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Abstract

The article covers a study within the framework of the project of the Ministry of Science and
Higher Education of the Republic of Kazakhstan on the topic "Formation of professional self-
determination of students with special educational needs as a national strategy in the field of inclusive
education in the Republic of Kazakhstan™.

The article discusses and analyzes some aspects of the experience of inclusion in the professional
education system. Based on the study and generalization of foreign practice, a number of problems
related to the implementation of an inclusive educational process in professional education
organizations — universities and colleges - are highlighted.

In the period from September 2022 to April 2023, an empirical study was conducted on a sample of
126 students with disabilities at two universities and two colleges in Almaty. The procedure of the
methodology "Building a personal professional perspective™ by N.S. Pryazhnikov has been adapted,
criteria for assessing the maturity of the components of personal and professional perspectives for this
category of students have been developed. The content analysis of the questionnaires revealed problem
areas in the implementation of the idea of inclusion in vocational education and further employment of
this category of students. The analytical and empirical results of this article provide a basis for
highlighting the psychological factors of professional self-determination of students with special
educational needs.

Keywords: inclusive higher education, inclusive environment, special educational needs, people
with disabilities, positive lifestyle, professional self-determination, emotional and personal core.
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! an-Dapabu amvinoazel Kazax ynmmulx yHueepcumemi

WHKJIIO3UBTI BUIIM BEPY MPOLECI KAFJAVBIHIA
EPEKLIE BLTIM BEPY KA'KETTUIIKTEPI BAP CTYIEHTTEPIIH
KOCIBHU O31H-031 AHBIKTAY JAFBI ICUXOJIOT USITBIK ® AKTOPJIAPBI

AHnoamna

Makana Ka3zakcran PecryOnukachl FoutbiM skoHe skoFapbl OUTIM MUHUCTPJIIT] &K0OOACHIH ICKE achIpy
meHOepine "Kazakcran PecnyOiaMkachiHa MHKITIO3UBTI OUTiM Oepy cailachIHIaFbl YITTBIK CTpaTerHs
peTiHze epekie OuTiM Oepy KaKeTTUTIKTepl 0ap CTyAeHTTep IiH KoCciON ©31H-631 aHBIKTaybIH KaJIbIIITAC-
THIPY' TaKbIPBIOBIH A 3ePTTEY i KAMTH/IBI.

Makanazia kocinTik OutiM Oepy >KyHeciHIeri MHKITIO3UsI TOKIpUOECiHIH KeWOip acmeKTiiepi skoHe
tannanaael. lerennik ToxipuOeHi 3epreney >oHE JKaINbUIAy HEri3iHAe KocinTik OuriM Oepy
yHbIMIApbIHa — YHUBEPCUTETTEP MEH KOJUIe/DKAEpJEe HMHKIIO3UBTI OUTiM Oepy MpoLECiH >Ky3ere
aceIpyMeH OaiiimaHbICThI OipKaTap mpoliemanap epeKiieaeHe .
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2022 xbulblH KpIpKyHeri MeH 2023 KbUIIbIH COyipi apalbiFbIHAa AJMaThl KaJlaChIHBIH €Ki
YHUBEPCUTETIH/IE KOHE €Ki KOJUIeKiHe JleHcaynblK caKTay MYMKIHIKTEp mekTeyii 126 cTyaeHTTiH
yiriciHae sMoupukanbik 3eprrey kyprizuini. H. C. IpsokaukoBTeIH "JKeke KociOu MepCreKTHBAHbBI
Kypy'" omicTeMeciHiH pacimi OeiiMaern i, OUTiM alylIbUIapIbIH OCBl CAHATHI YIIIH JKEKE JKOHE KociOu
MepPCTIICKTHBA KOMITOHEHTTEPIHIH JKeTuTyiH Oaranay Kpurtepuidiepi o3ipienai. CayanHamanapablH
KonreHnT-Tanmmaypl kocinTik OimiM Oepyne WHKIIO3MS WACSICBIH ICKEe acklpya >KoHE OutiM
ayIIBIIApIBIH OChl CaHATBIH OJAaH opi JKYMBICKA OpHAJACTBIpyla MpoOIeMaiblK aiMaKTapbl
AHBIKTAJIBI.

Ochbl MakaJlaHbIH AHAJMTHKAJIBIK YKOHE AMITMPHKAJIBIK HOTIDKENEpi epekiie OutiM Oepy Kaker-
TUTIKTEp1 Oap CTYAEHTTEP/IIH KAC10M ©31H-631 aHBIKTAYbIHBIH IICUXOJIOTHSUIBIK (DAaKTOPIIapblH aHbIKTAyFa
Heri3 6epei.

Tyiiinoi co30ep: VHKIIO3UBTI KOFapbl OUTIM, MHKITIO3UBTI OPTa, epeKIe OUTiM Oepy KaKeTTUIIKTED,
MYMKIHIIKTEp] IIEKTeYyJl >KOHEe MYTeleKTiri Oap amamaap, MO3UTHBTI ©MIp CalTbhl, KoCiOM ©31H-031
aHBIKTAY, YMOIIMOHAI/IBI-JKEKE O3€K.

