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Abstract

Understanding the meaning of words makes it possible to understand the picture of the world.
Language is a person's ability to communicate facts, objects and actions through words. Linking the
same concept with the corresponding word, i.e., determining the meaning of the word, is possible
thanks to semantic processing. An important issue in cognitive science is the study of how the
meanings of words are represented and classified in the human cognitive system. And the most
important sign of children with autism in society is a speech disorder. The vast majority of them have
varying degrees of language impairment. The lexical and semantic aspects of speech are particularly
important. Semantics is the study of the content of a word that comes to consciousness and is
pronounced. The lexical and semantic side of the speech of children with autism depends on the
severity of the autism and the cognitive abilities of the child. For this reason, it is important to diagnose
the lexico-semantics of a child with autism in the work of correction and integration into the
environment. One of such diagnostic methods is the method of N.V. Serebryakov, L.S. Solomokhov,
which determines the volume and quality of passive and active vocabulary. And the article describes an
attempt to analyze the effectiveness of this technique using the experience of scientific research.
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AYTHU3MI BAP BAJIAJIAPJIBIH, COMJIEYIHIH JEKCUKO-CEMAHTHUKAJIBIK
KAT'BIH AHBIKTAY IA H.B. CEPEBPAKOBA, JI.C. COJIOMOXOBAHbIH
OJAICTEMECIH KOJIJAHY IbIH IICUXOJIOI'UAJIBIK EPEKIIEJIIKTEPI

Anoamna

Cesznep/iiH MaFbIHACHIH TYCIHY apKbUIbI QJIEMHIH OeiHECiH YFhIHY MYMKIHJIT1 Tyasl. Ceilnecy -
Oy agaMHbBIH (akTiiepai, OObeKTUIepAl KOHE IC-OpeKeTTepll ce3 apKbLIbl kKeTrizy Kadineri. Con
TYKBIPBIMJIAMaHbl THICTI CO30€H OallIaHBICTHIPY, SIFHU CO3/IH MarblHACHIH AHBIKTAY CEMaHTHKAJIBIK
OHJICYIIH apKachlHAa MYMKiH Oosanpl. KOTHMTHBTIK FBUIBIMIAFbl MaHBI3IBI MOcele CO37epIiH
MarbIHAJNAPbIH aIaMHbBIH TaHBIMJIBIK KYHECiH/Ie Kalail YChIHBUIATHIH/BIFBI )KOHE KIKTENYIiH 3epTTey. Al
KOFaMJIarbl ayTu3Mi Oap OasanapiblH eH 0acTbl Oenrici — ceisey TuUliHIH Oy3buibickl. OnapabiH 6ackiM
KOMNILIUIriHAE coiyiey Oy3bUIBICBIHBIH QpTYpPJl JAEHrediHae KepiHelni. Ocipece, ceiey TUIIHIH
KaJIBINTACYbIH/IA JIEKCUKO-CEMAaHTHKa >KaFbl MaHbI3Jbl OOJIBIN TaObLIaAbl. OUTKEHI, CEeMaHTHKa —
caHara KeJIr'eH ’KOHE alThUIFaH Co3/1iH Ma3MYHBIH 3epTTeiini. AyTu3mi 6ap OGananap/iblH ceisiey TUTiHIH
JIEKCUKO-CEMAaHTTUKA JKaFbl ayTU3MHIH aybIpJbIFbIHA JKOHE OallaHblH TaHBIMJBIK KabOileTiHe
OaitmanbpicTel. Ocbl ce0enTi, TYy3eTy JKOHE OpTara KIpIKTIpYy >XYMBICBIHAA ayTu3Mmi Oap OanaHbIH
JIEKCUKO-CEMaHTUKAChIH JMarHoCTUKaaay MaHbI3bl. CoHall TMarHocTUKaay ojicTeMenepiniy Oipi -
H.B. CepebpsixoBa, JI.C. ConoMoX0OBaHBIH MACCHBTI *oHE OeNCeHJi CO3IIK KOpABIH KelieMi MEH
carachlH aHBIKTay 9JIici. By oicTeMeHIH THIMAUIINH FBUIBIMHU 3€pTTEY TIKipOueci apKblIbl Tajnay
’Kacay opeKeTi )KacalbIH/IbI.

