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MCUXOJIOTO-MIEJATOTHUYECKAS 3HAYUMOCTb UCCJIEJOBAHMUS WHKJIKO3UBHOM
KYJbTYPBI IEJAT'OI'OB OBIIEOBPA3OBATEJIBHBIX HIKOJI

Annomayus

B TocymapctBenHoli mporpamme pa3putsi obpasoBaHus PecnyOmmku Kasaxcran na 2011-2019 rompr
onperielieHbl  HOBBIE KOHIIENTYaJbHbIE TOAXOJbl K OOpa3oBaHUIO JeTeil ¢ 0coObIMH 00pa3oBaTElbHBIMH
MOTPEOHOCTSMH, BHEIPECHUIO B TIPAKTUKY HICH HWHTEIPUPOBAHHOrO OOYYEHHS M BOCIMTAHUS JIETEH ¢
OTKJIOHEHHSIMHA B Pa3BUTHU COBMECTHO C HOPMAJILHO Pa3BUBAIOIIMMUCS CBepcTHHKaMH. OOecriedeHre paBHOrO
JOCTyIa AETed K Pa3IudHBIM MpOrpaMMaM BOCIIMTaHHWS W OOydeHHs, paBHoro moctyma nereii ¢ OOIl k
00pa3oBaHMIO SBIAETCS OIHOW W3 TMPHUOPUTETHBIX 33/1a4 Ka3aXCTaHCKOro oOpaszoBanus». Iloctpoenne
WHKJTFO3UBHON 00pa30BaTEbHON KYJABTYPHI B IMKOJIE SIBIISIETCS OJHUM W3 BKHEHIINX YCIOBHH YCIIEITHOCTH
BrimroueHust nereir ¢ OOIL B crathe TepMHH «WHKITIO3WBHAs TOTOBHOCTH Tefarora o0IieoOpa3oBaTelIbHON
IIKOJIBI» pacCMaTpPUBAECTCs, KaK IepBas CTyIeHbKa B (DOPMUPOBAHMU HHKIIFO3MBHOW KYJILTYPBI I1€1aroros
00111e00pa30BaTENHHOM MIKOJBI, IIPOBOANTCS TEOPETUIECKHH CTPYKTYPHO-YPOBHEBBII aHAIIN3, HA OCHOBE HAYIHO
-TEOPETUICCKOTO aHammM3a OOIMMell W CIIeIMATbHON TICHXOJIOrO- IeNaroromdeckor JIMTEpaTypel IO TeMe
WICCIIEIOBaHMS, M3JI0KEHBI TIOAXOABI K ONMPEAEIEHHIO ITOHATHS «MHKITIO3MBHAS KyIbTypa». OnrcaHbl HEKOTOPHIE
MIPYUEMBI PAa3BUTHS MHKIIFO3MBHON KYJIBTYpPHI Y TIEATOr0B B 00Pa30BATEIBFHOM IIKOJIBL.
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HMHKJTFO3UBHOE 00pa3oBaHue
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KAJIIBI BIJIIM BEPETIH MEKTEII M¥YFAJIIMAEPIHIH MHKJ/IIO3UBTI MOJIEHUETI
MOCEJIECIH 3EPTTEYIIH HEJAI'OI'MKAJIBIK-IICUXOJIOT'UAJIBIK MAHBI3/IbIJIbIF bl

