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PSYCHOLOGICAL RESILIENCE OF HIGH SCHOOL STUDENTS
IN SPECIALIZED CLASSES: ADAPTATION AND DEVELOPMENT

Abstract

The article addresses the pressing issue of psychological resilience among high school students
transitioning to specialized classes. It highlights that at the beginning of their studies, many students face
difficulties, primarily due to a temporary decrease in psychological resilience. This challenge is linked
to the adaptation process, which includes building relationships with classmates and teachers, as well as
coping with a demanding academic curriculum.

To explore this issue, a specialized questionnaire was developed to assess the levels of
psychological resilience among high school students. During the research process, both domestic and
international psychological studies were analyzed, forming the foundation of the questionnaire’s
concept. The structure of the questions was based on theoretical and methodological principles and took
into account the age-related aspects of psychological resilience.

The findings revealed that, although psychological resilience tends to remain relatively stable
during adolescence, certain situations can negatively impact it. The questionnaire enabled the
identification of different levels of psychological resilience, allowing for further measures to be taken to
adjust the school’s educational environment in order to better support students.

The stability of psychological resilience in high school students is significantly influenced by the
educational environment, which plays a crucial role in their academic success and personal
development. During the questionnaire’s development, special attention was given to the concept of the
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"educational environment," as well as a detailed analysis of psychological theories and concepts related
to this phenomenon.

Moreover, the study addressed not only the issue of students' professional self-determination but
also their personal development. The questionnaire included statements related to self-esteem,
relationship-building with teachers and classmates, and the adaptation process to new learning
conditions within the school environment.

By measuring psychological resilience levels at the beginning and end of the academic year, we
concluded that, despite initial adaptation difficulties, students gradually adjusted to their new
environment. As a result, their psychological resilience improved, demonstrating their ability to
overcome adaptation challenges and become more resilient to stress factors.

Keyword: psychological stability, specialized classes, adaptation, personal development,
professional self-determination.
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ICUXOJOTHYECKAS YCTOMYUBOCTDH CTAPHIEKJIACCHUKOB
B ITPO®UJIBHBIX KJTIACCAX: AJAIITAIIUA U PASBUTHUE

Annomayust

B crathe paccmarpuBaeTcs BaKHas M aKTyalbHas MpodieMa (GOpMUPOBAHUS TICUXOJIOTHUSCKON
YCTOWYHMBOCTH y YUAILIMXCS CTApIINX KJIACCOB B MEPUOJ X Mepexoa B mpoduibHoe o0yyenue. B Heit
MOJIHUMAETCSI BOMPOC O TOM, YTO Ha HAYAJILHOM 3Tare 00y4eHUsI MHOTUE IIKOJIbHUKH CTATKHUBAIOTCS C
TPYAHOCTSIMHM, OCHOBHAsI IIPUYMHA KOTOPBIX — CHUKEHHUE UX TCUXOJOTMYECKOW YCTOMYMBOCTH. ITO
CBSI3aHO C TIPOIECCOM aJIalTallii, KOTOPBIM BKITIOYAET HEOOXOIUMOCTh BBICTPAWBAHUSI OTHOIIEHUH C
OJTHOKJTACCHUKAMU U YUUTEISIMH, a TAK)KE OCBOSHHE CJIOKHOM y4eOHOM MPOrpaMMBl.

C nenpro U3y4YeHust TaHHOW TEMbI OBLT CO3/[aH CTIICITUATN3UPOBAHHBINA OMPOCHHUK, HATIPABICHHBIH
Ha BBIABJICHUE YPOBHS IICUXOJIOTMYECKOM YCTOMYMBOCTH Y4YalllMXCSA CTaplIMX KiaccoB. B xoxe
MOJITOTOBKH OBUTH U3YyUYEHBI U MTPOAHATU3UPOBAHBI IICUXOJIOTUIECKHUE UCCIIEOBAHUS OTEYECTBEHHBIX U
3apyOeXKHBIX aBTOPOB, YTO TOCIYXXHIJIO OCHOBOW JUI KOHIENTYalbHOTO TOCTPOEHUS OMPOCHHKA.
@OpMHUPOBAHUE CTPYKTYpPHl BOIIPOCOB OCYILECTBISUIOCH HAa OCHOBE TEOPETHKO-METOA0JIOTHYECKUX
MOJIOKEHUH U C yIETOM BO3PACTHBIX OCOOEHHOCTEH MCUXO0JIOTNHYEeCKOM YCTONYMBOCTH MOPOCTKOB.

