2.67 <0.01
Defender 32 (48.6%) 22 (30.6%) 4.45 <0.001
Bystander 9 (13.6%) 27 (37.7%) -6.34 <0.001

Analysis of the distribution of role positions among boys indicates that the most frequent role is
defender (48.6%, 32 participants), suggesting that male adolescents are relatively active in protecting
peers and willing to intervene in conflict situations. The victim role accounts for 19.7% of participants
(13 boys), indicating that a portion of male adolescents are vulnerable and susceptible to aggressive
behaviors from peers. The roles of initiator and bystander are equally represented at— 13.6% each
(9 participants), reflecting a moderate presence of direct aggression among boys, as well as participation
in passive observation of conflict events without direct involvement. The role of assistant to the initiator
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is the least frequent — 4.5% (3 participants), indicating a relatively low willingness among boys to
actively support aggressors. Overall, the sample of boys is dominated by defensive roles, while active
aggression is moderately expressed, accompanied by some passive observation. Among girls, the most
frequent role is bystander —37.7% (27 participants), indicating a substantial proportion of passive
participation in conflict situations and a tendency to merely observe bullying behaviors without direct
intervention. The role of defender accounts for 30.6% (22 participants), reflecting girls’ readiness to
actively support victims and provide assistance in conflict situations. The role of initiator is represented
by 15.3% of girls (11 participants), while the role of assistant to the initiator accounts for—6.9%
(5 participants), indicating a relatively low propensity among girls for active aggression. The victim role
comprises 11.1% (8 participants), reflecting the presence of vulnerable adolescents susceptible to peer
harassment. Thus, the distribution of role positions among girls demonstrates a predominance of passive
and defensive roles, with a comparatively low proportion of active aggressive positions. These findings
are consistent with both international and domestic research, which indicates that girls more frequently
assume the roles of bystanders and defenders, exhibiting empathy and engagement in supporting peers.
To assess gender differences in the distribution of role positions, Fisher’s angular transformation (¢*)
was applied. The analysis revealed that gender differences in the roles of «initiators» and «assistants»
were not statistically significant. However, the proportion of boys in the «victim» role was significantly
higher than that of girls (¢=2.67; p <0.01). In the «defender» role, boys also significantly outnumbered
girls (p= 4.45; p <0.001), whereas in the «bystander» role, the proportion of girls significantly exceeded
that of boys (¢p= —6.34; p <0.001). The observed gender differences are consistent with the findings of
Hazler [11] and Bochaver & Khlomov [2], which indicate that boys are more likely to occupy active
social roles, whereas girls tend toward passive observation. The high proportion of defenders among
boys may be associated with social expectations that prescribe an active stance in group interactions.
The predominance of bystanders among girls may reflect both a conflict-avoidance strategy and fear of
social disapproval when intervening in bullying situations.

The next stage of the study involved assessing adolescents’ levels of aggressiveness using the
Buss—Perry Aggression Questionnaire (BPAQ), with the results presented in Table 2.

Table 2. Mean values (M) and standard deviations (SD) on the BPAQ scales among boys and girls

Scales Boys Girls Mann-Whitney (U) | Significance Level
M SD | M | SD ()
Physical aggression 21.5, 6.2 22.8 5.9 22105 > 0.05
Anger 16.8 5.1 15.9 4.8 2356.0 >0.05
Hostility 19.2 6.0 18.1 55 2287.0 >0.05

The analysis of aggression components among boys using the Buss—Perry Aggression
Questionnaire revealed that physical aggression represents the dominant form of aggressive behavior.
This finding indicates a pronounced orientation of aggressive responses toward the behavioral,
externally expressed level, manifested in a tendency toward the use of physical force, impulsive actions,
and direct forms of aggression in interpersonal interactions.

Anger, as the affective component of aggression, was less pronounced, suggesting that emotional
excitability and irritability are less likely to function as independent leading triggers of aggressive
behavior among boys. In many cases, aggressive actions may be characterized not by emotional
reactivity, but rather by instrumental or habitual patterns of behavior. Hostility represents the cognitive
component of aggression and encompasses suspiciousness, negative attitudes toward others, and a
tendency to perceive social interactions as threatening.

