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FOR DEAF OR HARD-OF-HEARING CHILDREN: EFFECTIVENESS AND CHALLENGES

Abstract

Changes in the educational system, theoretical and methodological understanding of the problems
of secondary education and the emergence of new technologies have necessitated the creation of new
textbooks, teaching aids and reference materials that facilitate training deaf or hard-of-hearing children.
Inclusive education of children with hearing impairment involves learning in a team of hearing peers on
equal terms. Therefore, psychological and pedagogical support of a hearing-impaired child in the
process of communication with hearing peers becomes extremely important.

The main goal of inclusive education is to create the necessary conditions for the education and
productive success of all children, regardless of their psychological and physical capabilities, the social
and economic status of their parents, culture, mother tongue, or personal characteristics, and to ensure
the accessibility of education for children.

The article aims to define the effectiveness of inclusive education for deaf or hard-of-hearing
children in Kazakhstan and discuss its challenges.

In the empirical part of the scientific research, a qualitative research method was selected, and
respondents were selected for expert interviews using the «snowball» method. Employees of the
secondary school were involved in the interview. The research was conducted at a special secondary
school in the Eastern part of Kazakhstan (the official name of the secondary school was not mentioned
in the article according to bilateral agreements with respondents on the confidentiality of their identity).

Keywords: psychological, pedagogical and social support, inclusive education, deaf and hard-of-
hearing children, teaching, generation.
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ECTY KABUIETI HIEKTEYJII HEMECE HAITAP ECTUTIH BAJIAJIAPT A
HNHKJIIO3UBTI BIVIIM BEPY ITH IICUXOJOI'MAJIBIK-ITIEJAT'OT' MKAJIBIK
ACIHHEKTUIEPI: THIMAIVIIKTEPI MEH KUBIH/IBIKTAPBI

Anoamna
bimim Gepy xyieciHaeri esrepicTep MeH opTta OutriM Oepy mpoOiemMalapblH TEOPHSUIBIK,
oNliCHaMaJIbIK TYPFBIJIAH Tajiay jKoHE YKaHa TEXHOJIOTHsUIap/IbIH Naiiaa 00ybl ecTy KaOuleTi mIeKTey
HEMECE Hallap €CTUTIH Oajajap/bl OKBITYIbl JKEHUIIETETIH J>XKaHa OKYJBIKTAP, OKY-JIICTEMENTIK
Kypajjiap, aHbIKTaMaJbIK Marepuajiap skacayipl Tamam eTTi. Ecty Kabijeri mekreynmi Oanamapra
WHKJTIO3UBTI OLTIM Oepy eCTHTIH KYPAAacTapbIHBIH YKBIMBIHIA OipJei »KaFmgaia OKyIbl KaMTHIIBI,
COHJIBIKTaH €CTy KabOineTi Hamap OanaHbl €CTUTIH KypAacTapbIMEH KapbIM-KaThIHAC yKacay OapbhIChIH/A
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TICUXOJIOTASUTBIK-TIEZIArOT UKAJIBIK KOJIIay ©Te MaHbI3/bl. MHKII03UBTI OiiM OepyaiH Heri3ri MakcaThl
OapIIbIK OananapablH aKbLUI-0H, TICHXOJIOTHSUTBIK KOHE (PM3UKAIBIK MYMKIHIIKTEPIHE, aTa-aHaIapbIHbIH
QNICYMETTIK JKOHE SKOHOMHUKAIIBIK MOpTeOeciHe, MOJCHHUETIHE, aHa TUTiHE, YKeKe epeKIIeNiKTepiHe
KapamMacTaH OKYybl MEH HOTWKENI TaOBICTBUIBIFBI YIIIH KAKETTI JKarqaiimap jkacay, COHIai-aK
Oananapra OutiM Oepy/IiH KOJDKETIMALTITH KAMTaMachI3 €Ty OOJIBIN Ta0bLIAIBI.