HUrorn wuccnenoBaHusl BBISIBWIM, 4YTO XOTS B IOHOIIECKOM BO3pAacTe ICHXOJIOTHYECKas
YCTOWYMBOCT, B II€JIOM  XapakTepu3yeTcs OTHOCUTENIbHOM CTaOMILHOCTBIO, OIpeeTEHHBIC
00CTOSITENILCTBA MOT'YT OKa3bIBaTh Ha HeE iecTabuu3upyroliee Bo3aercTere. C MoMOIIbI0 OMPOCHUKA
YIAJIOCh BBIABUTH YPOBHU IICUXOJIOTUYECKON YCTOMYMBOCTH, YTO AAET BO3MOXKHOCTb KOPPEKTUPOBATH
00pa30BaTENLHYIO CPETy IITKOJIBI IS TIOAIEPIKKN YIYCHUKOB.

Ha cTaOunpHOCTH TMCHXOIOTMYECKOM YCTOHYMBOCTH CTapIIEKIACCHUKOB BO MHOTOM BIIHSIET
oOpazoBaTenpHas cpena, OMpeAesstonas yCIenHOCTh WX O0yUeHHUs] U JIMYHOCTHOTO pa3BuTus. [lpu
pa3paboTKe OMpPOCHUKA KIIOUEBOE BHUMAHUE OBLIO COCPEIOTOYCHO Ha WCCICAOBAHUW TOHSTHS
«oOpa3oBareibHas Cpela», a TaKKe Ha PACCMOTPEHUU TICUXOJIOTMYECKHUX TEOPUN U KOHIICTIITHH,
PacKpBIBAIOIINX 0COOEHHOCTH TAHHOTO (heHOMEHA.

Kpome Toro, muccrmenoBanue 3aTpoHYJIO HE TOJBKO BOMPOCHI MPO(PECCHOHATHLHOTO CaMOOTIpPE/Ie-
JICHUSI CTapIIEKIACCHUKOB, HO U MX JIMYHOCTHOE Pa3BUTHE. B OMPOCHUK ObLIM BKITIOUEHBI CYXKIACHUS,
CBSI3aHHBIE C CAMOOIIEHKOM, BRICTPAUBAHNEM B3aMMOOTHOIICHUI C YUUTEISIMUA U OJTHOKJIACCHUKAMHU, a
TaKke 0COOGHHOCTSMHU TI0 OCBOSHHIO HOBBIX pealii M TpeOOBaHMII COBPEMEHHON 0Opa30BaTelbHOM
Cpenpl.

[Ipoananu3upoBaB ypOBHU MCHUXOJIOTUYECKOW YCTOMYMBOCTH CTapILICKIACCHUKOB B HAayaje U B
KOHIIE Y4e€OHOTO T0J1a, Mbl CEali CIECAYIOIINI BbIBO, YTO, HECMOTPSI Ha NIEPBOHAYAILHBIE TPYAHO-
CTH, y4YallUeCs IOCTENEHHO aJalTUPOBAIMCh K HOBOM cpele. B pe3ynprare MX NCHXOJIOTHYECKast

126




BECTHUK Ka3HIIY um. Abas, cepus «llcuxonoeusn», Ne3(84), 2025 a.

YCTOWYMBOCTh TIOBBICHJIACH, YTO CBHJIECTEIBCTBYET O CIHOCOOHOCTH WIKOJBHUKOB IPEOIOJICBATH
a/IanTallMOHHBIE Oapbepbl M CTAHOBUTHCS 00JIE€ YCTOMYMBBIMU K CTPECCOBBIM (haKTOpam.

Knwouesble cnoea: TCUXOIOTHUYECKAss YCTOWYMBOCTh, MPOQWIBHBIE KIIACCHI, aJanTaius,
JIMYHOCTHOE PAa3BHUTHE, MPO(ECCHOHATBHOE CaMOOTIpeICTICHHE.

Kazemoea A.X. *, @Dedopuenko JI.A., Ecenosa C.H., Maxcomosa T.T., Eckaxosa @.E.
M Omemicos amvindaevt bamvic Kazakcman ynueepcumemi (Opan, Kazaxkcman)