Anoamna

Kazakcran PecryOomukaceabiy, 2011-2019 xpurmapra apHamFaH OutiM OepyZi IaMBITy[FAa apHAIFaH
OarmapramMaceiHa epekire OuriM Oepymi KaKeT eTeTiH OUTIM anyIibDIapasl OKBITYFa JKaHa KOHIIENTYasIb/Ibl
BIKITAJ €Ty TYFBIPIaphl aHBIKTAJIBI, KAIBIITHI OajanapMeH Oipre epekiie OutiM Oepy/ii KaKeT eTeTiH Oanmamapib
Oipre OKbITY MeH TopOWeney MEH WHTETPaTHUBTI OKBITY WACSICHIH TOKIPUOEre eHrizy OapbIChl KapacTHIPBUIIBL
OKBITY MEH TopOWeNeydiH Typii OaraapiamaiapblH Oamanapra KOJDKETIMAL €Tyl KaMTaMachl3 €Ty , epeKIe
OuTiM Oepyai KaXkeT ereTiH Oanaiapra TeH KODKETIMIUTIKTI KamMTaMachl3 ery KasakcTanaplk OutiM OepymiH
JKETeKIIl MiHJeTTepiHiH Oipi OoNbI caHanaapl. MeKTenTeri MHKITFO3UBTI MOIEHHETTI KYpy epekire OutiM Oepyai
KaXeT eTeTiH Oananappl KOCYIbIH HOTHXKENUTITiHIH MaHBI3IBI MAPTHl OONBIT TaObUIaIpl. Makamama <«oKajimbl
MEKTell MYFaTiMIEPiHiH WHKIFO3WBTI JaWBIHIBIFBD) TEPMHHI KaJTBl OUTIM OpPTAChIHIA WHKITIO3UTI MOICHHETTI
KaJIBIITACTBIPY/ABIH 0AcCThl aJFBIIAPTHI PETIHIE KAPACTHIPBUIBII, TEOPUSUIBIK KYPBUIBIMBIK - JEHISHIIK Tanuay
KYPTI3LIII, KaJIbl )KOHE apHalbl MEIArOrMKaNIbIK, TICHXOIOTHSUIBIK 91e0MeTTep Il FAUTBIMU- TEOPUSUIBIK Taaay
HETI3IHJe «WHKIIO3UBTI MOICHHUET «TYCIHITIHIH aHBIKTaMachl KepceTiumreH. JKaimbl MeKTen MyFaliMIepiHiH
VHKITIO3UBTI MOJICHUETIH JaAMBITY/IBIH KEl ToCLIIepi KepCeTiIreH.

Tyiiin ce3aep: epekuie OitiM Oepyai KaxeT eTeTiH Oananap, MHKIIO3UTI MO/ICHUET, MHKIIIO3UBTI OiTiM Oepy
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Almaty, Kazakhstan

PSYCHOLOGICAL AND PEDAGOGICAL SIGNIFICANCE OF THE STUDY OF INCLUSIVE
CULTURE OF TEACHERS OF SECONDARY SCHOOLS

Abstract

The State program for the development of education of the Republic of Kazakhstan for 2011-2019 defines
new conceptual approaches to the education of children with special educational needs, the introduction into
practice of the ideas of integrated education and upbringing of children with developmental disabilities together
with normally developing peers. Ensuring equal access of children to various programs of education and training,
equal access of children with SEN to education is one of the priority tasks of Kazakhstan's education .Building an
inclusive educational culture in the school is one of the most important conditions for the successful inclusion of
children with SEN. The article considers the term "inclusive readiness of a secondary school teacher™ as the first
step in the formation of an inclusive culture of secondary school teachers. a theoretical structural-level analysis is
carried out on the basis of scientific and theoretical analysis of General and special psychological and pedagogical
literature on the subject of the study, and approaches to defining the concept of "inclusive cultureare outlined.
Some methods of developing an inclusive culture among teachers in an educational school are described.

Keywords: children with special educational needs, inclusive culture, inclusive education

The state programs and strategic plans for the development of education of the Republic of Kazakhstan for
2011-2020 reflected the mechanisms of integration of children with special educational needs into the General
education environment and ensuring an accessible environment for them, according to which in 2020, 70% of
General education schools created conditions for teaching children with disabilities, in connection with the issues
of training specialists were considered.

The head of state in his Address to the people of Kazakhstan noted: "National competitiveness is primarily
determined by its knowledge." Therefore, the development of education, improvement of the quality of education,
traditions of higher and General education, taking into account the past experience, the introduction of the best
samples and originals of the education system in our national educational system of foreign countries will be one
of the long-term plans. The state programs and strategic plans for the development of education in the Republic of
Kazakhstan for 2011-2020 reflect the mechanisms for integrating children with special educational needs into the
General education environment and ensuring an accessible environment for them according to which in 2020 70%
of secondary schools will create conditions for teaching children with disabilities, in connection with issues of
training specialists will be considered [1].

In this direction, since the first days of independence, a country that has been moving towards versatile
development has been introducing innovations within itself in relations with other developed countries. Global
trends in globalization have had a positive impact not only on the country's economy, but also on the education
system, and have strengthened the requirements and objectives of the education system. In this regard, the issue of
training people with disabilities is raised.