MakananblH MakcaThl - KazakcTaHmarbl cecTy KaOUIeTi MeKTeysIl HeMece Halap e€CTUTIH Oaa-
Japra apHaJIfaH WHKIIO3MBTI OLTIM OepyaiH THIMAUTMH aHBIKTay JKOHE OHBIH alAbIHAA TYPFaH
Mocenenepl TalKbuiay. FeulbiMu 3epTTeyIiH SMIUPHUKAIIBIK OOJITIH/E canaibl 3epTTey JIiCi TaHal-
bl aJl pecroHIeHTTep «snowball» oficiH KonmaHa OTBIPHIMN, capanTaMallbIK CyXx0ar aiy YIIiH TaHdaj-
npl. Cyx0ar *Kyprizy YIIiH opTa MeKTeNn KbI3MeTKepiiepi TapThuiibl. 3eprrey KazakcranubiH Lbrbic
Oemirinaeri apHaiibl OpTa MEKTENTE XKYPri3iaai (Makaiasa opra MEKTENTiH PECMHU aTaybl PECIIOHACHT-
TEP/IiH JKeKe OACHIHBIH KYITUSUTBUIBIFBI Typalbl €KIKAKThI KETICIMIEPTe COMKEC HAaKThl KOPCETLIME/T] ).

Tyitin co30ep: TICUXOJIOTUSIIBIK, TICNArOTUKAIBIK JKOHE QJICYMETTIK KOJIAAy, MHKITFO3UBTI OUTiM,
€cTy KaOuIeT! MIeKTeyJl )koHe Halllap €CTUTIH Oananiap, OKbITY, YpIiak.

Jocanneticosa K. *1, Capcenosa A°
"KasHY um. Ano @apabu (Anmamei, Kazaxcman)
‘KasHMY un. C.IK. Acpenousposa (Amame, Kazaxcman)

ICUXOJI0I'O-IEJAT'OI'MYECKUE ACHHEKTbBI HHK/INO3UBHOI'O OBYYEHMUS
FIIYXUX U CJIABOCJIBIINAIIUX JETEN: DOO®EKTUBHOCTD U ITPOBJIEMbI

Annomayus

W3menenus B cucreme 00pa3oBaHMs, TEOPETHUECKOE, METOAO0JIOTHIECKOE OCMBICTICHUE TPO0IieM
CpemHero oOpa3oBaHMS M TIOSBJICHHE HOBBIX TEXHOJIOTMH OOYCIOBHJIM HEOOXOIWMOCTH CO3IaHUS
HOBBIX Y4YEOHHMKOB, y4eOHO-METOJMYECKHX TOCOOMH U CIPABOYHBIX MATEpUANiOB, OOJIErYaroIInuX
oOyueHHe TIIyXuxX WK cilabochplmamux aerei. MHkmo3uBHOEe 00pa3zoBaHue JIETe ¢ HApyHICHUSIMH
Cllyxa MpeArnonaraet o0y4eHue B KOJUIEKTUBE CIBIIIAIINX CBEPCTHUKOB HA PABHBIX YCIOBHSX, TOATOMY
TICUXOJIOTO-TIEIATOTHYECKasT TO/Iep)KKa ClIaboCIbImaniero pebeHka B MPOIECCE €ro OOIIEHUs Cco
CIBIIIAIMMY CBEPCTHUKAMU CTaHOBHUTCS UYpE3BbIYAHO BakHOW. OCHOBHOM IIENBI0 MHKIFO3UBHOTO
00pa30BaHUs SIBIISIETCS CO3/[aHUE HEOOXOIMMBIX YCIIOBH JIst 00yUEHUS U TPOAYKTUBHON YCIICITHOCTH
BCEX JIeTeH, HE3aBHCUMO OT HX YMCTBEHHBIX, TCHUXOJIOTHUECKHX U (PH3MYECKUX BO3MOXKHOCTEH,
COIMATIBHOTO M SKOHOMHYECKOTO CTaTyca WX POJUTENEH, KYJIbTYyphl, POJHOTO SI3bIKA, JTMYHOCTHBIX
0COOEHHOCTEM, a TaKkke 00ecreyeHne JOCTYITHOCTH 00pa3oBaHUs s JeTeil.