BEUTHAIK CHIHBIIITAPIATBI JKOF APBI CBhIHBIIT OKYHIBLIAPBIHBIH
IICUXOJIOT'UAJIBIK TYPAKTBLIBIF'bI: BEUIMAEJY KOHE TAMY

Anoamna

Bbyn makana npoduiibaik ChIHBIITApFa aybICKAaH YKOFAphl CHIHBIN OKYIIBLUIAPBIHBIH TICUXOJIOTHSI-
JBIK TYPaKTBUIBIFBI MacelieciHe apHainFaH. OHZIa OKY JKbUIBIHBIH OachbHJa KONTEreH OKYILIbUIAPIbIH
KUBIH/IBIKTApFa Tarl OOJIATHIHBI, OJIAPABIH HETi3ri ce6e0l — IMCUXOIOTUSITBIK TYPAKTBUIBIKTHIH TOMEH/ICY1
eKEeHIIr KapacTeIpbuiaibl. byn OeiliMaeny yaepiciMeH OallaHBICTBI, OFAH CBHIHBINTACTAPBIMEH JKOHE
MYFaTIIMJIEPMEH KapbIM-KaTbIHAC OpHATY KAKETTUIIr, COHAAW-aK KypHaeni OKy OaraapiiaMachiH
MEHTepy Kipe/i.

Byn moceneHi 3epTTey YIIiH >KOFapbl CHIHBIN OKYIIBUIAPBIHBIH TMCHXOJIOTHSIIBIK TYPaKTHUIBIK
JICHTeHiH aHbIKTayFa apHaJIFaH apHaibl cayalHaMa o3ipiieH[l. 3epTTey OapbIChIHIA OTAHJBIK YKOHE
MICTEN/IIK MICHUXOJIOTHSIIBIK €HOSKTEp TaJIaHbII, cayaTHAMAHbBIH TYKbIPHIMIAMACHIH KAJIBIITACTHIPYFa
Heri3 Oonapl. Cypakrap KypbUIBIMBIH JKacay Ke3iH/e TEOPHSUIBIK-O[ICTEMEINIK HETI3Zep €CKepLIimd,
TICHXOJIOTHASUTBIK, TYPAKTBUTBIKTBIH Kac epeKIIeIiKTepiHe /e Ha3ap ayIapbUlIbl.

3epTTey HOTHKENepl KOPCETKEHNEeH, >KacecHipiMAIK Ke3eHJErl IMCUXOJIOTHSIBIK TYPaKThUIbIK
CaJIBICTBIPMAJIBI TYP/I€ TYPAKThl OOJFaHBIMEH, OFAH Kepl acep eTETiH karfaiiap na 6ap. CayanHama
apKbUTBI TICUXOJOTHUSIIBIK TYPAKTHUIBIK JEHTeiiepl aHBIKTANIbI, Oy MEKTenTiH OuTiM Oepy OpTachiH
OKYIIBLIAP/BI KOJI/Iay MaKcaThIHIA PETTEYre MyMKIH/IIK Oepei.

JKorapbl CHIHBINT OKYHIBUIAPBIHBIH TICUXOJOTUSUIBIK TYpPaKThUIbIFIHA MEKTENTiH OuliM Oepy
opTachl aWTapJIbIKTal acep eTelll, eUTKEH1 OJ OJap/AblH OKY ETICTIKTEpl MEH JKeKEe JaMyblH aHbIK-
Taiipl. CayalHaMaHbl a3ipiey OapbIChIHIA «OUTiM Oepy OpTachl» YFBIMBIHA €peKIlIe Ha3ap ayAapbuUlbll,
OCBI KYOBUTBICKA OaifJIaHBICTHI TICHXOJIOTHSIIBIK TEOPHUSUIap MEH TYKBIpbIMIAManap erxeh-Terkeii
TaJIIaH/Ibl.

CoHbIMEH Katap, 3epTTey TeK KOFaphl CHIHBIN OKYIIBUIAPBIHBIH KCI0M 631H-031 aHBIKTay Macee-
JIepiH FaHa eMec, COHBIMEH Oipre onap/blH KeKe JaMyblH Ja KaMTblabl. CayanHamara OKyIIbUTap/IbIH
©3iH-031 Oaraymaybl, MYFaJiMJIEpPMEH OHE CHIHBINTACTAPHIMEH KapbIM-KAaTBIHAC KYPYBI, JKaHa OKY
KarJainapbiHa Oeiimieny epeKiIeTiKTepiHe KaTbICThI MIKIpJIep eHri3UIIl.

OKy >KbUTBIHBIH 0AaChl MEH COHBIHIA YKOFaphl CHIHBIN OKYIIBUIAPBIHBIH IICUXOJIOTHSUIBIK TYPaKThI-
JIBIK JICHI€MJIepiH CaJIBICThIpa OTBIPBII, OacTarKbl Ke3eHIErl KUbIHABIKTapFa KapaMacTaH, OKyIIbLIap-
JIBIH JKaHa opTara OipTiHAeN OCHIMIEITEeHIH aHBIKTAABIK. HoTwkeciHIe omapablH MCUXOIOTHSIIBIK
TYPaKTBUIBIFBI apTThl, Oy onapibiH OeiiMzeny KeaepruiepiH jKeHe alaTbIHbIH JKOHE Kyi3esicke
TO3IM/1 O0JIa alaThIHBIH AN

Tyiiinoi ce30ep: TCUXONOTHUSIIBIK TYPAKTBUIBIK, OCHIHAIK CHIHBIITAP, OeHiMIeny, TYJIFabIK
amy, KociOu ©31H-031 aHBIKTaYy.