A.C. Maeayoeal, ' A. Kacen?
Kazaxcruii nayuonanvonl ynueepcumem umenu anv-Papabu

INCUXOJIOTHYECKHUE ®AKTOPBI TIPO®ECCUOHAJBHOI'O CAMOOIIPEAEJIEHUSA
CTYAEHTOB
C OCOBBIMH OBPA30OBATEJIbBHBIMU NIOTPEBHOCTSAMMU B YCJIOBUAX
HNHKJ/IIO3UBHOI'O OBPA3OBATEJIBHOI'O ITPOHECCA

Annomayus

Cratbsi OXBaTbIBaeT HCCIEJOBAHME B paMKax peaju3alyy MpoekTa MHMHUCTEpPCTBO HAyKH U
BhICIIero oOpasoBanus PecnyOonmuku Kazaxcran Ha Temy «@opmupoBaHue TpohecCHOHATBHOTO
CaMOOIIPEIETIeHUs] CTYJEHTOB C OCOOBIMU 0Opa3oBaTENbHBIMU MOTPEOHOCTAMU KaK HallMOHAJIbHAs
cTparerusi B 006JacTH MHKIIIO3UBHOTO 0Opa3oBanus B Pecniyonuke Kazaxcran».

B crathe paccMaTpuBaIOTCA U aHAIM3UPYIOTCS HEKOTOPbBIE aCTEKThl OIbITa UHKIIO3HU B CHCTEME
npodeccuoHaibHOTO 00pa3zoBaHust. Ha ocHOBe m3ydeHHMs U 00O0OIICHUS 3apyOeKHON MPAKTHKU
BBIJIENISICTCSL PAJ] MPOOJIEM, CBSI3aHHBIX C peau3alieil HHKII03UBHOTO 00pa3oBaTebHOIO Mpolecca B
opraHu3anusx NpoQeccuoHaIbHOr0 00pa30BaHUs — YHUBEPCUTETaX U KOJUIEIKaX.

B nmepuon ¢ centsops 2022 roma mo anpens 2023 rojga MpoBEICHO SMITMPUYECKOE MCCIICIOBAHKE
Ha BBIOOpKE 126 CTYIEHTOB C OrpaHUYEHHBIMH BO3MOKHOCTSIMU 3/I0POBbSl B JIBYX YHHBEPCUTETaX U
IBYX KoJJiepkax Tr. Anmartel. AnantupoBaHa mporenypa wmeromuku «lloctpoenune mmyHOM
npodeccronanbHoi nepcnekTuBb» H.C. IIpspkHuKOBaA, pa3paOoTaHbl KPUTEPUU OLIEHKH 3pPEIOCTH
KOMIIOHEHTOB JIMYHOM M MPO(ecCHOHANbHOM MEPCHEeKTUBBI Ui JaHHOW KaTeropuu OOYJarolIuXCsl.
KoHteHT-ananu3 aHKeT BBISIBUI MNPOOJEMHBIE 30HBI B pealu3allid WA HHKIIO3UH B
npodecCHOHATLHOM 00pa30BaHHUU U JAIbHEHIIIEM TPYIOYCTPONCTBE TaHHOM KaTeropuu 00yJaronxcs

AHaTUTUYECKUEe U SMITUPUYECKUE pe3yabTaThl JAHHOW CTaThU JAIOT OCHOBAHME JUISl BBIJCNICHUS
TICUXOJIOTUYECKUX  (PAKTOPOB MPO(PECCHOHATHHOTO CaMOOMpEACIEHUs] CTYIEHTOB C OCOOBIMH
00pa3oBaTebHBIMU MOTPEOHOCTAMM.

Kniouegvle cnoea. VHKITIO3UBHOE BBICIIEE 00pa3oBaHME, MHKIIO3UBHAA cpela, 0coOble 0Opas3oBa-
TeNbHbIE TIOTPEOHOCTH, JIUIIA C OTPAHUYEHHBIMU BO3MOKHOCTSMH 3/I0POBbSI U MHBAIUAHOCTBIO, TO3UTHB-
HBIN KU3HEHHBIH CTUIIb, TPO(HECCHOHATEHOE CaMOOTIPEIENIEHUE, SMOIIMOHAITLHO-THYHOCTHBIN CTEPIKEHb.

INTRODUCTION
Access to higher education for people with disabilities without discrimination and on an equal basis
with others is stated as the dominant principle in paragraph 5 of article 24 of the United Nations
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Convention on the Rights of Persons with Disabilities, ratified by the Republic of Kazakhstan in 2015
(The United Nations Convention on the Rights of Persons with Disabilities, 2006).