Henp crathu - ompenenuts 3GGEKTUBHOCTh WHKIFO3WBHOTO OOpA30BaHMS ISl TIYXUX WA
cnabocnpimanumx aereid B Kazaxcrane u oOcyauTh mpoOieMbl, ¢ KOTOPBIMH OHO CTalkKuBaercs. B
SMIUPUIECKON YaCTH HAYYHOTO MCCIIEOBAHUS ObLT BHIOpaH KA4eCTBEHHBINH METOJ| MCCIIEIOBAHMS, a
PECTIOHACHTHI OBUTM OTOOpAHBI JJIsI SKCHEPTHBIX MHTEPBBIO C UCIOIB30BAHMEM METOAA «CHEXKHOTO
KoMmay. {7t TpoBeIcHUsT MHTEPBBIO OBUTA TIPUBJICUYEHBI COTPYIAHUKH CpeIHEH mKkoibl. MccnenoBanme
MPOBOAMIOCH B CHELUAIBLHON CpelHeil Imkoie B BOcTOuHOM dYacTu Kaszaxcrana (oduimansHOe
Ha3BaHWE CpEJHEH IIKOJNBI B CTarbe HE YIOMHUHAJIOCH B COOTBETCTBUU C JIBYCTOPOHHHMU
COTTIAIICHUSIMU C PECTIOHICHTaMH 0 KOH(DUACHIIMATBHOCTH UX JTMYHOCTH).

Knwouesvle cnoga: T1cUXONOro-nefarornyeckas W COLMANIbHAs TOAJEPKKA, WHKIIO3MBHOE
o0pazoBaHue, TITyXUE U CIa0O0CbIIIAIINE IETH, IPENoaBaHie, TOKOJICHHUE.

INTRODUCTION

Nowadays, inclusive education of disabled people has become a social phenomenon, and its
further development has a long-term perspective. It requires significant changes in the educational
system, such as a value-semantic organizational and managerial, substantive, and procedural nature.
Therefore, inclusive education is a demand of modern society and an international standard.
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More than 160 thousand children with disabilities in Kazakhstan need inclusive education, but
only about 23% of them participate in such an educational process. To keep up with the times,
Kazakhstan overcomes difficulties and tries to solve the challenges by implementing international
experience (Oksana Gol'nik, 2022).

Inclusion in education is defined in the UN’s Policy guidance as eliminating social exclusion
resulting from various kinds of negative attitudes and a lack of proper response to differences based on
race, economic status, social affiliation, ethnic origin, language, religion, gender, sexual orientation, and
individual abilities (UNESCO, 2009). So, inclusive education is a revolution in the consciousness of
modern man and the choice of open democratic states. It is also a global movement for children's
education supported by UN conventions.

An educational process takes the form of formal and informal learning, as well as within families
and the community. Accordingly, inclusive education is not a secondary issue but is crucial in ensuring
high-quality education for all school children and creating an inclusive society. Inclusive education
plays an important role in achieving social equality and is one of the elements of lifelong learning. So,
the implementation of inclusive education is a new direction of educational development not only for
children with disabilities, but also for the entire educational system. It allows everyone to study on equal
rights and in equal conditions.

METHODS AND MATERIALS The research aimed to identify the efficiency of implementing
inclusive education for deaf or hard-of-hearing children. Consequently, covers the concept and
characteristics of inclusion as a socio-psychological and pedagogical phenomenon, studies the
methodological foundations of the problem of inclusive education at the special secondary school,
discusses the tasks and principles of inclusive education for deaf and hard-of-hearing children, considers
the system of inclusive education for children with disabilities, analyzes models of the inclusive
education organization.