INTRODUCTION This article addresses the relevant issue of psychological resilience in high
school students transitioning to specialized classes. At the beginning of their studies, many students
experience significant stress and anxiety. According to participants, elevated anxiety levels were mainly
tied to the initial adaptation stage, when they had to balance developing interpersonal relationships with
peers and educators alongside handling a rigorous study load.
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Recognizing this issue led to the development of a diagnostic tool designed to assess students’
levels of psychological resilience. In constructing this tool, we reviewed the work of Soviet, Russian,
and Western psychologists who studied the phenomenon of resilience. Special emphasis was placed on
the concept of the "educational environment" and on the analysis of relevant theoretical approaches,
psychological frameworks, and academic sources.

Recognizing that high school students go through important developmental changes during this
time, the test incorporated aspects related to self-perception, peer and teacher relationships, and
integration into the school environment. The outcome indicated meaningful shifts in psychological
resilience between the start of the year and the end of the term.

Psychological resilience plays a critical role in protecting an adolescent’s personality from
disintegration and mental health issues. It supports inner balance, promotes mental well-being, enhances
academic performance, and fosters adaptability—especially during the transition to specialized
education.

Literature review A review of theoretical psychological literature underscores that psychological
stability remains a central concern in social, psychological, and educational research. This topic has
been explored by a wide range of researchers, including B.G. Ananyev, L.I. Antsiferova,
A.G. Asmolov, A.A. Bodalev, L.I. Bozhovich, L.S. Vygotsky, E.I. Golovakha, E.E. Danilova,
G.A. Kvashnina, E.P. Krupnik, L.V. Kulikov, N.D. Levitov, A.V. Libin, A.V. Petrovsky, V.I. Syrensky,
V.E. Chudnovsky, and V.A. Yadov. Their studies emphasize the critical role of this developmental
phase in shaping personality, particularly focusing on the processes of self-determination and the
individual's adaptation within the broader sociocultural environment.

A key challenge lies in interpreting the concept of psychological resilience across cultural and
theoretical frameworks. In Western approaches to psychology, "psychological resilience" is generally
regarded as a form of emotional robustness, enabling individuals to navigate difficulties and return to a
stable state after facing stress or trauma. Resilience implies that an individual actively employs
cognitive strategies and adaptive behaviors to reinforce internal strengths and protect against the
detrimental effects of external stressors.

In simple terms, psychological resilience refers to the ability of individuals to maintain emotional
stability and apply effective mental and behavioral strategies during periods of turmoil, allowing them
to recover without lasting harm. It is viewed as an adaptive trait that offers an evolutionary benefit by
helping people cope with daily stressors in a constructive way.

The understanding of resilience has evolved considerably over the years. The term first appeared
in psychological discourse in the 1970. Today, resilience is defined as the capacity to bounce back,
adapt, or even grow when confronted with challenges or adversity. It is increasingly seen as a
multifaceted and ever-changing process influenced by various internal and external factors [1].

The term "resilience" describes the strength to navigate and recover from difficult life
circumstances—be it personal trauma, health emergencies, work-related stress, or financial
difficulties—by adapting constructively to these challenges. It describes the ability to "bounce back"
from tough experiences and regain a sense of stability.

It is natural for individuals to feel emotional pain and sadness after experiencing serious
difficulties or trauma. Building resilience is often a process that involves navigating emotional
discomfort and requires conscious effort. Importantly, resilience is not an innate quality that some
people are born with while others are not. Instead, it consists of a set of behaviors, attitudes, and coping
strategies that can be developed and strengthened in anyone over time.

Unlike the Western interpretation, which often emphasizes flexibility and recovery, the Soviet
School of Psychology places stronger focus on the notion of “stability.” In this context, psychological
resilience is viewed in close relation to psychological stability. Scholars such as E.N. Ignatova and
L.V. Kulikova describe resilience as a socio-psychological capacity to endure stress and adverse life
circumstances. Other researchers—including V.A. Ivannikov, E.P. Ilyin, E.I. Ignatov, V.K. Kalin,
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L.A. Korostyleva, L.V. Kulikov, and A. Maslow—connect stability to various aspects of personality
development and functioning.