The number of students with special educational needs (SEN) enrolled in professional educational
programs of higher education is growing annually in the Republic of Kazakhstan, which confirms the
dynamics of their goals and motivation to restore physical, psychological and social health resources.
According to the analytical report of the Ministry of Education and Science of the Republic of
Kazakhstan "Implementation of the principles of the Bologna process in the Republic of Kazakhstan"
(A set of measures for the further development of the inclusive education system in the Republic of
Kazakhstan for 2015-2020, 2014) the total number of students of inclusive education in universities of
Kazakhstan is 137,128 people, of which: disabled people of group | — 148 people, disabled people of
group 11 — 394 people, disabled people of group 111 — 1143 people (Analytical Report of the Ministry of
Education and Science of the Republic of Kazakhstan "Implementation of the principles of the Bologna
process in the Republic of Kazakhstan", 2019).

The higher education system of the Republic of Kazakhstan is undergoing significant
transformations to create equal conditions and barrier-free access for students with disabilities to study.
State support measures are being implemented for students with special educational needs: free meals;
choice of form of study; students with visual and hearing disabilities - increased scholarship in the
amount of 75% (29,328 tenge); allocation of at least 1% of the quota for disabled people in the
distribution of grants; free places in dormitories.

In this regard, the experience of implementing the policy of inclusive higher education attracts
attention. Sheila Riddell (Director of the Center for Research in Inclusive Education at the University of
Edinburgh) researched the policy of attracting students with disabilities to universities in Europe. She
highlights Sweden and the United Kingdom as effective countries in implementing the task of including
students with disabilities in the educational process of higher education. At the same time, she notes that
disabled university graduates in the labor market are almost as successful as their classmates without
health problems. The results of their employment are generally assessed as positive (Inclusive education
in European universities: progress and challenges). Experts attribute this not only to the high
qualifications obtained during university studies, but also to a more stable economic status, which
facilitates the search for internship places (Ryskina, Samsonova, 2012).). At the same time, disabled
people in the UK do not have any benefits for admission to universities. However, students with
disabilities must receive grants for assistants and the purchase of special equipment. In addition, the
university is obliged to provide an incoming disabled person with a place in a hostel or to compensate
for the cost of living, provided that the family does not have a sufficient level of income (Sigal N.G.
(Segal,2016).); Gurkina O. A., Novikova E. M. (Gurkina, Novikova, 2014).

Thanks to UNESCQO's activities, children with disabilities are being integrated in many developing
countries, which allows children from different national minorities, refugees and girls to study in the
general education system, special training of teachers and principals of educational institutions has been
organized, methodological materials have been prepared, including the "Package of information on
teacher training in conditions including education” (UNESCO. "Education for all"). The Education for
All program has been most successfully implemented in India, Vietnam, Morocco, Egypt, Jordan,
Palestine, and other African and Arab countries.

The Background document prepared for the Global Education Monitoring Report 2020 on the topic
"Higher Education and inclusion™ notes that despite UNESCO's active efforts to improve access to
higher education for a special contingent of young people, in most developing countries, higher
education - especially the university sector - as a whole remains elitist, with a disproportionately high
the proportion of enrolled students from wealthier backgrounds (Salmi Jamil, 2020).). The report also
recognizes the effects of inequality in primary and secondary education, which determine the size and
characteristics of the contingent of potential students, and points to the need to increase equity in higher
education in order to achieve education-related sustainable development goals. At the same time, the
introduction of inclusion in the field of higher education in foreign countries is undergoing a number of
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difficulties. This is evidenced by student protests in places as diverse as Berkeley, Bogota,
Johannesburg, Juba, Khartoum, Lilongwe, London, Madrid, Melbourne, Montreal, Santiago, Lyon and
Seoul (Salmi Jamil, 2020).).

In connection with all this, in our opinion, the problem of professional self-determination of
students with special educational needs is one of the defining needs in the structure of this category of
students, since it depends on its implementation how much such a graduate will be in demand as a
professional, socialized, harmonious, emotionally stable, employed and finally happy because of full-
fledged inclusion into the life of society.

A brief overview of the experience of organizing an inclusive space of higher education
institutions in the Commonwealth of Independent States

At the same time, in order to determine the prerequisites for professional self-determination of
students with special educational needs, we needed to analyze the experience of the CIS countries,
including our country, in terms of creating conditions for the development of an inclusive space of
higher education institutions.

Noting the problems of inclusion in higher education based on a review of modern humanitarian
studies, the authors Palkhaeva E.N., Zhukova N.E. (Palkhaeva, Zhukova, 2017). highlighted a common
trend characteristic of all CIS countries: formal fascination with the issues of architectural accessibility
of educational institutions, analysis of the regulatory framework. While the issues of tolerance towards
people with disabilities remain problematic; the unpreparedness of the professional community to teach
people with disabilities; the lack of educational standards and programs that adapt the content of
vocational education; practical support for the process of mastering professional skills and competencies
, employment of special students, that is, in their opinion, the failure to achieve a certain socio-
professional result negates the purpose and importance of higher education for young people with
disabilities.

