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PERSONAL COMPETENCE OF A SPECIAL TEACHER IN AN INCLUSIVE
ENVIRONMENT

Abstract

The article is devoted to the problem of developing professional competencies among special
teachers who support children with multiple developmental disorders in general education
organizations. Researchers convincingly prove the need to make inclusively oriented changes in
the training of special teachers, as well as to revise and supplement the qualification requirements
for the competencies of special teachers. The introduction of these changes is due to the fact of the
active inclusion of children with disabilities in the general education system, while the most
important condition for the effective inclusion of children is the support of their learning process
by competent special teachers. In the process of a specially conducted study, the purpose of which
was to establish the significance of certain professional, including personal, competencies among
special teachers working in inclusive conditions, the state of knowledge of the problem in theory
was determined. Based on a generalization of various points of view of leading foreign and
domestic scientists on this issue, as well as on the basis of a comprehensive analysis of a number
of difficulties encountered in practice by special teachers, the authors identified the basic
requirements for their professional personal competencies for organizing special support for
children in inclusive kindergartens and schools. The necessary inclusive professional
competencies may include the ability of a specialist to assess, advise, and ultimately create an
accessible, equitable educational environment that takes into account the characteristics of all
children. Another important skill for a support specialist is the ability to build and provide an
individual educational route for each child with developmental disabilities, adapting and adjusting
the entire educational process for this purpose, as well as actively including all participants in the
educational process. For the effective development of these professional skills among special
teachers, according to the authors, systemic transformations are necessary regarding the
introduction of additional, inclusive, professional competencies into the qualification requirements
for a special teacher, into the card of this profession, available in the annex to the professional
standard “Teacher” and other regulatory documents. This will make it possible to make appropriate
changes in the process of training these specialists at the university, developing in them the
inclusive skills necessary for professional work with children with various developmental
disorders in general educational organizations of preschool and school education. The additions to
the profession card proposed by the authors can be a new and effective way to establish and
streamline the functions of a special teacher in inclusive organizations. As a result of the empirical
research, some pedagogical recommendations were developed and proposed for modernizing the
learning process in universities for future special teachers, including changing their own
worldview and understanding of inclusive philosophy, filling educational programs with
“inclusive” content, including new areas of training in the form of specializations, aimed at
working in general education organizations, and much more.

Key words: special teacher, defectologist, specialist training, competence, professional
standard, special education, inclusive education.
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WHKJIIO3UBTI KAFJAWJIAPJIA APHAWBI TEJATOT' ThIH, ’)KEKE
KY3bIPETTIJII'T