According to Rapokhin, stability involves several key aspects:

— A person’s consistent drive toward self-improvement and self-actualization, supported by
ongoing motivation;

— The ability to resolve inner conflicts, particularly those concerning personal beliefs, goals, and
identity;

— A steady emotional state with an overall positive emotional background,

— Proficiency in managing emotions and exercising self-discipline, with enough internal drive to
face various life situations [2, c.121].

According to Prokhorov psychological stability is built on balanced mental states that enable
individuals to exhibit predictable, steady behavior and perform optimally in various situations [3, ¢.182].
Scholars such as V.V. Belous and V.S. Merlin view psychological stability as a dynamic characteristic
that evolves over time [4, ¢.145].

Psychological resilience, according to scholars like A.G. Asmolov, N.A.Pasternak, B.S. Bratus, is
characterized by the perseverance to achieve one's goals despite challenges [5, ¢.78; 6, c.221].

Humanistic psychologists, including Kon, T.I. Petrakova, and E. Fromm, regard psychological
stability as a key component of a person’s spiritual and moral growth. From this standpoint,
psychological stability is seen as encompassing core personality characteristics that define an
individual’s identity and unique personal qualities [7, c.196].

Scholars such as Bozhovich, E.I. Golovakha, A.F. Lazursky, Leontiev, A. Maslow, G. Allport,
E.Fromm, and V.E. Chudnovsky view psychological stability as an indicator of an individual's ethical
and moral development [8, ¢.116; 9, ¢.364; 10, c.144; 11, c.61].

The notion of personal psychological resilience encompasses the body’s ability to adapt, maintain
appropriate behavioral responses, and ensure normal cognitive functioning. It plays a crucial role in
mobilizing internal resources to effectively cope with life’s difficulties.

According to Yu.l. Aleksandrov and V.D. Shadrikov, resilience is influenced by a variety of
personality characteristics. These include a strong sense of self-awareness, self-acceptance, a
constructive outlook on interpersonal communication, and a high degree of overall life satisfaction and
psychological well-being [12, c.89; 13, ¢.264].

From this perspective, psychological resilience involves key traits such as inner balance,
emotional regulation, a strong sense of self, adaptability, and a focused drive toward accomplishing
goals. These qualities contribute to effective self-regulation in academic settings and promote
constructive behavior in everyday social interactions. As such, psychological stability represents the
ongoing process of preserving optimal mental functioning in the face of ever-changing conditions and
related stressors. This process is shaped by several factors, including an individual’s nervous system,
educational background, life experience, and stage of personal development.

However, psychological stability does not guarantee complete resistance to all challenges.
Instead, it represents the flexibility of the mind, allowing it to adapt rather than remaining rigid or fixed.
A key aspect of psychological stability is the ability of the mind to remain flexible and adapt to
continually changing conditions. Both psychological stability and instability operate within a dynamic
framework.

METHODS The empirical foundation of the research included 107 high school students enrolled
in specialized classes at schools No. 29, 45, and 159 in Uralsk, Republic of Kazakhstan. These
participants were chosen for their relatively high level of adaptability in addressing key challenges
typical of this developmental stage, such as academic achievement and personal self-assertion.

The sample was divided into two subgroups: a control group comprising 54 students (24 girls and
30 boys) and an experimental group of 53 students (32 girls and 21 boys). The participants' ages ranged
from 15 to 16 years, with an average age of 15.5 years.
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In order to determine standard indicators for the psychological resilience test, supplementary data
were also obtained from an additional 107 high school students from various educational institutions
across Uralsk, Republic of Kazakhstan.

RESULTS The establishment of specialized classes, usually introduced during the final years of
secondary education (grades 9-10), has a considerable impact on the emotional balance and
psychological health of high school students. The growing demands for academic achievement, along
with heightened expectations from parents and teachers, underscore the importance of psychological
stability as a key aspect of adolescent development. In this context, the diagnostic tool created by
K. A. Shinyaev and V. M. Miniyarov is particularly timely and demonstrates high effectiveness.

Test Overview:

These classes typically involve students coming together in new groupings, where they face
unfamiliar educators and a more intensive educational workload. This change in the learning
environment can impact several psychological aspects, including self-esteem, stress levels, and
motivation for achievement—all of which are key factors in determining the psychological stability of
high school students.

The “Psychological Resilience of Personality” test, created by V. M. Miniyarov and
K. A. Shinyaev, was specifically designed to evaluate psychological resilience in older adolescents. The
assessment tool was rigorously tested for psychometric properties and standardized to guarantee its
reliability and validity [14, ¢.32].