This suggests the presence of negative social expectations and distorted social perception among
some participants, which may serve as a cognitive background for aggressive behavior, but do not
appear to be dominant compared to behavioral forms of aggression.
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The analysis of the aggression structure among girls revealed the predominance of physical
aggression. This indicates that aggressive behavior in this group is primarily behavioral and overt in
nature, manifesting itself in a tendency toward direct actions, impulsive reactions, and potential conflicts
in interpersonal interactions. Contemporary research increasingly documents changes in the patterns of
adolescent aggression and other forms of deviant behavior among girls. In particular, Poteat and
Espelage report an increase in aggressive manifestations among female adolescents, linking this trend to
the transformation of gender roles and the growing influence of social media, including the spread of
cyberbullying [21]. Such changes are especially pronounced in adolescence, where social interaction is
increasingly transferred to online environments, thereby lowering barriers to verbal and indirect forms
of aggression. As noted by Leschied et al., since 1995 the rate of violent offenses among adolescent
girls in Canada has increased, while a decline has been observed among boys [22]. The accelerated rise
in violence among girls raises important questions regarding the underlying causes and the specificity of
this gender gap. The increase in aggressive behavior among girls may be associated both with broader
social changes (including the weakening of traditional gender norms and the expansion of socially
acceptable behavioral patterns) and with the influence of virtual environments, which tend to normalize
and, in some cases, romanticize aggressive or risk-related forms of behavior. The low prominence of
anger indicates that emotional outbursts and irritability occur relatively infrequently and do not
constitute a leading factor in aggressive behavior. At the same time, this pattern suggests the presence of
a certain level of emotional tension and a tendency to experience irritation, resentment, and internal
dissatisfaction, which are more often restrained and do not escalate into overt aggressive actions. Such a
profile may reflect difficulties in emotional self-regulation while maintaining externally socially
acceptable behavior. Hostility, as a cognitive component of aggression, is characterized by a relatively
low level of negative attitudes, suspiciousness, and internally directed aggression within this group. This
finding supports the conclusion that the majority of aggressive manifestations among girls are oriented
toward observable behavioral expressions rather than covert internal processes. Nevertheless, the
presence of cognitive forms of aggression—manifested in suspiciousness, negative perceptions of others,
and a tendency to interpret social situations as unfair or threatening—indicates that for a considerable
proportion of girls, aggression may take a latent, internally experienced form and is not always
expressed through overt behavior.

No statistically significant differences were found between boys and girls on the scales of physical
aggression, anger, and hostility according to the Mann—Whitney U test (p > 0.05).

To examine the relationships between aggression components measured by the Buss—Perry
Aggression Questionnaire (BPAQ) and role positions identified using E. G. Norkina’s «Bullying
Structure» method, Spearman’s rank correlation analysis was applied. A statistically significant positive
correlation was revealed between the role position of «initiator» and the scale of «physical aggression»
n (r = 0.67, p < 0.001). Boys occupying more active and dominant positions within the peer group
demonstrated higher levels of physical aggression. No statistically significant associations were found
between the other BPAQ scales (anger and hostility) and the role positions identified by E. G. Norkina’s
«Bullying Structure» method (assistant, victim, defender, and bystander). The obtained data indicate
that overt behavioral aggression, specifically physical aggression, among boys is closely associated with
their dominant role positions within the group, whereas the emotional and cognitive components of
aggression (anger and hostility) remain relatively independent of role position.

The obtained results support the conceptualization of bullying as a structured socio-psychological
phenomenon encompassing distinct role positions, each associated with specific behavioral and
personality characteristics. The predominance of the defender role among boys may reflect the influence
of gender-related social expectations that prescribe active intervention and the demonstration of strength
in interpersonal conflicts. In contrast, the prevalence of the bystander role among girls may be
interpreted as a strategy aimed at avoiding direct confrontation and maintaining social equilibrium
within the group. According to findings from international studies, adolescents occupying the aggressor
role are characterized by elevated levels of aggression, low empathy, and a pronounced tendency toward
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dominance [23]. The statistically significant association identified in the present study between the
bullying initiator role and the level of physical aggression corroborates these findings and highlights the
leading role of the behavioral component of aggression in the formation of dominant positions within
the bullying structure. The results also align with evidence indicating that victims of bullying are more
likely to be adolescents with low self-esteem, limited social resources, and heightened vulnerability
within the system of interpersonal relationships [23]. Involvement in bullying situations exerts a
substantial negative impact on adolescents’ mental health and is associated with an increased risk of
depressive and anxiety symptoms, as well as impairments in academic performance and social
adjustment [24].