Tyiiin ce30ep: ayT3uM CHEKTPiHIH OY3BUIBICHL, COWNEYIIH OY3bUIBICHI, JEKCHKO-CEMAaHTHKA,
JIMarHOCTHKA
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INHCUXOJIOI'NMYECKHUE OCOBEHHOCTH UCITIOJIb3OBAHUA METO/IUKH H. B.
CEPEBPSAKOBOIA, JI. C. COJIOMOXOBOM B ONIPEJAEJEHUMA JIEKCUKO-
CEMAHTHUYECKOM CTOPOHBI PEYM JETEN C AYTU3MOM

AnHomayus
[lonumasi 3HaueHUE CIIOB, MOSBISETCS BO3MOYKHOCTb OCMBICIUTH KapTUHY Mmupa. Peub — 310
CIOCOOHOCTh YeJIOBEKa TepenaBaTh (akThl, OOBEKTHI U JCHCTBHS uepe3 cioBa. CBSA3bIBAHUE TOTO KE
MOHATHS C COOTBETCTBYIOIIUM CJIOBOM, TO €CTh ONpPEJEIIEHNE 3HAYEHUS CJIOBA, BOSMOXKHO Oyiarogaps
CeMaHTHuYeCcKON 00paboTke. BakHbIM BOIIPOCOM B KOTHUTUBHOM HayKe SIBJISIETCS U3yYEHHE TOTO, Kak
3HAYEHUS CIJIOB MPEACTaBJIEHbl U KIACCU(PUIMPYIOTCS B KOTHUTHBHOW CHCTEME YeloBeKa. A camblil
TJIaBHBIN MPU3HAK JIETEN C ayTU3MOM B OOIIECTBE — HAPYLIEHUE peur. Y MOJIaBJISIONIEro OOJbIINHCTBA
W3 HHUX HAOMIOMaeTcs pas3luyHbIl YpOBEHb peYeBOTrO paccTpoiictBa. (OCOOEHHO BaKHBIM B
(hopMHUPOBAHUM peUU SABISETCS JIEKCUKO-CEMaHTUYECKas CTOpoHa. Bejb ceMaHTHKa — 3TO M3ydYEeHHE
COJIEp)KaHUsl CJIOBA, KOTOpPOE MPUXOIUT B CO3HAHHWE M NPOU3ZHOCHUTCA. JIeKCHKO-ceMaHTHdecKast
CTOpOHA pe4yH JeTeld C ayTU3MOM 3aBHCHT OT TSIKECTH ayTH3Ma M KOTHHUTHUBHBIX CIIOCOOHOCTEN
pebenka. 1o 3Toit mpuuuHe B paboTe MO0 KOPPEKIUHU U UHTErPalliu B CPely BaXKHO TUArHOCTHPOBATh
JIEKCUKO-CEMAaHTHKy peOeHka ¢ ayru3MoM. OIHUM W3 TaKuX METOJOB JAMATHOCTHUKH SIBJISIETCS METOJ
H.B. Cepebpsixora, JI.C. ConomoxoBa, omnpeseneHus o0beMa W KauyecTBa MAacCUBHOTO M aKTHBHOTO
clIoBapHOro 3amaca. M B cTaTbe ONMMCAHO MPEANpPUHSTA MOMBITKA MPOAHATU3UPOBATH YPPEKTUBHOCTD
3TOM METOJIMKU C TIOMOIIIbIO OIBITa HAYYHOTO MCCIIEeI0OBAHUSI.
Knrouesvie cnoea: paccTpoCTBO AayTHCTUYECKOTO CIIEKTpa, HapYIIEHHE peuH, JIEKCUKO-
CEeMaHTHKa, TUarHOCTHKA

INTRODUCTION.