Annmarna

Makana »xannbsl OuTiM Oepy yibIMIapblHAa OpTYpJl AaMy KeMicTirl Oap Oanamap.ibl
cylieMenieyal )Ky3ere achblpaTblH apHailbl MyFallIMIEp/iH KociOM KY3bIPETTUIIKTEPIH JaMBbITY
MOoceJieCiHe apHaJFaH. 3epTTeylIviep apHabl TMeJarorrapibl JaspiiayFa HWHKIIO3UBTI
OarfapiiaHfaH e3repicTep eHrizy, COHAai-aKk apHailbl TMeJarortapAblH Ky3bIpeTTepiHe
KOMBUIAThIH OUTIKTUIIK TaJanTapblH KaiiTa Kapay >kKoHe TOJBIKTBIPY KaXKETTIrH fanenaeiini. byn
e3repicTep/il eHT13y MYMKIHAIr MIeKTeY 1 Oanaiap/asl Kaumbl OUTiM Oepy KyieciHe OenceH/Il
Kocy (akriciHe OailTaHbICThI, OYJ1 peTTe Oanmanap/ sl THIM/II KOCY/IBIH MaHbI3 bl MIAPTHI OJIap Ikl
KY3BIPETTI apHalbl TIEAarorTapJblH OKBITY TPOIECIH CyileMemnaey OOJBIT TaObLIabl.
WHK03UBTI KaFjaiiia KymbIc ICTEHTIH apHaiibl MyramiMaepiH Oenruii Oip KociOM, OHBIH
IIIHE XKeKe KY3bIPETTUIIKTEPIHIH MaHbI3/IbUIBIFBIH aHbIKTAayFa OarbITTalIFaH apHabl 3epTTEy
OappIcbIHAA MpoOJieMaHbl Teopusiga 3epTTey >Kardaiibl aHbIKTaiabl. Ockl Macene OOWbIHILIA
YKETEKII MIEeTEIK )KOHE OTaHABIK FAIBIMIAAPIBIH SPTYPJIi KO3KapacTapblH JKaJIIbUIAY HETI31HIE,
COHJA-aK apHaWbl MEAArOTTapJbIH THKIPUOECIH/IE TYBIHAAWTHIH OipKaTap KHBIHABIKTAPIbI
JKaH-)KaKThl Tall]lay HETI31HJIe aBTOpJap HWHKIIO3MBTI Oanabakmiagap MEH MEKTeNTepae
Oananap/ibl apHabl CylemMenieyal YUBIMAACTRIPY YIIIH OJapIbIH KOCIOM JKeKe KY3bIpeTTepiHe
KOWBIJIATBIH HETI3T1 TajanTapAbl aHbIKTanbl. KaKeTTi WHKIIO3UBTI KOCIOM KY3BIPETTEPIiH
KaTapblHa MaMaHHBIH OapJIbIK OasiajapabIH KOJI )KETIM/Ii, TCH JKOHE €pPEeKIIETIKTePiH eCKepeTiH
Oimim Oepy opracklH Oaranay, KeHec Oepy »koHe Kypy KaOuteri kipyi mymkiH. Cy#emenney
MaMaHbl YIIiH TaFbl Oip MaHBI3bI JaFIbI-AaMybl OY3bIIFaH opOip Oana yIuiH jxkeke OuriM Oepy
MapHIPYTBIH KYPY JKOHE KaMTaMachl3 €Ty, OFaH OYKiT OKY MPOIIECIH OeHiMICY jkoHE OerimMaey,
COHIal-aK ofaH OuliM Oepy TMpoIleciHiH OapibIK KaThICYIIbUIAPBIH OeJceHAl KOCy.
ABTOpHapIbIH MIKIpiHILIE, apHAWbI MeAarorTapIblH OChl KSCIOU JaFabulapbl MEH JaFAbUIapbIH
TUIM/I1 JaMBITY YIIiH apHaWbl IeAarorka KoMbUIaThiH OUTIKTUTIK TananTapeiHa, "[legaror” kociou
CTaHJapThIHA KOCHIMIIAJa O0ap OChl KOCINTIH KapTOYKAcChblHA KOCBIMINA, WHKJIFO3HMBTI, KOCIOM
KY3BIPETTLTIKTEP/II €HTi3yre KaThICThI XKYieln TpaHchopManusiap koHe 6acka J1a HOpMaTUBTIK
Kyxkarrap kaxer. byn XKOO-pma ocel MamaHaapisl Jaspiay MpOIECiHEe THICTI e3repicTep
EHri3yre MyYMKIHAIK Oepe/il, oapaa MEKTENKe JIeHiHT1 )KoHe MEeKTenTeri OutiM Oepy/IiH KaIbl
OutiM Oepy yilbIMIapbIHAa JaMybIHIA OPTYPIi KeMICTiri 6ap OananapMeH KociOu KbI3MET YILIiH
KOKETTI MHKIIO3UBTI JIAFbUIApAbl KalbIITACTHIpaAbl. ABTOpJap YCHIHFAH MaMaHJIBIK
KapTOUYKaChlHA TOJBIKTHIPYJIAP WHKIIIO3UBTI YbIMIAapAa apHalbl MeJarorThlH (yHKIHIIAPHIH
OenruieyiH JKOHE peTKe KeNTIpyAiH jKaHa oHe THUIMAL oici Oona amansl. JKyprizinrexn
SMIUPUKAIBIK 3€pTTeY HOTIKeciHAe bonamak apHailbl menarortapiblH KOFapbl OKY
OpBIHJIAPBIHAA OKYy IMPOLECIH KaHFBIPTY OOWBIHINIA KeWOlp MeqarorukaiblK YChIHBIMAAD
o31pJIeH 11 )KOHE YCHIHBUI/IBI, OHBIH III1H/E 03/IepiHiH AYHUETAHBIMBIH ©3TepTY KOHE MHKITIO3UBTI
¢mnocopusiHbl TYCiHY, biniM 6epy OarnapramanapbiHbIH "HHKIIO3UBTI" Ma3MyHBIMEH TOJTHIPY,
xKanmel OuTiM Oepy yHbIMIApbIHJA JKYMBIC icTeyre OarbITTajJFaH MaMaHAAHIBIPY TYpPIHIEri
TABIHBIKTHIH jKaHa OaFbITTapbIH €HT13Y JKOoHE T. O Oacka.