The study conducted an expert interview with specialists from a special secondary school for deaf
and hard-of-hearing children in the Eastern part of the country based on the pre-prepared program. An
expert was selected, a person with special knowledge who helps reveal the features of the object under
study of the research query. The interview was conducted at the special secondary school and lasted
about 25-30 minutes. Interview questions were formed in two blocks and were addressed to teachers
according to their classes, depending on the age of the children. Each block contained 10 questions.

The first attempts to integrate people with disabilities into society were carried out in parallel in
the Scandinavian countries, the USA and Japan. In the 1970s, Scandinavia adopted the principle of
“normalization”, which allowed people with disabilities to “lead a daily life and live in conditions as
close as possible to the conditions of life in an ordinary society” (L. M. Kashapova, 2012) but it is not
the beginning of the history of inclusive education, because L.S. Vygotsky wrote about the need to
create such a learning system in which children with disabilities would not be excluded from the society
of children with normal development, but would study with them in the same class (L.S. Vygotskij,
1992). Since that time, the development and implementation of regulations which contribute to the
expansion of educational opportunities for people with disabilities have begun. As the result the term
“inclusion” and the principles of inclusive education were introduced into international use in 1994 at
the World Conference on Education of Persons with Special Needs in Salamanca (Spain) (T.
Volokovaja, 2023). In the same year, Kazakhstan joined the international program “Education for All”.
More than 300 participants representing 92 Governments and 25 international organizations reviewed
the most important policy changes needed to promote the concept of inclusive education and create
conditions for schools to serve the interests of all children, including with special educational needs.

According to the Article 30 of the Constitution of the Republic of Kazakhstan, all citizens of the
country have the right to free secondary education in public institutions, as well as in higher education
on a competitive basis (The Constitution of the Republic of Kazakhstan, 1995). As well as according to
the Constitution of the Republic of Kazakhstan and the Law of the Republic of Kazakhstan “On
Education” (The Law of the Republic of Kazakhstan “On Education”, 2007), deaf or hard-of-hearing
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children have the same rights as healthy children, both to education and to creative development.
Reality shows otherwise, hard-of-hearing children face difficulties, sometimes with the inability to get
decent education. Inclusivity is seen as a process that aims to meet the diverse needs of all children,
youth and adults by increasing their participation in learning, cultural activities and community life, as
well as reducing and eliminating the problem of exclusion of certain groups from and within education.
This process involves changes and transformations in content, approaches, structures and strategies, and
its distinctive feature is a general concept that covers all children of the appropriate age group, and the
belief that it is the regular school system that is designed to educate all children.

Alyokhina S. V. (S.V. Aljohina, 2013) believes that inclusion should be distinguished from
integration, in which children with disabilities or special educational needs study in regular educational
institutions and adapt to the education system, which remains unchanged.

So, the legal framework for inclusive education covers global laws such as Universal Declaration
of Human Rights (Universal Declaration of Human Rights, 1948) which was established in 1948,
Convention against Discrimination in Education (Convention against Discrimination in Education,
1960) was adopted in 1960, Convention on the Rights of the Child, 1989 (Convention on the Rights of
the Child, 1989), Convention on the Prohibition and Immediate Action for the Elimination of the Worst
Forms of Child Labour, 1999 (Worst Forms of Child Labour Convention, 1999), Convention on the
Rights of Persons with Disabilities (Convention on the Rights of Persons with Disabilities, 2006), 2006
and United Nations Declaration on the Rights of Indigenous Peoples (United Nations Declaration on the
Rights of Indigenous Peoples, 2007), 2007. Internation laws and Conventions set out the main
elements that need to be addressed to ensure the right to access to education, the right to quality
education and the right to respect within the learning environment.

The adopted documents on principles, policies and practices in the field of education of persons
with special needs identified the basic principles of inclusion as follow:

e cvery child has a fundamental right to education and should be able to receive and maintain an
acceptable level of knowledge.

e cach child has unique characteristics, interests, abilities and learning needs.

eit is necessary to design educational systems and implement training programs in a way that
considers the diversity of these characteristics and needs.

e persons with special educational needs should have access to regular schools, which should
create conditions for them based on pedagogical methods aimed at meeting the needs of each child.

e regular schools with an inclusive orientation are an effective means of combating discrimination,
create a favorable atmosphere in society, provide affordable education, and increase the efficiency and
profitability of the education system (S. V. Aljohina, 2013).