Semantics is a branch of linguistics that studies the meaning of words (lexical semantics) and
determines the linguistic context of words and the meaning of their use by the speaker (grammatical
semantics). In addition, words have different meanings depending on their use in social contexts and
the speaker's intentions [1]. In order to name an object, which is an automatic process for any typically
developing speaker, the speaker must be able to find the appropriate word in his or her personal
dictionary. Difficulties in this process may make it difficult to name things, especially "paraphrase”,
where there is difficulty in understanding and determining the meaning of words. In the case of
semantic paraphrases, a word is replaced by another word of the same semantic category (for example,
"table™ instead of "chair").

There are two ways of naming things. The first is when the word is associated with the meaning
(e.g., "What is that?", "That chair"). This means that the child first grasps the meaning (the object
itself, a fact or an action) and then memorizes it by associating it with a given name. In this case we
say that the child "knows a new word" or we can say that a link has been made between the word and
the concept. For example, if a child has an unpleasant experience with a dog (if the dog is scared or
barks), the child feels fear and uses this feeling only in connection with a specific word, or pronounces
the same word in general for the breed of animal. On the other hand, the word "dog" is associated with
positive gqualities by a child who has had a good experience with another dog (playing with a dog). In
this activity, the child associates the word with semantic features that are considered from the point of
view of the meaning of the word. In this way, the child creates a semantic network that is based on an
empirical knowledge of the world. Second, not based on experience, that is, through general
knowledge that gives children the connection between a word and its meaning (e.g., "the ocean is a
huge reservoir").

How typically developing children understand the meaning of words has been explored by
Espinosa et al. (2018), Fisher et al. (2014) and other researchers [2]. From a similar psycholinguistic
perspective, children with autism spectrum disorders also understand the meaning of words, as
formulated by Arunachalam et al. (2016), Eigsti et al. (2016), Veronica (2021) and many other
researchers. [3].



At the neuropsychological level, DiStefano and colleagues (2019); Ribeiro and colleagues
(2013); McCleery and colleagues (2010); Mendez and colleagues (2009) have developed neuroimages
to identify differences in semantic neuronal movement in the brain between children with and without
autism spectrum disorder. Depending on the task presented during the experiment, the results showed
different differences: Ribeiro et al. (2013) and McCleery et al. (2010) gave different answers to
questions posed to children with and without autism spectrum disorders. This is an indication that their
lexical-semantic side is at a different level [4]. Mendez et al., (2009) and DiStefano et al., (2019)
showed that the semantic process of children with autism is similar to that of children with normal
brain formation. However, we should not forget that children with autism spectrum disorder «are
characterized by a slow speed of information processing and limited integration of the thinking
process». [5]

For children with autism spectrum disorder, it is relevant to examine the semantic process at the
psycholinguistic level. This is done by giving the same or different responses to a given task. Eigsti et
al. (2011) concluded that children with autism experience difficulties in social communication that are
associated with the linguistic comprehension of the words in their surroundings. Arunachalam et al.
(2018), discussing word lexical development in children with autism, stated that “information
perception is related to the child's linguistic and cognitive abilities"[6].

METHODS.

The lexico-semantic side of the language of children with autism can be assessed by means of
tests of the child's expressive and receptive vocabulary. In order to determine the receptive vocabulary,
the child hears the word and finds the picture that corresponds to it. For the expressive vocabulary test,
the child is shown a picture and has to name the word whose meaning is the same as the picture. These
two methods - picture matching and picture naming - are the most commonly used methods for the
assessment of lexical semantics.

Research on lexical and semantic language skills in children with autism is conflicting. For
example, Begeer et al., 2013; Bowler et al., 2009; Cantiani et al., 2016; Dunn et al., 1999; Ellawadi et
al., 2017; Fiebelkorn et al., 2013; Groen et al., 2010; Kamio et al., 2007; Knaus et al., 2008; Speirs et
al., 2011; Walenski et al., 2008 and some researchers say that the lexical-semantic side of children with
autism is intact, while Alghazo et al, 2018; Battaglia, 2012; Boser et al., 2002; Hartley & Allen, 2013,
2014; Henderson et al., 2011; Lo et al., 2013; McCleery et al., 2010; Naigles et al., 2013; Norbury et
al., 2010; Ropar & Peebles, 2007; Singh & Harrow, 2014; Whitehouse et al., 2007 and others have
found changes compared to typical children [7].