Tyiiin ce30ep: apmuaiivl nedazoe, 0eghekmonoe, MAmManoap 0aapiay, Ky3vlpemminix, Kaciou
cmanoapm, apHauvl OLIM, UHKTIO3UGMI OLLIM.
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JMYHOCTHBIE KOMIIETEHIIUU CIIEWUAJIBHOT'O ITIEJATOI'A B
NHKJIIO3UBHBIX YCJIOBUAX

AnHoOTaIUs

CraThsi TIOCBSIICHA TIpOOJIeME Pa3BUTHS MPOPECCHOHAIBHBIX ~ KOMITCTCHITMH Y
CHCIMAGHBIX TIEIarOrOB, PEAIM3YIONINX COMPOBOXKICHWE JETe C¢ MHOT0O0Opa3sHBIMHU
HapylIeHUSIMH  Pa3BUTHs B  00mMIe00pa3oBaTeNbHBIX oOpraHu3amusax. FccrnemoBarensmu
yOEIUTEIIbHO JIOKA3bIBAeTCS HEOOXOIUMOCTh BHECEHHS WHKIIO3MBHO OPHUCHTHPOBAHHBIX
W3MCHCHHI B TIOJTOTOBKY CIICIIHATBHBIX TIEJAaroroB, a TaKKe IEePecMOTpPa W JOIOJHEHUS
KBTM(DUKAIIMOHHBIX TPEOOBAHHIA K KOMITETESHITUSAM CIICIIHATBHBIX ITeIaroroB. BHeceHNe TaHHBIX
W3MCHECHHI O00yCIOBIIEHO (AKTOM aKTHBHOTO BKIIOUCHHUS JIETCH C OrpaHWYCHHBIMH
BO3MOXHOCTSIMH B CHCTeMy 0OImIero oOpa3oBaHHsS, IPH 3TOM BaKHEUIIMM YCIOBHUEM
3¢ ()EeKTUBHOTO BKIIOUEHUS JIETEH SBISAETCS COMPOBOXKJICHHME TMIpoIlecca X OO0ydeHus
KOMIIETEHTHBIMU ~CIIEUAIbHBIMU TlefaroramMu. B mporecce coenuanbHO MPOBEACHHOTO
UCCIIEIOBaHUS, IeJb KOTOPOrO 3aKiIiovajach B YCTAHOBJICHUM 3HAYEHUS TE€X WJIM HHBIX
MpoQecCHOHANbHBIX, B TOM YHUCJI€ U JIMYHOCTHBIX, KOMIIETEHUUH Yy CHEHaTbHbIX MEAaroros,
paboTaronMX B MHKIIIO3UBHBIX YCIOBHSX, OMPEIEAIOCh COCTOSHUE U3YYEHHOCTH MpoOJIeMbl B
Teopun. Ha ocHoBe 0000mIeHHsS pa3IUYHBIX TOYEK 3PEHUS BEAYIIUX 3apyOSKHBIX |
OTEUECTBEHHBIX YYEHBIX MO JAaHHOMY BOMPOCY, @ TaKK€ Ha OCHOBE BCECTOPOHHErO aHalM3a
LEJIOr0 psiZia BOSHUKAIOUIMX Ha MPAKTHKE y CIELUUalIbHBIX MEJaroroB TPYTHOCTEH, aBTOpaMu
oTpe/iesieHbl OCHOBHBIE TPeOOBaHUS K UX MPOGECCUOHATIBHBIM JIUUYHOCTHBIM KOMIETEHIUAM 151
OpraHu3aliy CHEeIHATILHOTO COMPOBOXKIACHUS JeTei B MHKIIO3UBHBIX JETCKUX CagaxX M LIKOJAaX.
K uncny Heo0X0AMMBIX HHKITIO3UBHBIX IIPO(ECCHOHATBHBIX KOMIIETEHITNI MOXKET ObITh OTHECEHO
yYMEHHE CIelUalicTa OIEHUBaTh, KOHCYIBTUPOBATh W CO3JaBaTb B WTOTE JOCTYIHYIO,