At the same time the tasks of inclusive education include:

e studying the patterns of development of children with special educational needs; studying the
current education system, special education system.

e developing and implementing educational programs considering the characteristics of children
with special educational needs.

e determining correctional opportunities and predicting the success of education in general
education institutions; ensuring accessibility of inclusive education (transport, social relations,
architecture of an educational institution, etc.).

e fostering tolerance in children of preschools and schools (S. V. Aljohina, 2013).

RESEARCH DISCUSSIONS AND RESULTS Our country maintains a long-standing
commitment to the development of education and the formation of human capital in the country. To
achieve these goals, substantial financial support has been provided to state education development
programs since 2011. The fundamental goal of government programs is to make education accessible to
all children, improve its quality and, thereby, contribute to the socio-economic development of all
citizens.
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According to UNICEF’S recent research Kazakhstan is a young country, with about 34% of its
population under the age of 18. According to official data, there are more than 188,000 children with
special educational needs in the country, and their number is growing every year (Evidence on Inclusive
Education in Kazakhstan Based on a Formative and a Big Data Evaluation, 2023).

There is an annual increase in the number of children with special educational needs in
Kazakhstan. The Government of Kazakhstan has done a lot of work to implement inclusion into the
educational system. The training of tutors was carried out, inclusion support rooms were opened and
special educational programs based on general education were developed. Inclusive education involves
an individual approach to each child, but not all curricula provide enough individual tasks to consider
the needs of all children in the classroom. In addition to general education work, vocational guidance
should also be carried out for children with special educational needs, psychologically preparing them
for the fact that only a narrow range of professions can be chosen.

Over the past five years, the number of children enrolled in inclusive education has increased
(from 32.7% to 53%). But 14% of secondary schools still do not have the conditions for inclusive
education (N. Zharbulova, 2024).

Minister of Education Gani Beisembayev at a meeting of the Government of the Republic of
Kazakhstan said that to increase the coverage of psychological and pedagogical support, a mechanism
for placing a state order has been introduced. As a result, the coverage of children with special education
reached 84%. Today, the mechanism for placing government orders is being implemented in five
regions: Almaty, Shymkent, North Kazakhstan, Zhetysu and Karaganda regions. It covers 2 thousand
children. The network of special organizations is increasing. Their number reached 496, which is 21
units more than last year. However, the network of psychological, medical and pedagogical
commissions and correction offices requires additional expansion in a number of regions of the country:
Almaty, Shymkent, Abai, Turkestan, Karaganda and Kostanay regions (SOZmedia.kz, 2024).

About 11283 (1900 preschool, 9383 school age) children with special educational needs live in
East Kazakhstan region, 1857 children belong to the category of disabled people. There are 80 speech
therapy centers in general education organizations, 52 inclusion support rooms in schools (5 of which
are support rooms for teaching children with autism spectrum disorders, 1 - for teaching hearing
impaired children (hard of hearing and deaf), 3 — In preschool institutions, to date, 1,841 children have
been provided with psychological and pedagogical support. In schools and pre-school organizations
where there is no possibility of opening a special class, groups or a speech center, but children with
special educational needs are studying. The coverage of children with inclusive education amounted to
6,447 children, or 57% of the total number of children with special educational needs. Thus, to date, the
measures taken have made it possible to create conditions for inclusive education and upbringing in
85% of secondary schools, 71% of state kindergartens (Inclusive, Special Education, 2020).

Recent research was conducted at the special school for hard of hearing or deaf children in
Semey.

The purpose of the research was to assess the effectiveness of inclusive education for deaf or
hard-of-hearing children at special schools and discuss its challenges.