The textbook by Panyukova S.V., Sergeeva. V.S., Saitgalieva G.G. (Panyukova, Sergeeva,
Saitgalieva, 2017) presents organizational, methodological and legal aspects of teaching students with
disabilities at a university. But in our opinion, the authors, focusing on special learning conditions for
students with disabilities, focus more on admission and final certification, leaving aside methodological
issues. The item "Adaptation of educational programs™ declared by them is instructive and declarative in
nature, which significantly reduces the usefulness of the manual for the teaching staff of an inclusive
educational institution.

In the work of Damadaeva A.S., Behoeva A.A. (Damadaeva, Behoeva, 2019).), devoted to the
problems and possibilities of implementing inclusive education in a modern university, a characteristic
of the introduction of inclusive higher education in the Republic of Dagestan and in the Chechen
Republic is given. Here, the authors are largely convinced that measures to develop barrier-free
infrastructure of higher education institutions are limited to the installation of ramps, sometimes special
elevators; it is difficult and problematic to adapt higher schools to the opportunities and needs of
students with special psychophysical development. At the same time, they note the promising Russian
universities in this direction. In their opinion, one of the effective methods of implementing inclusive
learning is the use of a trans-disciplinary scientific direction - Information Science, which develops
problems of integrating information sciences and the educational process, depending on the specifics of
the recipient of information (client).

Methodological problems highlighted in the article by Russian authors devoted to the model of
inclusive education in higher education are relevant to this day for Kazakhstan: the need for a package
of adaptive educational programs, a system of psychological, pedagogical, medical and tutor support,
adapted distance learning technologies with a complex of traditional and innovative teaching methods,
special training of teaching staff (Sanina, Zhiganova, 2017). The authors note the urgent need to build
individual educational routes in accordance with the special needs and specifics of this contingent of
students (Sanina, Zhiganova, 2017).).
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Inclusive practice in higher education, summarized in the teaching manual of Kazan authors
Akhmetzyanova A.l., Artemyeva T.V., Kurbanova A.T. and others (Akhmetzyanova, 2015) was of
interest to us from the point of view of thorough analysis of the main difficulties and prospects of
educational inclusion in higher education. The manual presents a model developed by the author's team
for the development of inclusive practice at the federal University.

Kazakhstani scientists make a certain contribution to the study of the problem of inclusive education:
Movkebayeva Z.A. Akhmetova A.E. (Movkebayeva, Akhmetova, 2021Makhambetova Zh.T.,
Magauova A.S. (Makhambetova, Magauova, 2022), Mukasheva A.B. (Mukasheva, 2017), Kassen G.A.
(Kassen, Aitbayeva, 2020).). In most of these works, one of several directions for creating an inclusive
environment is outlined or optimal technologies for teaching and developing students with special
educational needs are proposed. At the same time, these are not systemic developments in this area, but
only the author's vision and proven ideas.

The psychological and pedagogical foundations of preparing students of pedagogical specialties for
professional activity in the context of inclusive education are considered in the dissertation research by
Rymkhanova A.R. (Rymkhanova A.R., 2019).). Shayakhmetova A.A., Chernyazova A.J. wrote about
the qualification features of the program "Social pedagogy and self-cognition, tutor of inclusive
education™ in their article (Shayakhmetova, Chernyazova, 2020).). The authors propose a bachelor's
degree program for socio-pedagogical activities, including in an inclusive environment.

But so far, only two educational programs have been announced for the master's degree in the
republic to train specialists in inclusive education on the basis of the al-Farabi Kazakh National
University: "Modern technologies in the context of inclusive education™; Medical and pedagogical
support for inclusive education (jointly with the S.D. Asfandiyarov Medical University).

As we can see, the path of Kazakhstan's higher inclusive education is thorny and requires further in-
depth study and analysis of the foreign experience of advanced educational institutions in the field of
inclusion. It can be said that the higher schools of the Republic have only outlined ways to implement
inclusive teaching practices for "special” students, overcome stereotypes regarding the "lack of learning"
of certain categories of individuals with different nosology’s, created primary conditions for organizing
a barrier-free environment, but at the level of technical equipment of buildings with ramps and separate
classrooms with necessary sound amplifying equipment, etc.

The purpose of the study is to identify the prerequisites for professional self-determination of
students with special educational needs based on the analysis of various lines of professional and
personal self-determination of this category of students based on the results of the methodology
"Building a personal professional perspective”.

Research METHODOLOGY and METHODS:

The research is based on the methodology "Building a personal professional perspective”, based on
the following methodological positions:

- concepts of integrated (inclusive) education for children with special educational needs and
disabilities;

- an axiological approach, which is characterized by the presence of relatively common conceptual
views, consisting in understanding the value foundations as the main condition for the formation of well
-coordinated activities and the admission of each child into an inclusive educational system. Western
inclusive education considers the position of an atypical child mainly from the point of view of a legal
norm.