PaBHOMPABHYIO U YYUTHIBAIOLIYIO OCOOCHHOCTH BCeX JeTell oOpa3zoBareibHylO cpeny. JApyrum
BaYKHBIM YMEHHUEM JUIsI CIICIIUAINCTA COMTPOBOXKICHUS SIBISIETCSI yMEHUE MTOCTPOUTH U 00ECIICUUTh
JUTS KQKJI0TO pebeHKa ¢ HapylIEHHBIM pa3BUTHEM UHIMBUyalIbHbIA 00pa3oBaTeIbHBINA MapLIPYT,
aIaniTUPyYs U MOJCTpauBas JUIsl 3TOTO BECh y4EOHBIN MPOLIECC, a TAK)Ke aKTUBHO BKJIIOYAs B HETO
BCEX YYaCTHHKOB 00pazoBarenbHOro mnpouecca. s 3dppekTuBHOro pa3BUTHS y ClIEUATBHBIX
MeJaroroB ykKa3aHHBIX NpO(ecCHOHANbHBIX YMEHHMA W HaBBIKOB, 1O MHEHHUIO aBTOPOB,
HEOOXOMUMBI ~ CHUCTEMHbIE TpaHchOpMaluy, Kacalolluecsi BHECEHUS JOMOJIHUTENbHBIX,
WHKITIO3UBHBIX, TPO(ECCHOHATIBHBIX KOMIETCHIUH B KBaTH(PUKAIIMOHHBIE TpeOOBaHUS K
CHelHralbHOMY Telarory, B KapTOUYKy JaHHOW mpodeccuu, MMeErIelcs B TPUIOKEHUU K
npodeccuoHanbHOMY cTaHaapty «llemaror» u qpyrue HOpMaTUBHBIE JOKYMEHTBI. JTO MO3BOJIUT
BHECTH COOTBETCTBYIOIINE M3MEHEHHS B MPOIECC MOATOTOBKH JAHHBIX CHEIHAIUCTOB B BY3eE,
dbopMUpysl Y HUX WHKITIO3UBHBIE HaBBIKH, HEOOXOIUMBIE ISl MPOPECCUOHANBHON NesITeNbHOCTH
C JETbMH C Pa3UYHBIMH HapYIICHUSMU Pa3BUTHS B OO0IIE0O0pa30BATENbHBIX OpPraHH3AIUIX
JIOIITKOJIPHOTO U IIKOJBHOTO 00pa3oBaHus. [IpeanoskeHHbIe aBTOpaMu JOMOHEHUS B KAPTOUKY
npodeccuu MOTYT SIBUTHCS HOBBIM U 3(D()EKTUBHBIM CIIOCOOOM YCTAHOBJICHUS U YHOPSIOUCHUS
(GYHKIHH CIennanpHOTO Teiarora B MHKJIIO3UBHBIX OpraHu3alusax. B pe3ynbrare mpoBeIeHHOTO
AMIUPUUYECKOTO UCCIETOBAHUS OBLIN Pa3pabOTaHbl U MPEAIOKEHBI HEKOTOPHIE MEAaroTHYECKIe
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PEKOMEHJAllMK 10 MOJEpHU3AIMKM Tpoliecca OOy4YeHHs B By3aX OyaymuxX CHEIHAIbHBIX
[I€/1IaroroB, BKIIIOYAIONIEH B ce0si M3MEHEHHE MX COOCTBEHHOTO MHUPOBO33PEHHUS U MOHMMAaHUS
MHKITIO3UBHON (HII0cO(UH, HATIOIHEHUS «UHKIIO3UBHBIMY COJEpKAaHUEM 00pa3oBaTeIbHbBIX
porpamm, BKJIIOUYEHHE HOBBIX HANpaBJICHUI MOArOTOBKH B BUJE CIICLUAIN3ALUN, HAllEJICHHBIX
Ha paboTy B OpraHU3anusx o0Iero 00pa3oBaHus, © MHOTOE JIPYToe.