As you know, two pedagogical systems, such as special education and General education, currently perform
their functions and develop independently. The meeting place of two goals of the country, but as if in the goal of
the system of education and upbringing of children. Since the demand for the education system and the country's
attitude to children with special educational needs has determined that it is necessary to teach children with
disabilities taking into account their opportunities with ordinary children. Although the educational process in
special schools has a qualitative and correctional orientation, and some scientists had a number of thoughts that
children who need special education are isolated from society. A.Gutsman, analyzing the German experience,
believes that children with hearing impairment receive a quality education in a special school, but in public life
there is not enough experience of children who can withstand any requirements and manifestations. [2].

Currently, the system of inclusive education is an urgent and attractive problem in the educational process.

The system of inclusive education is a state policy aimed at full implementation in the General education
process and social adaptation of all children, including children with disabilities, elimination of barriers that
deprive children, regardless of gender, origin, religion, position, involvement of parents in activity, special support
for correctional, pedagogical and social needs of the child, i.e. effective training, which preserves the quality of
General education. Therefore, inclusive education is based on a deep idea to ensure a balanced attitude to all
children who need special education, as well as to create special conditions for children with special educational

needs.
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The competent task of the educational policy of the Republic of Kazakhstan is to improve the quality of
education and ensure the availability of quality education for all segments of the population. In this regard,
currently one of the main tasks is to integrate children with special educational needs of the Republic of
Kazakhstan into the General education system. This is evidenced by the "Convention on the rights of the child"
(1989), which guarantees that currently in Kazakhstan children with disabilities have the right to education on an
equal basis with all, "Salaman Declaration" (1994), state programs for the development of education for 2011-
2020, The law of the Republic of Kazakhstan "on education™ and others.

In accordance with the Law of the Republic of Kazakhstan of 11 July 2002 "on social and medical-
pedagogical correctional support for children with special educational needs"”, all children with developmental
disabilities have the right to free education in special correctional educational institutions and state secondary
schools, according to the conclusion of the psychological-medical-pedagogical consultation. This state program
provides for the introduction of children with disabilities in General education systems, improving inclusive
education depending on the opportunities.

Inclusion (translated from the English word inclusion — add) is considered as a process of real inclusion of
students who need special education in the life of society. The idea of inclusion includes mechanisms of social
and cultural processes that provide for the protection of human rights, their freedom, and their rights.

The problem of education and upbringing of students requiring special education is considered as one of the
socially and psychologically important. It is based on a mechanism that connects children with SEN to the general
education environment.

The idea of inclusion was formed on the basis of the concept of "connecting society". It should be designed
to ensure that society and its institutions and rights and inequalities change, so that these changes are in the
interests of all members of society (including children with special educational needs), thereby increasing their
ability to live independently. If inclusion is not ensured by changes in the relevant institutions, the result becomes
a desamination of students who need special education, and leads to an intolerant approach on the part of normal
children. Therefore, changing the worldview of society is considered not only the main initiative of inclusion, but
also an aspect that requires education.

T.Booth and M.Ainscow identified three important aspects of the development of inclusive education: 1).
Inclusive policies (developing schools for all, supporting diversity); 2) creating an inclusive culture (creating a
school society, accepting inclusive values); 3) developing an inclusive experience (managing the learning process,
mobilizing resources). The scientists emphasized that these three components should be at all levels of inclusion.
In this regard, the main aspect of the ongoing reforms and transformations in the development of inclusive
education is" inclusive culture” [3].

Inclusive culture - it is characterized by the fact that all members of the educational process (teachers,
students, parents, school management) accept and highlight inclusive values, and also creates an "environment,
patient, safe environment" that creates a society where the values of each person are the basis of common
achievements, contribute to the development of all students, share the ideas of unification.