- the environmental approach - analyzes the influence of the environment on the achievements of an
atypical student. In the West, a comprehensive vision of the immediate and remote social environment
is typical, where atypical students are taught. In Kazakhstan, there is a tendency to narrow
environmental influence when it is considered mainly at the micro level, there is no step-by-step plan for
the impact of the environment on various components of the educational activity of an atypical student.

A special methodological principle is to provoke the reflections of a self-determined student with
special educational needs on complex ideological problems related to the choice of profession and
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further employment, as well as the analysis of their emotional and personal core, which is the basis for
successful professional self-determination and a positive lifestyle.

Research methods:

- The method of "Building a personal professional perspective” (N.S. Pryazhnikov).

Procedure AND results OF the STUDY:

The method of "Building a personal professional perspective™ was carried out on a sample of 126
students with special educational needs (from two universities and two colleges in Almaty — Al-Farabi
Kazakh National University, Suleiman Demirel University; Almaty Economic, Legal and Pedagogical
College, Almaty College of Economics and Modern Technologies).

Description of the study sample: Out of 126 respondents, 79 boys and 47 girls; university students —
54, college students — 72. At the same time, students of al-Farabi University — 23 people, students of
Suleiman Demirel University — 31; students of Almaty Economic, Legal and Pedagogical College - 39
people, Almaty College of Economics and Modern Technologies — 33 people.

Of the entire sample of hearing—impaired students - 45, blind and visually impaired-23, students
with other abnormal development — 58 (with lesions of the nervous system, paralysis, with disorders of
the musculoskeletal system and speech).

The research procedure:

The method of "Building a personal professional perspective™ in our study was somewhat adapted
and applied for an in-depth study of the value-semantic component of professional self-determination of
this category of students at the stage of obtaining higher /secondary specialized vocational education.

We conducted a meaningful analysis of the respondents' answers to the questions of the Method
"Building a personal professional perspective™ and identified criteria for assessing the maturity of the
components of a personal professional perspective, which are presented in Table 1.

We will briefly describe each component and the criteria for assessing its severity (Table 1).

Component 1 - "Professional choice™ - implies an assessment of whether the student made a
conscious choice of profession, whether there were backup options, whether the decision was made
independently with a clear position.

Component 2 - "Value-semantic orientations™ — reflects the correspondence of the student’s motives
to the humanistic values of the profession.

Component 3 - "Orientation in the world of professions™ — reflects how much a student is oriented
in the professional world, whether he has an idea of the importance, economic effect and demand for his
profession in the labor market, as well as how much he is oriented in professions mastered by people
with disabilities.

Component 4 - "Orientation in the socio-economic situation™ — reflects how much the student has
an idea of the socio-economic situation in the Republic of Kazakhstan and in the world, and takes it into
account when drawing up his further professional and personal plans.

Component 5 - "Perceptions of opportunities” — allows you to describe how the self-esteem of a
student with special educational needs correlates with his goals and choices, how realistically he
assesses his capabilities and problem areas.

Component 6 - "Goal setting" — reflects the presence of long-range and short-range goals in the
responses of students, as well as the correspondence of short-range goals to long-range ones.

Component 7 - "Overcoming obstacles™ - reflects the student's ideas about coping with obstacles
that may occur to him in the process of building a personal professional perspective.

We determined the overall degree of development of students' personal professional prospects for
the seven components of the PPP (integrative indicator) by the sum of points.

Table 1. Developed criteria for assessing the maturity of the components of personal and
professional perspectives of students with special educational needs

Components of a Scores (the degree of maturity of the components of a personal professional
personal perspective)
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professional 1 2 3 4 5
perspective
Professional choice Refusal to I don't know | There were The delayed A clear position
respond doubts stage of selection | when choosing
(there were
options)
Value-semantic Refusal to External Social Personal success | Self-development
orientations respond control by stereotypes / the benefit of
the society
company
Orientation in the Refusal to I only know | | am guided | am guided by | am familiar
world of professions respond my by professions | professions that | with the world of
profession that guarantee | can be mastered | professions and
high earnings | with disabilities | could master a
number of them
Orientation (in the Refusal to Does not Contradictory | He hasan idea of | Hasan idea of the
socio-economic respond mention the | ideas about the socio- socio-economic
situation) in the socio- the socio- economic situation in the
context of their further economic economic situation in the Republic of
professional and situation situation in Republic of Kazakhstan and
personal plans the country, Kazakhstanand | the world,
does not the world, but correlates it with
correlate it does not correlate | his professional
with his it with his plans
professional professional
plans plans
An idea of the Refusal to Self- The idea of The idea of one's | The idea of one's
possibilities respond assessment | one's capabilities and capabilities and
does not capabilities shortcomings is | shortcomings is
correspond | and mainly consistent | adequate to the
to choices shortcomings | with the choices | choices and goals
and goals is mostly and goals
inconsistent
with the
choices and
goals
Goal setting Refusal to The Short-range Some of the Short-range goals
respond responses targets are not | short-range are fully
reflect only | consistent targets are consistent with
near or far with long- consistent with long-range goals
targets range ones the long-range
ones
Overcoming obstacles | Refusal to "l don't "I can handle | A brief indication | Detailed
(coping with respond know", it" without of the strategy ("'l | indication of the
difficulties in building helplessness | specifying a will continue to strategy and
a personal professional specific study™) or plans | professional and
perspective) strategy for self- personal plans
development
An integrative o The average value of the component scores personal professional perspective
indicator of the
development of a
personal professional
perspective