Knwouesvie cnoea: cneyuanvhwiii nedacoe, Oeghekmonoe, no020mosKa Cneyuaiucmos,
KOMNEemeHmMHOCMb, NPOGecCUOHANbHbIL CIAHOapm, CheyuaibHoe 00pazo8anue, UHKIIO3UBHOE
obpazosanue

INTRODUCTION.

Due to the humanistic and democratic trends actively taking place in Kazakh society, there is
an active spread of inclusive processes in domestic education, the essence of which is to provide
opportunities for the integration of schoolchildren with special needs into learning with normally
developing peers. The above transformations naturally led to a change in the requirements for
teachers who organize, coordinate and are responsible for the quality of inclusion. Quite a lot has
been done in this direction to date: the qualification characteristics and functional responsibilities
of teachers of general education have been supplemented, inclusively oriented competencies have
been added to the profession cards [1]. Thus, the list of professional competencies of a teacher, a
teacher of a preschool educational organization, includes the skills "in cooperation with colleagues
to rely on the pedagogical recommendations of specialists (psychologist, speech therapist,
defectologist, etc.) in working with children experiencing difficulties in mastering the program, or
having specific educational needs, knowledge of the basics of correctional pedagogy and special
psychology”, as well as knowledge of the peculiarities of the psychophysical development of
children with various disabilities; methods and technologies for organizing the educational and
rehabilitation inclusive process”, providing pedagogical support to persons who have specific
educational needs, etc. [1] However, to date, the issues of defining the activities of special teachers
(defectologists) in inclusive and new types of organizations, transforming their functional
responsibilities, revising the list of necessary professionally significant and personal qualities,. The
need to improve and make changes in the process of training special teachers is due to the fact of
the active inclusion of children with disabilities in the general education system, while the most
important condition for the effective inclusion of children is the support of their learning process
by competent special teachers. Accordingly, highly professional knowledge and skills are
gradually becoming key landmarks of the modern system of training specially pedagogical
personnel [2].

The serious focus of the country on the effective solution of the problem of the development of
professional competence and professional training of all specialists naturally affected teachers. At
the highest level, it is stated that universities must be responsible for the proper training of
motivated and professionally well-trained personnel. The above applies fully to the training of
special educators, especially in terms of training qualified and competent specialists to accompany
children with diverse developmental disabilities in inclusive education. The widespread use of
inclusive education has led to the need to reorient the training of special teachers to professional
activities to ensure the integration of children with developmental disabilities into the environment
of normally developing peers, rightly points out, "the challenges of modern educational paradigms
put forward new tasks for their solution in theoretical research as a special, and especially inclusive
pedagogy"[3].

The training of special teachers in inclusive conditions involves the formation of new
professional competencies, which include the ability to rebuild, adapt and modify their
professional activities depending on the type and nature of developmental disorders in children
(speech, intelligence, hearing, vision, musculoskeletal system, behavior, etc.), age and type of
educational, medical or a social organization where children are located.

The training of special teachers provides for the development of inclusive competencies to work
with different categories of children and in different types of education, as well as the formation



of their professional skills to generate new ideas in the educational process, based on the
capabilities of children, and to make the necessary adjustments to their own teaching activities in
case of successes and failures of children.

Therefore, there is a need to define specific requirements for the professional competencies of
a special teacher, which will allow us to develop a modern, inclusively oriented graduate model
and will inevitably entail changes in educational programs in special pedagogy in Kazakhstani
universities. In order for special teachers to effectively develop these professional skills, according
to the authors, systemic transformations are necessary regarding the introduction of additional,
inclusive, professional competencies into the qualification requirements for a special teacher, into
the card of this profession, available in the appendix to the professional standard "Teacher" and
other normative documents. In the Card of the profession "Special teacher” in the Professional
standard "Teacher” it is necessary to describe in detail the list of personal and professional
competencies necessary for the successful activity of a special teacher in inclusive education.
These competencies should correlate and structurally correspond to the work functions performed
by special teachers. In this regard, the expediency of the conducted research is due to the need to
establish the importance of certain professional, including personal, competencies of special
teachers working in inclusive organizations.

METHODS AND MATERIALS.

To solve this problem, the study used a set of theoretical methods, including: analysis of
normative legal acts and scientific sources on the problem of training special teachers in
universities, analysis of difficulties encountered by specialists in inclusive organizations,
comparison of current professional duties of special teachers and labor market requirements,
interviewing, generalization of theoretical provisions and empirical data.

The methodology of the study was influenced by an understanding of the integrity and
consistency of the process of training special teachers, which is largely due to various political and
social conditions, and also depends on the level of development of the education system and many
other factors determining the success of training [4].

The basis of the study was the concept of "readiness for professional activity", since the training
of a special teacher is part of higher education. According to this concept, according to the famous
Russian scientist V. Slastenin, any teacher, including a special one, should have certain personality
qualities developed, intellectual activity formed at a sufficient level, a broad outlook, analytical
and creative activities and much more, professional readiness includes professional psychological
and pedagogical knowledge and skills, pedagogical positions and attitudes, personal qualities [5].