Scientists who contributed to the creation of theoretical, methodological, and conceptual foundations of
inclusive education are: T. V. Varenova, L. S. Vygotsky, S. E. Gaidukevich, V. P. Gudonis, T. p. Zykova, A. N.
Konopleva, T. L. Leshchinskaya, N. N. Malofeev, N. M. Nazarova, L. I. Solntseva, L. P. Ufimtseva, L. p.
Shipitsina, and N. D. Shmatko; during the review, | found that the analysis of the special literature related to the
research problem is not yet studied phenomena. ( S. V. Alyokhina, E. N. Buslayeva, S. E. Gaidukevich, T. G.
Zubareva, O. S. Kuzmina, E. N. Kutepova, S. S. A. Cherkasova, V. A. Shinkarenko, 1. N. Hafizullina, V. V.
khitryuk, 1. M. Yakovleva) investigated inclusive culture in the issues of teacher training for inclusion, and I. I.
Yakovlev on the part of professional personal training of a teacher, and A. p. smanzer, S. E. Gaidukevich, O. S.
Kuzmina, S. V. Kuzmina, S. V. Yakovlev. such scientists as V. khitryuk considered the issues of training future
teachers to work in an inclusive education based on the implementation of competence impact.

V.Khitryuk considers the inclusive culture of teachers as a "component of professional pedagogical culture”,
considering it as an integrative personal quality that contributes to the formation and development of technologies
and values of inclusive education." In this regard, the scientist creates a structurally meaningful component of the
inclusive culture of teachers, which considers axiological (the value of inclusive education, self-development and
self-realization); personal communication (communicative and organizational abilities; professionally significant
abilities, humanistic directions); he identified cognitive components (features of intellectual mnestic activity, high
reading abilities). Scientists such as Barry Levinson, Ripoll-classic, identified three types of inclusive culture in
the organization of education: the culture of learning, the culture of caring for a child, the culture of behavior of a
child with friends.
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When considering the phenomenon of inclusive culture of secondary school teachers, it was found that
"inclusivit culture” has the following interpretations: 1) "high level of any party, high level of development,
ability"; 2) "novelty of human activity, the result of their activity”. At the same time, professional pedagogical
culture is considered as a combination of a high level of development and improvement of the teacher's personal
forces."

An inclusive culture goes through a number of stages in its development: the first of them is its preparation.
In the terminology dictionary of the Russian language, the concept of" readiness "is considered as:" 1) consent to
the creation of something; 2) the state of ability, readiness to perform any work." [4].

The psychological dictionary states: “readiness to perform a certain professional activity and the subjective
state of the individual» [5].

Analysis of special psychological and pedagogical literature in the context of inclusive culture inclusive
training is an integral subjective property of the individual, which allows the complex implementation of
professional and scientific-pedagogical competencies, based on their well-known professional competence, its
main structural components are three aspects: cognitiv, emotional will, and motivational, i.e., "will be done, can
do, want to do". This structured level analysis of inclusive training is considered as the first stage of the
development of an inclusive culture of teachers, helps in planning the content of the positions of teachers of
secondary schools in an inclusive education environment, and determines the direction of work.

An important role in the implementation of the inclusive education system is played by the active activities
of all actors involved in it. In this regard, the problem of inclusive education and its development in secondary
schools is considered today as one of the most pressing problems. In this regard, Alexander Makarenko said:
"children are a manifestation of our start. The correct upbringing of children is our happy old age, and the wrong
upbringing is our tears, a sin before other people, " the scientist said. In the survey, "what would you ask if you
had a magic wand?" the question was asked that most children in serious classes ask for a phone, tablet, and most
children in inclusive classes believe that if the children in the class are included in the normal range, it turned out
that they are of such a nature as the health of the parents, the record for the disease. As we know, if children learn
in an emotionally safe environment, then this situation helps to stimulate children and achieve the right goals. This
means that this creates situations such as teachers of an inclusive environment.

The practical implementation of the idea of integration of education involves the convergence of the system
of special and General education, the introduction of various models and options for intagrational training. In this
regard, the role and responsibility of secondary school teachers involved in the pedagogical support of children in
need of special education is increasing.

The new conditions of the teacher's activity-conditions for the integration of education (inclusive education) -
its professional implementation determines the need, to determine the content and specific forms of formation of
competencies, knowledge, skills, integral personal qualities of teachers that ensure its professional
implementation, the quality of the educational process. Here we were talking about the need for a teacher who is
able to act with each participant in the educational process, who has an inclusive aspect of professional
pedagogical culture and new thinking. [6].

Thus, inclusive education is a special philosophy, and the values and responsibilities for inclusive education
are accepted and shared by all participants in this process.

Inclusive culture becomes a common school culture aimed at supporting the values of inclusion that are
relevant from a psychological and pedagogical point of view, which contributes to improving the effectiveness of
the inclusion process as a whole.
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