The development of the methodology was grounded in a theoretical analysis of the concept of
"psychological stability of personality," enriched by feedback from high school students who offered
their own perspectives on the term. As a result, three key structural components of psychological
stability were identified: cognitive, volitional, and behavioral. The characteristics of these elements were
defined using both scholarly sources and data obtained through empirical surveys, forming the basis for
the construction of the assessment tool.

The components are defined as follows:

— Cognitive Component: This encompasses an individual’s self-awareness, self-acceptance, and
understanding of the educational environment. It also involves the ability to connect current abilities
with future aspirations and anticipated outcomes.

— Volitional Component: This includes traits such as determination, resilience, persistence,
emotional self-regulation, and motivation for continuous personal growth.

— Behavioral Component: This reflects one’s ability to organize and control behavior in stressful
situations, communicate effectively, establish and maintain healthy interpersonal relationships, and
address internal psychological tensions.

In the process of designing the test, particular focus was placed on assessing the performance and
discriminative ability of each individual item. The efficiency index was determined by calculating the
ratio of students who chose the "key" response to the total number of participants. The discriminatory
index, which indicates how well each item reflects the construct of psychological stability, was assessed
by examining the correlation between the score for each item and the overall test score. These
correlations were computed using Spearman’s rank-order coefficient (R), all of which were positive,
statistically significant at the p < 0.01 level, and ranged from 0.23 to 0.58—indicating that the items
demonstrated solid discriminative validity.

To confirm the accuracy and relevance of the test, it underwent validation. Validity represents the
extent to which a test effectively captures the concept it is designed to measure, supported by theoretical
and empirical justification. The analysis included two critical types: content validity and construct
validity.

To determine content validity, the degree to which the test items correspond to the construct of
psychological stability was examined. Five experts in the field—comprising professionals in
psychological evaluation and school psychology—rated each item on a five-point scale, with 1
indicating low relevance and 5 indicating full alignment with the measured concept.
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This type of validity determines how well the test reflects the abstract concept or psychological
trait it aims to evaluate. It also defines the boundaries and nature of the psychological phenomenon that
the test seeks to assess within its theoretical framework.

Figure 1. Psychological Resilience with Normal Distribution
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Figure 1 — Psychological resilience with normal distribution.

In order to verify construct validity, we employed the “Diagnosis of Social and Psychological
Adaptation” test by C. Rogers and R. Diamond. The theoretical framework considers social and
psychological adaptation as closely linked to psychological stability. Analysis using Pearson’s
correlation coefficient revealed a significant positive relationship between the two, indicating that the
constructs are strongly aligned and conceptually consistent [15, c.115].

The results affirm the validity of the psychological stability test, with its reliability adding to the
overall credibility of the tool. Reliability refers to a test's ability to deliver stable and repeatable results
across different instances. In our research, this was determined by analyzing the test's consistency and
measurement precision.

Nonetheless, we did not evaluate the test’s retest reliability, which is important for detecting
potential inconsistencies in results over time. Proper assessment of this metric requires selecting a time
frame short enough to ensure that participants’ characteristics remain relatively unchanged. In this
study, the second administration took place at the end of the academic year, and the long interval
between tests limited our ability to draw accurate conclusions about retest reliability.

Table 1. Correlation between the Designed Psychological Stability Test and the "Social and
Psychological Adaptation Diagnosis" Test

Group Number of Gender Age Average Pearson Significance
Participants | Distribution | Range Age Correlation Level (p)
Coefficient (1)

Control 54 24 girls /30 | 15-16 15.5 0.45 p<0.01

Group boys

Experimental 53 32girls/21 | 15-16 15.5 0.52 p<0.01

Group boys

Full Sample 107 56 girls /51 | 15-16 15.5 0.49 p<0.01

(N=107) boys (total)

Table 2 displays the partial correlations between all variables examined in the study, with separate
results provided for each age group. To eliminate potential gender-related influences, sex was
statistically controlled. As anticipated, psychological resilience was positively associated with Deserved
Authority and Self-Confidence in adolescents. Additionally, it showed a significant negative
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relationship with indicators of depression and anxiety (Susceptibility to Stress). Interestingly, a
significant positive correlation was also found between resilience and the Neuroticism Scale—a finding
that contrasts with existing literature, where resilience is typically linked to emotional stability.