Important for solving the purpose of our research is the idea of the Russian researcher about the
structure of professional activity, which highlights the motivation and responsibility of the teacher
for completing the task; understanding the specifics, necessity and sequence of applying their
knowledge in teaching; possession of various methods and techniques based on the knowledge
formed; the ability to control and correct actions; the ability to adequately assess the level of their
professional development and its compliance with the requirements of the professional
environment.

According to research, the competence of a teacher is represented by three components, the first
of which is an activity component, assuming the necessary pedagogical learning strategies for the
successful implementation of the pedagogical process; a communicative component that promotes
interaction and contacts with students, colleagues, etc.; a personal component is represented by the
qualities of empathy, understanding, patience, acceptance, etc. .

Thus, the opinion of the majority of scientists on the problem of the development of pedagogical
professional competencies consists in presenting them as a whole complex of certain knowledge,
skills and abilities, the most important of which are personal qualities (A. Khutorskoy, E. Zeer,
B.Gershunsky, etc.).

The analysis of foreign studies (Tarug A.M., Kaur A., Noman M., Awang-Hashim R.) allows
us to determine that many authors agree on the expediency of changing the strategy of teacher
training by developing a positive attitude towards inclusive processes. To some extent, this opinion



is shared by the Russian scientist 1. Yakovleva, considering a whole range of professional and
personal characteristics of a teacher, among which stands out the ability to understand and respect
the diversity of students, the possession of confidence in the success of each student, etc. [6]. Other
Russian scientists (R. Agavelyan and others) also agree on the need for a special teacher to have
the ability to empathize, understand and accept any peculiarities [7].

Special attention should be paid to the research of A. Sergeeva, who examines the professional
competencies of special teachers in accordance with modern challenges of education, including its
inclusive orientation. The author justifiably notes the tendency to expand the scope and nature of
the special teacher's activities [68].

A. Sergeeva introduces a new concept of inclusive-oriented training and attempts to define it in
the form of special training of teachers for the conscious implementation of diverse tasks of
inclusive education. Inclusive competence, in her opinion, which should eventually be formed,
will contribute to the optimal readiness of a special teacher for inclusion. This competence
presupposes the ability to organize and independently carry out activities to ensure an individual
educational route for each child with impaired development, create conditions for maximum
development of students, adjusting the entire educational process for this, as well as adequately
assess the results of their work, focusing on the interests of other participants in the educational
process [8].

The socio-psychological and personal aspects in the portrait of a special teacher are reflected in
the works of Russian researchers E. Shumilova and N. Chernyshenko, who note the importance of
formed professional and value orientations. A specialist needs to pay attention not only to
academic success, but first of all he needs to promote the harmonious development of students,
instill adequate social skills and cultural values, form respect for others, etc., which can be done
through an individual approach, patience and great efforts to achieve results. [9].

The research of Kazakhstani scientists reflects some aspects of the preparation of special
teachers for inclusive activities, the most important of which is the complexity of professional
functions, involving the ability to work and apply various learning technologies for students with
different nosological and individual characteristics. [10-]. The Russian researcher A. Duzelbaeva
points out the need for a special teacher to develop the following skills and abilities: active
participation in research activities, the ability to analyze and apply various areas and contents of
the work of specialists based on foreign experience, the ability to develop educational and training
programs taking into account the needs of each student with developmental disabilities. [11].

In the recommendations "Development of requirements for the professional competence of
teachers working in an inclusive education environment”, when training special teachers, it is
recommended to use a competence-based approach [12], the result of which should be that a
special teacher has a set of new academic knowledge, the ability to develop, apply and adapt
various methods and technologies in practice, organize individual and group work, to own the
complex personally- professional qualities of a teacher, which will contribute to successful work
in an inclusive environment [13].

Thus, modern society, actively developing inclusive education, accordingly requires changes
in the training of a special teacher.

All researchers certainly prove that in modern conditions, a special teacher should differentially
select correctional and developmental approaches to children with various developmental
disabilities in general education organizations, flexibly respond to changes in the individual
development of a child, organize and take on a leading and key role in interdisciplinary interaction,
and much more.

The analysis of scientific sources, the study of foreign and Kazakhstani experience, as well as
the results of a survey and interviewing of the teaching staff of M. Kozybayev North Kazakhstan
University and employers in order to identify unresolved problems in the training of students in
the educational program "Special Pedagogy", allowed us to formulate the following conclusions:

1. It is necessary to identify a set of consistently formed inclusive competencies for special
teachers in accordance with the requests of inclusive organizations.