The authors used a qualitative research method to achieve the aim, and the teaching staff of the
school were chosen as respondents. The objectives of the research were:

e a comprehensive study of the relationship between the children and the teacher, to determine
their influence on the formation, socialization of upbringing and behavior.

e analysis of problems in the educational process in secondary education of children with hearing
disabilities (7-16 years).

The data and information obtained during an empirical study were collected, recorded on a
recording device, transcribed and analyzed. Participation in this study was voluntary. Confidentiality of
information about the respondent’s participation in the study was maintained. When publishing the
results of the study, it was guaranteed that the name of the respondent would not be indicated. The
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information obtained during the study (research materials) is considered confidential and protected in
appropriate cases provided for by law.

Respondents Gender Background Total experience Teaching subject
knowledge
R1 Male High About 14 years Physical training
R2 Female High About 20 years Kazakh language
R3 Female High About 25 years Kazakh language
R4 Female High About 15 years Russian language
R5 Female High About 17 years Russian language
R6 Female High About 23 years Primary class teacher
R7 Female High About 22 years Primary class teacher
R 8 Female High About 23 years Primary class teacher
R9 Female High About 25 years Primary class teacher
R 10 Female High About 21 years Primary class teacher
N=10

Figure 1 — General information about teaching staff

All teachers are high qualified and have been working at this school since they graduated from the
university.

Last year special school for deaf and hard of hearing children celebrated their g5 universary.
Over the years, the school has become a single safe space where deaf and hard of hearing children
receive high-quality education and the care of teachers.

Today, the school has a highly qualified teaching staff that specializes in the education and
development of children with special needs. The school uses innovative teaching methods and programs
that help children with hearing impairment maximize their potential and become full members of
society.

Total Without | II category | I category The Teacher- Teacher- Teacher-
number of | category highest moderator expert researcher
teachers category
20 - - 5 15 5 10 5

Figure 2 - Qualitative analysis of teachers by category

During the study, a psychological and pedagogical analysis of the content of the interview
received on the problems of inclusive education in the conditions of a boarding school was carried out,
during which the following principal codes and topics were identified.

Codes Number of mentions | Interpretation
. The importance of a safe environment and support
Psychological support ? for both children and teachers is emphasized.
. . The main barrier in the development and
Communication barriers 5 L . . L .
socialization of children with hearing impairment.
fndividualized techniques 3 The necessity of adapt;d programs and special
approaches is substantiated.
A positive direction of ) The belief in improving the inclusive process in
development the future is emphasized.

Figure 3-Results of analysis/coding of obtained information
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In the interview, it is noted that the school has the services of psychologists and defectologists.
This means that psychological support is provided to both children and teachers: psychological support-
helps children adapt to learning and prevent discipline problems. Conducting psychological work with
parents is important for the formation of a trusting relationship between the family and the school.

The interview notes the imperfection of discipline and communication skills of special children.
This is their: that there are difficulties in adapting to the social environment, which means that he has
limited freedom of expression and control of emotions. These situations can affect their self-esteem,
motivation and level of psychological security.

Analysing the content of the interview from a psychological point of view, the following
conclusions can be drawn:

e The boarding school has a system of psychological support.

e The emotional load of teachers and specialists is high; however, they show empathy and
Professional Responsibility.

e A special attention is paid to the psychological adaptation and socialisation of special children.

e The work with parents and children aims to create a psychologically safe environment.

¢ Plans and proposals for the future — symbolize a positive psychological direction.

Since inclusive education is the process of including children with special educational needs in the
general academic environment, children with hearing disabilities require special attention in this group,
because they often have problems with communication, speech, perception and social adaptation.

During the study, we identified the following psychological and pedagogical aspects in working
with hearing-impaired children:

e Communicative barriers affect hearing-impaired children's emotional development and
adaptation to the social environment.

e Self-esteem: students may have low self-acceptance and low confidence.

e Communication skills: causes difficulties in working in a team, making friends.

e The need for psychological support: working with a regular psychologist, reliability and a safe
environment are important.