To understand the inconsistencies of these reviews and to understand the lexical and semantic
abilities of children with autism, we used the method of determining the volume and quality of passive
and active vocabulary by N.V. Serebryakova, L.S. Solomokhova (Figure 1).

Active vocabulary ‘ Passive vocabulary

1.1 Naming proper nouns; - mp 2.1 Showing proper nouns;
1.2 Grou.pmg and naming with one word; =) 2.2 Showing nouns representing
1.3 Naming the nouns representing parts of the body and objects;

parts of the body and objects; ) 2.3 Understanding the actions of
1.4 Naming the profession; professions:

1.5 Testing the ability to use verbs; ) 0.4 Undersl’anding verb words:
1.6 Adjective vocabulary; ==} 2.5 Understanding adjectives.

1.7 Knowledge of antonyms.

Figure 1 Sections of the Methodologies for Determining the Volume and Quality of Passive and
Active Vocabulary of N.V. Serebryakova, L.S. Solomokhova

For each section a child was given 2 points if he/she answered satisfactorily; 1 point if he/she
answered with the help of the teacher or if he/she is delayed for a long time; O points if he/she did not
answer at all.

Each participant may score a maximum of 160 points. The high level is 160 - 108 points, the
medium level is 108-54 points and the low level is 54-0 points.

In terms of active vocabulary:

1.1 Can score a maximum of 30 points for "naming proper nouns”. Must name 15 things;



1.2 Can score a maximum of 18 points for "grouping and naming with one word". Must name a
group of things with one word. Nine words in total;

1.3 Can score a maximum of 8 points for "naming the nouns representing parts of the body and
objects". Must name parts of four objects;

1.4 Can score a maximum of 6 points for "naming the profession™. Must name three professions;

1.5 Can score a maximum of 8 points for "testing the ability to use verbs". Must answer four
questions using verbs;

1.6 Can score a maximum of 18 points for the "adjective vocabulary"”. Must name nine different
colors and shapes;

1.7 Can score a maximum of 10 points for the "knowledge of antonyms". Must name five pairs
of antonyms.

In terms of passive vocabulary:

2.1 Can score a maximum of 30 points for "showing proper nouns”. Must show 15 things. Must
be asked questions as "Where is a doll, bear, table, etc.?";

2.2 Can score a maximum of 8 points for "showing nouns representing parts of the body and
objects". Must show parts of 4 objects;

2.3 Can score a maximum of 6 points for "understanding the actions of professions”. Must show
3 different professions;

2.4 Can score a maximum of 10 points for "understanding verb words". Must understand and
show 5 verbs. Must be asked questions as "Who moved?" Who hit? Who ran? and so on.";

2.5 Can score a maximum of 8 points for "understanding adjectives”. Must show 4 different
adjectives [8]

The autistic center "Asyl Miras" became the base of research experimental work. The number of
participants is 30 children with autism spectrum disorders, including 30 boys and 5 girls. The age
ranges from 4 years 1 month to 6 years 11 months (Table 1).

Table 1 Age of children with autism who participated in the experiment

Agerange Actual age presented by year, month Average age

(number of children of the same age) presented by Total
number
year, month
4-5yearsold  4,2(3);4,4(3); 4,5(2); 4, 6; 4,4 1
4,8(2);4,10
S5-6yearsold 5,2(2);5,8(3);5,9;5, 11 (2) 53 8
6-7yearsold  6,3(4);6,4;6,7(2);6,8;6,10; 6,11 6,3 10
Total 30

In determining the lexico-semantic side of the speech of children with autism, we used the
methodology of N. V. Serebryakova, L. S. Solomokhova.