2. Students of special pedagogy should be more actively involved in inclusive practice (first in
the form of assistants, teaching assistants, etc.).

3. It is advisable to review the content of educational programs and include disciplines aimed
at the formation of inclusive core competencies: the interaction of a special teacher with other
specialists, parents and schoolchildren; the development of individually developing programs in
accordance with the educational needs and capabilities of this particular child, assessment of
educational, cognitive, personal and other achievements of students with impaired development.

4. Stimulating and supporting scientific research in the field of inclusive education and putting
their results into practice.

5. Constantly improve skills and work on self-improvement to master new tools in the field of
inclusive education.

Conducting an analysis of leading social trends and educational factors, generalizing various
points of view of leading foreign and domestic scientists on this issue, as well as based on a
comprehensive analysis of a number of difficulties encountered in practice by special teachers, the
need for inclusive changes in the training of special teachers, as well as revision and addition of
qualification requirements for the competencies of special teachers was determined teachers.

RESULTS AND DISCUSSION.

Results and discussion. The need to review the professional responsibilities of a special teacher
accompanying children with disabilities has led to requirements for the revision of state standards
and educational programs. It should be noted that the requirements for reviewing vocational
training in order to best meet the requirements of employers and the labor market are relevant not
only with regard to the training of special teachers, but are applicable to all professions.

qualifications system makes it possible to coordinate the demand of the labor market for certain
professions and the activities of higher and professional educational organizations to meet the
demands of employers. It includes: industry qualifications frameworks; professional standards;
educational programs; certification of specialist qualifications. Further, at the meeting on
employment and labor, the Head of State K. Tokayev stated the need for professional standards
and educational programs that meet modern challenges and rapid changes in the market in order
for graduates to meet the requirements of the modern labor market. The above applies with good
reason to the professional standard of a teacher, which consists of a Passport and profession cards
[1].

Our special study, which included an analysis of regulatory and literary sources, the study and
analysis of various aspects of the work of a special teacher in general education, identification of
difficulties they encounter, conversations with the heads of inclusive organizations, etc., we
prepared additions to the "Special Teacher" profession card, which included inclusively oriented
knowledge, skills, and abilities, including those of a personal nature. When making additions, the
requirements of the standard qualification characteristics of a special teacher (defectologist), the
Industry qualification framework, the Profession Card "Teacher in the field of special education”,
etc. were taken into account. (Appendix 1 to the professional standard) [14,15].

At each level, the level of independence of the specialist was differentiated in the Card. So, at
level 4 (4.1; 4.2 — a mid-level specialist), the level of independence of a special teacher is minimal,
he can carry out all his activities only in accordance with the instructions of a more experienced
teacher (mentor), or under his guidance [1]. A special level 5 teacher with an education in the form
of an applied bachelor's degree can work independently in certain cases, in other cases — in a team
with other colleagues, in more complex cases — only under the supervision of a more experienced
colleague (mentor). A special teacher of the 6th level, that is, having a higher education (bachelor's
degree) He already works almost completely independently, only occasionally seeking advice
from a more experienced teacher (mentor) or using a variety of ready-made and recommended
methodological recommendations and instructions, as well as in conditions of close interaction
and collective activity with more experienced colleagues [1].

The functions of the work of a special teacher vary depending on the level of independence.
Thus, the first labor function (educational), which involves proper training, the transfer of



necessary information to children and the education of the ability to independently seek and
acquire educational knowledge, is differentiated at each level:

» at the fourth level — "in cooperation with colleagues, develops pedagogical recommendations
for teachers (preschool teacher, primary school teacher, etc.) in working with children who have
difficulties in mastering the program, or with children with disabilities" and knowledge of "the
organization of educational and correctional development processes in special and inclusive
educational organizations™,

« at the fifth level, it assumes the ability to plan educational and correctional individual and
group classes under the guidance of an experienced teacher—mentor, paying special attention to
the integration of children with disabilities,

* at the sixth level, a special teacher is able to independently determine and develop the
conditions necessary for each child to ensure accessibility and comfort for him in the course of
educational activities in accordance with their nosological and individual characteristics and
capabilities.

The labor function of special teacher No. 2 is of the nature of educational activity and is aimed
at the formation of adequate social skills, adaptation and development of students with impaired
development of an integral system of socially accepted values and moral concepts, the ability to
interact with other children in an inclusive environment, etc.