As for pedagogical aspects:

e Teaching methods include visual learning tools, gesture language, and sound amplifiers.

e The role of the teacher includes empathy, patience, and being specially trained.

e Customized training programs: adapt standard programs to suit your hearing.

Effective Points Difficulties
Socialization of children with hearing disabilities Shortage of specialists (sign language teacher, speech
increases therapist, psychologist)
Striving for equality in the general educational Lack of special equipment
environment
The ability to build friendly, cooperative Low readiness of teachers for Inclusive Education
relationships
Inclusive education contributes to the development | Cases of misunderstanding or discrimination by other
of tolerance in society students in the classroom

Figure 4 — Psychological and pedagogical support efficiency and its difficulties

Despite the positive trends, Kazakhstan faces challenges in fully implementing inclusive
education. One of the main obstacles is the lack of qualified teachers who can effectively work with
children with special educational needs.

«Teachers take advanced training courses every three years. Unfortunately, we do not have an
exchange of experience with other schools in the region, but. We actively participate in conferences,
round tables on teaching methods for children with disabilities and other areas.
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Also, most of respondents mentioned that they do not have a special education for teaching deaf
children, that over time they learned to sign language. Many teachers and educators do not have
sufficient training to work with children with various forms of Special Educational Needs. In most
pedagogical universities in Kazakhstan, training programs do not include enough inclusive education
courses. This leads to the fact that graduates are unprepared for real work with such children.

«Personally I did not have special training certificate when I came to this school. Time by time I
started to use sign language. It takes time and experience. I like my job, and I like working with this
category of children. I have been working here for about 17 years. »

On the other hand, one of the priorities facing the school today is to create an accessible
environment for the education of children with hearing impairments. The main problems of a child with
hearing impairments are a violation of his connection with the world, limited mobility, difficulty in
contact with peers and adults, limited communication with nature, and inaccessibility of a number of
other tasks. The social integration of children with hearing impairments into society largely depends on
several socio-psychological factors that the school continues to work on now.

Indicators 2024-2025 academic year
Total number of school children 40
Forms / classes 7
Primary classes 4 (about 5-6 schlool children in each class)
Secondary classes 3 (about 6 schlool children in each class)

Figure 5 - Information on the contingent of special school children (only deaf children)

Within the school’s walls, there are many different circles for the socialization of children and
their full development. Deaf and hard-of-hearing children may attend different sports sections and dance
classes.

«I have been teach physical training since 1 graduated from the university. My children like
physical training. Most of them are winners of different sport competitions: among them I have World
champion on chess, wrestling and regional champions. »

All respondents believe that problems can be solved if measures are taken, such as the mandatory
basic courses on inclusive education in pedagogical universities, regular training and seminars for new
teachers. It also conducts audits of schools for accessibility for children with disabilities, allocating
public and private funds to adapt school buildings, and purchasing necessary equipment. However, they
would also like to mention examples of the successful implementation of inclusive education.

There will be no positive social inclusion of a child with disabilities in society and a decent
educational result if a teacher cannot implement inclusive technologies, his professional and
psychological unwillingness to accept the idea of inclusive education (Ju.A. Koroleva, 2016).

The success of inclusive education is ensured not only by the readiness of the school itself to
implement this process, but also by the socio-psychological readiness of all subjects of the educational
space. Both parents, teachers, and normally developing peers need attention from specialists: speech
pathologists and academic psychologists.

For the full integration of children with hearing disabilities into the inclusive education system, a
comprehensive system of pedagogical and psychological support is needed. This gives children a great
opportunity for personal development and an active societal life. In conclusion of the study, we outlined
the following recommendations:

e To make inclusive education disciplines mandatory in pedagogical universities.

To conduct special courses and seminars continuously.

To provide state support for the training of Sign Language teachers.
To attract investment in special equipment.

To strengthen psychological services.
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CONCLUSION In conclusion, inclusive education is not just an educational trend but a
necessary condition for building a just and developed society. Thanks to its commitment to reforms and
active government support, Kazakhstan has every chance to become a leader in this field among Central
Asian countries. However, it is necessary to continue improving teachers’ skills, creating an adapted
infrastructure, developing specialized support services and involving the public. This is the only way to
create conditions in which every child, regardless of their characteristics, will be able to receive a high-
quality education and realize their potential.