The negative consequences of bullying affect not only victims but also the aggressors themselves.
Research indicates that adolescents who exhibit persistent aggressive behavior are characterized by
reduced academic motivation, a propensity for deviant forms of behavior, and difficulties in establishing
constructive interpersonal relationships later in life [25]. This allows aggressive behavior to be
conceptualized as a significant risk factor for maladaptive social adjustment. From a bullying prevention
perspective, the role of the school environment and the social norms regulating interpersonal
interactions becomes particularly salient. Passive bystander behavior and insufficient involvement of
educators may contribute to the perpetuation of aggressive patterns within peer groups. In this regard,
the findings of the present study emphasize the necessity of fostering a safe and supportive educational
environment that incorporates programs aimed at developing empathy, constructive interaction skills,
and adolescents’ sense of social responsibility.

Thus, bullying should be understood as a systemic phenomenon requiring a comprehensive socio-
psychological approach focused on reducing aggression levels and preventing deviant behavior in
adolescent populations.

Conclusion The conducted theoretical and empirical study made it possible to analyze the socio-
psychological aspects of bullying as a form of deviant behavior in adolescence and to identify specific
features of its role structure within the educational environment. The obtained results confirm that
bullying is not an episodic manifestation of aggression but rather a stable socio-psychological
phenomenon reproduced within the system of interpersonal relations of adolescent peer groups. The
empirical data indicate the presence of a clearly differentiated role structure of bullying, including
initiators, assistants, victims, defenders, and bystanders. It was established that the distribution of these
roles demonstrates pronounced gender specificity. Boys significantly more often occupy active and
socially salient positions — namely defenders and victims whereas the bystander role predominates
among girls, suggesting a tendency toward passive coping strategies in response to bullying situations.
Testing the first hypothesis revealed that gender differences in the distribution of role positions are
selective in nature: statistically significant differences were identified for the roles of «victim»,
«defender», and «bystander», while no significant gender differences were found for the roles of
«initiator» and «assistant». This indicates that overt aggressive behavior in the context of school
bullying does not exhibit rigid gender determination, whereas patterns of participation in and responses
to aggression are mediated by social expectations and gender-related norms. The second research
hypothesis received partial support. A statistically significant positive correlation was found between the
role of bullying initiator and the level of physical aggression, indicating the key role of the behavioral
component of aggression in the formation of dominant positions within the bullying structure. At the
same time, the emotional (anger) and cognitive (hostility) components of aggression were found to be
relatively independent of role position, highlighting the specificity of the mechanisms underlying
aggressive behavior in the school context. The third hypothesis, concerning gender differences in
overall levels of aggression, was not supported statistically. The absence of significant differences
across the aggression scales suggests that the intensity of aggressive manifestations in adolescence is
primarily determined by involvement in specific role interactions rather than by gender alone. Overall,
the findings of this study expand current understanding of the socio-psychological mechanisms of
bullying in adolescent settings and underscore the importance of analyzing bullying within the context
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of group dynamics and role interactions. The obtained data contribute to the development of domestic
research on deviant behavior and highlight the significance of a comprehensive approach to bullying
prevention within the educational system of the Republic of Kazakhstan.

The practical significance of the study lies in the potential application of the results for the
development and implementation of targeted bullying prevention programs in general educational
institutions. Accounting for the role structure of bullying allows for a shift from universal preventive
measures toward tailored strategies for the psychological support of specific student groups. The
findings of the study may be applied within professional development and in-service training programs
for teachers and school psychologists to foster a comprehensive understanding of the socio-
psychological mechanisms underlying bullying and to support the design of integrated programs aimed
at ensuring psychological safety in the educational environment.
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