The work function of the special teacher No. 3 is represented by methodological skills and
abilities that allow the specialist to put his knowledge into practice:

« at the fourth level, a special teacher can, under the guidance of an experienced teacher
(mentor), adapt educational materials in accordance with the individual, cognitive and nosological
characteristics of children, as well as through teamwork in interaction with other colleagues, create
a favorable learning environment that promotes not only the learning and development of children,
but also socially adapts them,

« at the fifth level, a special teacher is able, with the help of experienced colleagues, to choose
various methods, techniques and technologies suitable for children's age and nosological
characteristics, as well as adapt the content and educational materials for each child.

« at the sixth level, a special teacher demonstrates independent skills in planning individual and
group educational and correctional development classes based on a general education, adapted or
special curriculum,

The work function of special teacher No. 4 is of a research nature and is aimed at diagnosing
and evaluating the level of educational content that the child was able to master, as well as studying
the educational environment in terms of its compliance with the tasks of accessibility, comfort,
learning, development and social adaptation. So, at the sixth level, a special teacher demonstrates
the ability to apply reflexive methods and techniques in a team with other specialists and
colleagues, aimed primarily at ensuring a full-fledged process of integrating children with
impaired development into the educational process, assessing the ongoing changes in the
personality of each child.

The work function of special teacher No. 5, which is of a social and communicative nature, is
aimed at professional cooperation and interaction with other participants in the educational
environment, including with more experienced colleagues. So, at the fifth level, a special teacher
needs professional knowledge of the basics of communication psychology and professional
dialogue skills in order to cooperate with all participants in the educational process (other
specialists, teachers, administration, parents and children), at the sixth level, a specialist should
already be a motivator, initiator and coordinator of productive team and interdisciplinary
cooperation and interaction, independently uniting all interested stakeholders in education (other
specialists, teachers, managers, parents, children), actively involving various public organizations
and associations, as well as professional associations in this process.

The specified labor functions in the profession card and the professional standard of the teacher
correspond to those professional competencies that need to be developed at the university. These
competencies represent certain abilities formed in the process of mastering educational knowledge



during training, as well as during the acquisition of practical experience gained during industrial
and pedagogical practices. Therefore, professional competencies are a symbiosis of theoretical
knowledge and practical skills, contributing to the consistent acquisition of work skills in specially
pedagogical activities.

As a result of the analysis and generalization of some current difficulties in the work of special
educators in inclusive education, certain conclusions and recommendations have been made that
can improve the inclusive training of special educators:

1. The need to make inclusively oriented changes in the training of special teachers, as well as
to review and supplement the qualification requirements for the competencies of special teachers
is due to the ongoing reform processes in the field of education in our country.

2. It is advisable to develop professional competencies of special teachers who provide support
for children with diverse developmental disabilities in general education organizations by
including educational disciplines filled with inclusive content in the content of their entire
professional training.

3. It is advisable for universities that train special teachers, when developing a graduate model,
developing educational programs in "Special Pedagogy", it is advisable to focus on the draft Card
of the profession "Special Teacher", which describes new competencies that subsequently ensure
the possibility of successful work with children with diverse disabilities in inclusive organizations.

CONCLUSIONS.

Currently, active work is underway in the country to introduce inclusive processes at all levels,
systematic training of teaching staff is underway to create a special educational environment for
children with various disabilities, improve their qualifications and retraining in inclusive education
for children, form a knowledge base about the activities of specialists in inclusive organizations,
etc.

However, the implementation of this approach is accompanied by a number of difficulties
associated with the insufficient inclusive competence of special educators, who often lack the
practical skills to evaluate, advise and eventually create an accessible, equitable and inclusive
educational environment for all children. It is not enough for support specialists to develop the
ability to build and provide an individual educational route for each child with impaired
development, adapting and adjusting the entire educational process for this, as well as actively
including all participants in the educational process in it. They have insufficiently developed skills
to involve parents, public organizations and other stakeholders in the inclusive process, insufficient
effective tools, methods and means to support the process of integrating children with impaired
development into general education, etc., due to the small number of inclusively oriented academic
disciplines in higher education institutions.

Thus, our proposed additions to the profession card can establish and streamline the
professional functions of a special teacher in inclusive organizations.

This article was carried out within the framework of the program-targeted financing of the Science
Committee of the Ministry of Science and Higher Education of the Republic of Kazakhstan on the topic
BR18574162 "Inclusively oriented training of special teachers".
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