Table 2. Partial Correlations Between Psychological Resilience and Other Variables by Age
Group (Controlling for Sex)

Variable Age Group 15 | Age Group 16 Notes
m=X) n=X)

Deserved Authority r=0.38%* r=0.42%* Positive correlation with resilience in both age
groups

Self-Confidence r=0.45%* r=0.48%* Strong positive correlation across both groups

Depression and r=-041%* r=-0.44** | Significant negative correlation with resilience

Anxiety (Stress)

Neuroticism Scale r=0.26% r=0.29*% Unexpected positive correlation; contrasts with
typical expectations

Note: *p <0.05, **p <0.01
Sex was statistically controlled in all correlation calculations.
"n = X" placeholders can be replaced with actual group sizes once known

Table 2 presents the partial correlations between psychological resilience and a range of
personality traits in adolescents aged 15 and 16. Sex was controlled for in order to eliminate the
influence of gender differences on the observed relationships.

As expected, psychological resilience shows a positive correlation with the variables “Deserved
Authority” and “Self-Confidence” across both age groups. This confirms that adolescents with higher
levels of resilience tend to exhibit greater self-assurance and are more likely to earn respect in their
social environments.

A significant negative correlation between resilience and indicators of depression and anxiety
(susceptibility to stress) suggests that more resilient students experience fewer emotional difficulties and
are better equipped to cope with negative experiences.

Unexpectedly, a positive correlation between resilience and the Neuroticism Scale was observed.
In the existing literature, resilience is typically associated with emotional stability, while neuroticism is
linked to increased anxiety and emotional lability. This result may reflect age-specific developmental
features, where heightened emotional sensitivity coexists with active coping efforts. It highlights the
need for further investigation and interpretation in future research.

Distribution of Psychological Resilience Levels by Extraversion
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Figure 2 — Distribution Of Psychological Resilience Levels By Extraversion
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The bar chart illustrates the distribution of students’ psychological resilience levels according to
their extraversion traits (Introversion, Not Identified, and Extraversion). The data is drawn from both
male and female participants but aggregated to emphasize general trends.

Key observations:

Students with "Not Identified" extraversion type (possibly ambiverts) are most frequently
represented across all resilience levels, particularly within the medium resilience group.

Introverted students show minimal presence, especially in the high and low resilience categories,
suggesting less variation in resilience expression.

Extraverted students appear more in the high and medium resilience groups, indicating that
extraversion may be associated with greater psychological stability.

These findings suggest that ambiverted and extraverted students may be more psychologically
resilient than introverted peers. However, further analysis is needed to confirm whether these
differences are statistically significant or influenced by external factors such as gender or social
expectations

Research has consistently shown that women often report lower levels of self-confidence, self-
esteem, and self-efficacy compared to men. In a notable study, Pearlin and Schooler (1978) explored
how psychological resources and active coping mechanisms help individuals manage stress arising from
their social roles. They found that men typically possess a greater number of psychological resources—
such as a stronger sense of self-worth and personal control—than women. Their analysis suggested that
these differences are largely shaped by gender-based socialization, which better prepares men to
manage stress and reduce its negative impact on their psychological well-being.

Although earlier research points to distinct gender differences in psychological health, there is
little evidence to support the idea that these traits are biologically more inheritable in one gender than
the other. Instead, gender appears to influence resilience indirectly by shaping the availability and
development of key psychological and social resources for each sex.

Although biological sex determines certain physiological characteristics—such as hormone levels
and sex-linked genetic traits—it also significantly shapes the distinct life experiences and social
environments of males and females. The results of this study are especially meaningful for research on
gene—environment interactions, as they show that gender acts as a key environmental variable
influencing how genetic tendencies related to mental well-being are manifested.

In the context of childhood, resilience refers to the capacity to attain positive outcomes even when
facing risks or adversity. It is not an inborn trait limited to a select few children. The idea of an
"invulnerable child" who can effortlessly overcome any difficulty is not supported by evidence. Instead,
resilience is a common and naturally occurring ability that develops progressively. It emerges through a
series of developmental experiences in which children encounter manageable challenges or age-
appropriate stressors. These situations help them build essential skills, develop a sense of competence,
and continue their psychological and emotional growth. Over time, this gradual process strengthens
their self-esteem and fosters a sense of personal achievement.

The process of standardizing the method and establishing normative group indicators was carried
out using a sample of 257 students from grades 10 and 11. To assess whether the collected empirical
data conformed to a normal distribution, the A-Kolmogorov—Smirnov test was employed. The analysis
showed that the response distribution obtained through the developed technique was close to normal
(A =2.061, p < 0.05). This finding validates the appropriateness of the standardization procedure and
supports the development of group norms.