Results AND their DISCUSSION

Let's look at the histograms of the results of the answers to the questions of the Methodology
"Building a personal professional perspective™ according to the components we have selected. For ease
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of perception of information from histograms, the sample for these institutions was numbered and
presented as follows; Al-Farabi Kazakh National University - University 1, Suleiman Demirel
University - University 2; Almaty Economic, Legal and Pedagogical College - College 1, Almaty
College of Economics and Modern Technologies — College 2.

ORefusal to respond

@| don't know

OThere were doubts

The protracted stage of
selection

u A clear position when
University 1 University 2 choosing

Figure 1 - Component 1 - "Professional choice™ among university students (%)

Analyzing the first component “Professional choice™ regarding university students (Figure 1), we
were convinced that most of the respondents with a prolonged stage of choice (over 30%) who had
options, a detailed analysis of their response showed that the choice of this institution was due to the
better capabilities of this university in the field of creating a barrier-free environment. At the same time,
a sufficient percentage of students of al-Farabi Kazakh National University (University 1) demonstrated
a clear position when choosing (26.1%), although about the same number of respondents had doubts
(21.7%). Approximately the same number of students at both universities who refused to answer and
did not know the reasons for their choice were found (in the range of 8.7%- 12.9%).

ORefusal to respond

@1 don't know

OThere were doubts

The protracted stage of
selection

m A clear position when
choosing

College 1 College 2

Figure 2 - Component 1 - "Professional choice" among college students (%)

The first component of the "Professional choice” among college students (Figure 2) is presented
with completely different dynamics, most likely due to the wide representation of specialties in college
1. Here over 50% of students had a clear position when choosing, which also speaks in favor of the
college of this educational institution. At the same time, there are almost no college students who would
not want to answer this question or would not know the answer to it. Also, a higher percentage of
students (compared to universities) had a clear position when choosing. In our opinion, this indicates the
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social maturity of students or high-quality work on professional orientation at the admission level of
applicants with disabilities.

According to the second component (Figure 3), summarizing the information on universities, we
found that in the hierarchy of value and semantic orientations of modern students of higher education
(with special educational needs) in the field of preliminary professional self-determination, the values of
personal success (28.6%), self-development (37.3%), and further quality education (42.9%), career
achievements (67.5%), prospects for professional development and decent pay (76.9%).

The hierarchy of value and semantic orientations of modern college students with special
educational needs (Figure 4) is presented somewhat differently (the arithmetic mean is taken): prospects
for professional development and decent pay (22.2%); values of personal success (38.1%), further
quality education (61.1%), career achievements (65.9%), self-development (72.2). Presumably, from
conversations with students, we can explain such dynamics and the distribution of responses by the fact
that college students do not willingly believe in their higher education, but are more focused on self-
development.

OThe values of personal
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70
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40 H
30
20
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o |

B Self-development values

OObtaining further high-quality
education

Career Achievement Values

m Prospects for professional
development and decent pay

University 1 University 2

Figure 3 - Component 2 - "Value-semantic orientations" among university students (%)

O The values of personal
success

B Self-development values

OObtaining further high-
quality education

Career Achievement Values

m Prospects for professional
development and decent

pay

College 1 College 2

Figure 4 - Component 2 - "Value-semantic orientations" among college students (%)

The components "Orientation in the world of professions™ and "Orientation (in the socio-economic
situation) in the context of their further professional and personal plans) were not so significant in
context for our study and therefore we do not provide histograms for them. For the majority of
university students, the world of professions is seen in professions that guarantee high earnings (88.9%),
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whereas college students are more realistic and have a broad understanding of professions that can be
mastered with disabilities (75%).

But demonstrating a high level of orientation in the current socio-economic situation in the
Republic of Kazakhstan and in the world, the majority of students with special educational needs
(57.9% of the total sample) consider positive changes in society as a condition for society to recognize
the idea of inclusion and social inclusion.

The "Representation of opportunities” component allowed us to identify a group of university
students who do not believe in their own strength, are not sure that their capabilities are consistent with
their choices and goals. At the same time, these are students with low self—esteem (University 1 — 13%,
University 2 - 9.7%).