Like other forms of education, inclusive education has advantages:

e Interaction with a wide range of people, including those with no health restrictions, that is,
ordinary people. Before inclusive education, the possibility of such communication among people with
special needs was practically absent. For most people with various disabilities, the circle of
communication was limited to their next of kin and other visitors to rehabilitation centres.

e The possibility of integration into society on an equal basis with other children. People with
special needs can also attend cultural events like exhibitions, museums, and performances. However,
they should be equipped with a so-called accessible barrier-free environment adapted to their needs.

e Receiving correctional, psychological, and social support during study and later life. Such
support is provided by teachers specially trained to teach an inclusive type.

e Development of communication and socialization skills. Interaction with society takes place
with the help of a tutor: an intermediary between a person with special needs and people who do not
have them. A special student is accompanied by a tutor at all stages of education.

According to the State Program for the Development of Education and Science of the Republic of
Kazakhstan for 2020-2025, by 2025, 100% of schools should create conditions for inclusive education.
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1 . .
Kasaxckuil nayuonanshwiil yrusepcumem umenu ano-Papabu (Ammamot, Kazaxcman)

CEMENHO-IIEHTPHPOBAHHBI ITOX0/] KAK OCHOBA PASBUTHSA
MCUXOJIOTO-MEJATOT'MYECKOY KOMIIETEHTHOCTHY POJMTEJIEN JETEMR
C OTPAHUYEHHBLIMM BO3MOKHOCTSIMU 3/I0OPOBbSI

Annomayusi

B HayuHOW craTthe OOCYXIAeTCs HAKOIUICHHBIH OMBIT TPAKTUYECKON NESTeTbHOCTH 10
MIOJVICPXKKE YSA3BUMBIX CEMEH, KOTOpasi COCTOsUIa W3 OIPEENICHHBIX MOMEHTOB, OOYCIOBHUBIIMX
0o0pa3oBaHUE W PA3BUTHE TOCHILHOW TICMXOJOTHYECKOW TIOMOIIM KaK OTJEILHOTO BHAA PabOTHI C
poaMTeNsIMU U JETbMH C HapylieHusiMu paszBuTus. [Ipexnme Bcero, 3to 0oppba 3a pealn3aluio
YKU3EHHBIX TPaB JIETEH C OTPaHUYCHHBIMH BO3MOXKHOCTSIMH. BMecTe ¢ apyrumu oOCTOSTENbCTBAMH,
OHO TIPUBENIET K N3MEHEHUIO B3IJIAI0B Ha TIOJJIEPKKY ITUX ACTEH U MOCTYKUT CTUMYJIOM K pa3padoTke
CYITHOCTH W CYTH CEMEHHOTO TOHUMAaHMs, KOTOpoe Oasupyercs Ha TOJIOKEHHH, YTO Hamboee
3¢ PeKTUBHON Cpeloil Uil BOCHHUTAHHS JTIOO0T0 peOeHKa SBISETCS ero ceMbs. J[aHHOoe MOoNloKeHHe
MOATBEPKAACTCA ABTOPCKUM HCCIEAOBAHUEM, KOTOPOE PEAIM30BAJIOCHh YEpe3 MPOBEICHUE IUArHoO-
CTUKO-KOHCYJBTaTUBHYIO NIESITEINBHOCTD. [lenbio ucciedosanus s61semcs pa3BUTHE B3aMMOJICHCTBUS
pOIUTENEN CO CBOMMU JIETbMU U BBISIBJICHHE UX YPOBHSI IICUXOJIOTO-II€JarOrMYe€CKON KOMIIETEHTHOCTH.
C oroli 1enbi0 TMpOBEACHA IUArHOCTUYECKass paboTa B BUAC AHKETUPOBAHUS POIUTENEH, TIIie
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