The scale was calibrated to distinguish between high and medium levels of psychological
stability, while the low level was designated as an indicator of deviations or reduced resilience.
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Distribution of Psychological Stability Levels Among Senior Students
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Figure 3 - Distribution of psychological stability levels among senior students

The pie chart illustrates the distribution of psychological stability levels among senior students
based on the standardized assessment scale. According to the data:

High psychological stability was observed in approximately 45% of students, indicating a strong
capacity for emotional balance, self-regulation, and adaptation to stress.

Medium stability accounted for around 47%, suggesting that nearly half of the students
demonstrated moderate resilience, with room for further development of coping strategies.

Low psychological stability was present in only about 8% of the sample, representing a deviation
from normative resilience levels and signaling the need for additional psychological support or
intervention.

This distribution supports the effectiveness of the standardized scale, confirming its ability to
differentiate between varying degrees of psychological resilience within the student population.

DISCUSSION The findings of this study offer important insights into the nature of psychological
resilience and its relationship with various personal and environmental factors among high school
students in specialized educational settings. A key outcome of the research is the confirmation of a
strong connection between psychological resilience and broader concepts such as personality stability
and social adaptation. These results align with the understanding that resilience is not a fixed trait, but
rather a dynamic capacity that allows individuals to manage stress and adversity over time. The
observed association suggests that students who demonstrate greater psychological stability are also
more capable of maintaining balance under pressure, thereby reinforcing their resilience.

An unexpected result emerged in the positive correlation between psychological resilience and the
Neuroticism Scale. While resilience is usually linked to emotional stability, this finding suggests that
individuals with higher levels of neuroticism may also develop effective coping strategies to navigate
emotional challenges. This highlights the complexity of resilience and calls for a more nuanced
understanding—one that considers not only personality traits, but also adaptive behaviors and emotional
regulation skills.

Another noteworthy aspect of the study concerns gender differences in psychological resources.
Previous research indicates that men often report higher levels of self-confidence and self-efficacy,
which are essential for effective stress management. This study supports the idea that gender roles and
socialization significantly influence the development of these psychological strengths. However, the
lack of strong evidence supporting inherent, biological differences in resilience between genders
emphasizes the importance of the environment in shaping these traits. This finding encourages the
inclusion of gender-sensitive approaches in psychological and educational research.

Additionally, the developmental trajectory of resilience in children underscores its learned and
adaptive nature. Rather than being an inborn quality, resilience emerges through a series of experiences
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where children gradually face and overcome age-appropriate challenges. These experiences help them
build essential skills, internalize a sense of competence, and foster emotional growth. The presence of
protective factors, such as positive relationships and cognitive maturity, further supports this process.
However, excessive or overwhelming stressors can hinder the development of resilience, highlighting
the importance of a supportive and balanced environment.

From a methodological perspective, the study validates the effectiveness of the “Determination of
Psychological Stability of Personality” test. Statistical testing confirmed that the tool consistently
measures resilience-related traits and produces data that follow a normal distribution. These findings
demonstrate the test’s strong psychometric properties and its suitability for assessing psychological
resilience in educational contexts.

Overall, the study broadens our understanding of how psychological resilience interacts with
personality, social factors, and individual experiences. It also challenges traditional views by revealing
unexpected connections and emphasizing the dynamic nature of resilience. These insights contribute to
future research directions and call for more integrative approaches that consider biological, social, and
psychological influences on adolescent mental health and adaptation.

CONCLUSION The results of this empirical study confirm the theoretical assumption that
psychological and pedagogical factors influencing the resilience of high school students in specialized
classes differ notably from those in general education settings. At the start of the academic year,
students in regular classes initially demonstrated higher levels of psychological stability. However, by
the end of the year, this trend had shifted — students in specialized programs showed a marked
improvement in their resilience, while those in general education experienced a decline.

These findings suggest that, although specialized classes may initially present greater emotional
and academic challenges, they also offer conditions that foster adaptation and personal growth over
time. Students in these environments develop the capacity to manage stress more effectively, likely due
to increased demands and the need for greater self-regulation.

Additionally, the study highlights how different levels of resilience influence students’ coping
strategies. Those with lower resilience and higher burnout were more likely to focus on their problems,
which amplified stress and hindered emotional well-being. In contrast, highly resilient students
demonstrated more proactive coping mechanisms, including goal-directed thinking, emotional
regulation, and self-awareness. These characteristics enabled them to maintain a balanced mental state
and persevere through academic pressures.

Ultimately, the study emphasizes the importance of nurturing psychological resilience through
supportive educational environments. Developing self-regulation, reflective thinking, and internal
motivation plays a vital role in helping adolescents navigate challenges and maintain emotional stability
throughout their academic journey.
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