Figure 5 shows the dynamics of this component among university students, which varies greatly in
the points "Opportunities are partially consistent with elections and goals” and "Opportunities are
adequate to elections and goals".

O Refusal to respond
60 -
@ Self-assessment does not
50 correspond to choices and
S goals
40 1 OThe possibilities are not
e consistent with the choices
30 1 and goals
e The possibilities are partially
consistent with the choices
and goals
5 B The possibilities are
o adequate for the choices and
goals

University 1 University 2

Figure 5 - Component 5 - "Representation of opportunities™ among university students (%)

Figure 6 shows that the "Representation of opportunities” component of college students 1 is
presented in a positive way, there are no students who refused to answer, there are also no students with
low self-esteem regarding their choice and there are absolutely no those whose opportunities do not
agree with the choices and goals. In our opinion, this college is the leader in the organization of an
inclusive environment. But this is just our guess. Next, we will conduct after-test conversations with
students of these institutions.
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Figure 6 - Component 5 - "Representation of opportunities” among college students (%)

Students of this college have the highest percentage of students with opportunities partially
consistent with their choices and goals (69.2%) and a fairly large number of students whose
opportunities are adequate to their choices and goals (30.8%). That is, we can say that all students with
special educational needs from this educational institution (Almaty Economic, Legal and Pedagogical
College) are satisfied with their specialty, training and organization of an inclusive environment.

College 2 students have a fairly high percentage of respondents whose capabilities are partially
consistent with their choices and goals (60.6%), but a very small number of students have adequate
choices and goals (15.2%). Among the students of this college (Almaty College of Economics and
Modern Technologies) there are those who refused to answer and students whose self-esteem does not
correspond to their choices and goals. These data indicate a low level of organization of an inclusive
space in this college, which is approximately what we assumed from the responses of respondents in the
pre-test conversation.

The "Goal setting™ component was represented by a relatively small selection of answers, mostly
for all students with special educational needs, only near or far goals are reflected in the answers
(University 1 — 87%; University 2 — 80.6%; College 1 — 71.8%; College 2 — 81.8%). There are a small
number of respondents whose "short-range goals do not agree with long-range ones," but such answers
also indicate the lack of maturity of this category of students, contradictions in consciousness that do not
agree with the answers to the component "Idea of possibilities." This suggests that, believing in their
abilities, students with special educational needs still find it difficult to set certain goals.

They often do not see prospects for their future activities. Many students have short-term goals
related to defending their thesis and completing their studies. At the same time, those respondents who
presented distant goals, did not associate them with a profession or specialty, found it difficult to justify
them, could not decide on the steps that need to be taken to achieve them.

The "Overcoming obstacles” component also evoked conflicting feelings (Figures 7,8).
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Figure 7 - Component 7 - "Overcoming obstacles" among university students (%)
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Figure 8 - Component 7 - "Overcoming obstacles" among college students (%)

University students demonstrated a completely different level of overcoming the obstacles
associated with building a personal professional perspective (Figure 7). If 65.2% of helplessness was
demonstrated at university 1, then there are no such students at university 2. A brief indication of the
strategy or plans for self-development was able to make up 21.8% of University 1 students, while
University 2 students were unable to do so. At the same time, only one University student 1 (4.3%) and
twelve University students 2 (38.6%) were able to provide a detailed indication of their strategy and
professional and personal plans.

Figure 8 also shows a contradictory picture: College 2, which was positioned as an outsider in the
issue of working with students with disabilities, demonstrated better dynamics in overcoming obstacles
by students. l.e., a new assumption arises that in better conditions students make less effort to work on
their personal and professional plans, whereas in conditions of specialized students are becoming less
proactive in working on this.

A brief indication of the strategy or plans for self-development in both colleges could be provided
by approximately the same number of students (College 1 — 59%; College 2 - 51.5%). At the same time,
only 2 people (6.1%) from college 2 were able to present a detailed strategy. So far, an analysis of the
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inclusive space of these colleges has not been carried out, these percentages are only our guesses about
the educational environment and its qualitative indicators.

At the same time, answers without justification are widespread for all components, which may
reflect the uncertainty and immaturity of individual students with special educational needs.

We also conducted an analysis of the questionnaire responses based on gender. The uneven
formation of the components of a personal professional perspective among boys and girls has been
revealed. The girls showed a tendency to form a personal professional perspective ahead of the boys.
Already in the pre-test conversations among the girls, great activity was shown, the girls presented a
detailed indication of the strategy and their professional and personal plans.

Here are the average values and standard deviation to determine the level of formation of a personal
professional perspective among university and college students.

Table 2. General indicators of the level of formation of a personal professional perspective

Components according to the A generalized component The average Standard
Methodology of a personal professional value deviation
perspective
- Professional choice Orientation in the profession 2,33 1,29
e - Orientation in the world of
professions
Value-semantic orientations The value and meaning of 3,85 1,58
the profession
Orientation (in the socio- An idea of the socio- 0,38 0,50
economic situation) in the context | economic situation in the
of their further professional and country
personal plans
- An idea of the possibilities o Obstacles and ways to 1,83 1,07
- Overcoming obstacles overcome them
- Goal setting Implementation of the action 2,76 1,33
- Overcoming obstacles (coping plan
with difficulties in building a
personal professional perspective)

A generalized analysis of the formation of a personal professional perspective at the student age
reveals the uneven formation of its components. The most well-formed generalized component of a
personal professional perspective is the "Value and meaning of the profession” (the average value is
3.84). Then there are such components as "Implementation of the action plan” (average value - 2.75)
and "Orientation in the profession” (average value - 2.32). The assessment of the component "Obstacles
and ways to overcome them" is expressed slightly (the average value is 1.83). The least pronounced
parameter is "An idea of the socio-economic situation in the country™ (the average value is 0.38). Thus,
with the general formation of ideas about the value of work and the meaning of the profession, the level
of operationalization of personal professional prospects in relation to potential employment in a
particular labor market for students with special educational needs of the surveyed.

In general, the analysis of the results of our empirical research demonstrates the immaturity of the
professional position of students with disabilities, which consists in the lack of consideration of existing
limitations in the future profession, insufficient awareness of its essence and the opportunities it
provides.

Conclusion
Kazakhstan is currently working on a draft Concept of higher and postgraduate education for

citizens with disabilities. The document is aimed at improving the state system with an emphasis on
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increasing the accessibility of higher education for people with disabilities in the country. Every year,
events are held to create an accessible environment for people with special educational needs. A system
of accessibility in higher professional education organizations for low-mobility groups of the population
is being created: ramps, elevators, tactile boards, interactive whiteboards, inscriptions using the Braille
alphabet, sanitary zones and so on. At the same time, the analytical and empirical results of this article
allowed us to identify contradictions in the inclusive practice of the Republic of Kazakhstan:

The first contradiction arises between the sufficient regulatory, educational and methodological
provision of inclusive education at the general education level and the lack of the same provision in
higher education. The second contradiction is related to the active activity of universities in organizing a
barrier-free environment, but at the level of technical equipment, social and legal protection and the
insufficiency of such activity in the development of individually differentiated and adapted educational
programs.

The third contradiction was found at the level of professional self-determination: between the
desired professional choice of students with special educational needs and the real one - limited by the
conditions of an inclusive environment, as well as social incompetence, self-doubt and in the future,
worries, fears, disharmony and other problem areas of the student.

So, based on a thorough analysis of the components of the methodology "Building a personal
professional perspective” adapted and conducted by us among students with special educational needs,
the factors of professional self-determination of students with disabilities in an inclusive educational
process were identified:

1. Awareness of the value of honest work, appropriate motivation.

2. The need for further education and self-education.

3. The ability to take into account and predict the situation in the country and in the world (in
economics, politics, and the labor market).

4. General orientation in the world of professions and understanding of their abilities and
capabilities in relation to certain professions and specialties

5. A long-term professional goal /dream and its alignment with other important life goals.

6. Near and immediate professional goals as stages on the way to the main goal / dream.

7. Understanding the highlighted goals and motives for it.

8. A holistic view of your internal capabilities and shortcomings that may affect the achievement of
goals.

9. An idea of how to use opportunities and overcome disadvantages.

10. The idea of obstacles and ways to overcome them.

11. A conscious system of backup options for choosing a profession and places of employment. 12.
Real actions to achieve goals.

13. Readiness to adjust plans and prospects as new information is received and the personality itself
changes.

14. Personal meanings in specific professional choices, plans and prospects.

These factors will be taken as a basis in the system of formation of professional self-determination
of students with disabilities and will become the key and defining actions of specialists of the
psychological and pedagogical support service for students in an inclusive environment.

The core of professional plans and personal and professional prospects, is the value-semantic
sphere. It is a functional system that forms the meanings and goals of professional self-determination
and influences the activity and initiative of students with special educational needs. We also saw this
based on the analysis of the results of the "Building a personal professional perspective” methodology.

At the same time, the analysis of pre-test and post-test conversations with respondents showed the
need for:

-adaptation of educational and methodological materials for students with various types of disorders
(translation into audio, video, tactile and electronic format);

- the use of technical and electronic learning tools for students with various types of disabilities;
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- constant study of the innovative experience of universities and specialized educational institutions
in the field of the introduction of inclusive education;

- conclusion of contracts with organizations and enterprises for the internship of students with
special educational needs with subsequent employment;

- creation of a database of employers for a given category of graduates;

- providing consulting services on job search, informing about the state of the labor market for
graduates with disabilities;

- development and implementation of a sports rehabilitation program within the framework of
social and leisure work with all students; - attracting these students to feasible mass sports events;

- organization of student volunteer activities at the university to accompany and support fellow
students with special educational needs;

- purchase of computer equipment with special software for students with musculoskeletal
disorders.
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