RESULTS.

According to the methodology of N.V. Serebryakova, L.S. Solomokhova to identify the
semantic and lexical aspect of the spoken language of preschool aged children with ASD, we have the
following findings (Table 2)

Table 2: Result indicator of the N. V. Serebryakova, L. S. Solomokhova’s technique on
determining the semantic and lexical aspect of spoken language of preschool aged children with ASD

Levels Scores Total Number of children | Number of Number of
number | with ASD aged 4 to | children with children with
5 ASD aged5to6 | ASD aged 6to 7
High Between 8 1 2 5
160 — 108
Medium | Between 11 2 5 4
107 - 54




Low Between 53 | 11 9 1 1
-0
Total 30 12 8 10
DISCUSSION.

Let's analyze the results of the methodology of N. V. Serebryakova, L. S. Solomokhova,
developed to identify the lexical-semantic side of the speech of children with ASD.

Differentiation of the result of the methodology of N. V. Serebryakova, L. S. Solomokhova,
developed to identify the lexical-semantic side of the speech of children with ASD at the age of 4-5
years:

At the age of 4-5 years, only 1 child with autism spectrum disorder was able to score a maximum
score of 160. The diagnosis of that child is a mild degree of autism. He could understand orders and
tasks. Academic skills (counting to 1-100, letters, color, figures) are suitable for their age. The
vocabulary is about 300. Can group things and say in one word. Speaks, indicating the details of the
object. Knowing the general properties of a substance, antonyms know words. By being interested in
the environment, he understands the name and main functions of the professions. He uses verbs when
composing sentences. When he behaves unpleasantly (not completing the task, getting up), he fulfills
the task by saying: "now we will do this task, and then we will rest”. That is meaning that his lexical-
semantic side of speech is developed.

Children with ASD who have scored an average score will be able to pronounce their favorite
food (apple, banana) and everyday words (car, phone, toys) from nouns to build relationships with the
environment. If a child has pets (dog, cat) in his house, they will immediately recognize them and
pronounce the names of the pets. However, they must be accurate. If the color and type are different, it
gets stuck thinking. Can show and tell the objects that are in the house every day (chair, table). As for
the clothes, they do not know the names, as their parents dress them. But the hand can point and
distinguish. Although they know things individually, they cannot say them in groups. And only one of
the objects and particles of the body can tell. Only the human body can say 2-3 parts when it comes.
When it comes to the profession, they do not know them. And when using verb words, they use the
words" drink"," sit", and often the words "nyam-nyam™ (eat food), “top-top™ (run), "hop-hop™ (clap).
Taking a phone or toy or to go to the toilet is indicated with a gesture. From adjectives, one can better
distinguish and pronounce the color "blue™ and “green”, while from figures one can better pronounce
"round" and “square". Passive vocabulary is more or less good.

There are also those who score 0 (5) at the low level. As an unpleasant behavior, he beats
himself, cries. And one is in a program of the lowest level, although there is no unpleasant behavior.
He has weak fine and gross motor skills in the child. He has lack of muscle tone and sensors. The
adaptation to the new location is good. He explains what he needs by showing it manually.

Those at this level remain spontaneous words. In between, there are also in children with
echolalia. Although they repeat the words, however they do not understand them. By crying and
whimpering, they take things interesting from adults. Sometimes they go and take it away. Although
they are interested in things, because they do not know the information on their use, so after a while his
interest passes to another. Some use it correctly by knowing what it is, especially, a phone.

In general, the lexical-semantic side of the speech of children with autism spectrum disorders in
the range of 4-5 is in the process of formation. The semantic side of words is fully formed after the
name of things and the circle of use have been taught for a long time. The ability of children to use the
game on the phone, to know that some objects are food, was formed thanks to long-term use and was
able to distinguish the semantic side of words.

Differentiation of the result of the methodology of N. V. Serebryakova, L. S. Solomokhova,
developed to identify the lexical-semantic side of the speech of children with ASB at the age of 5-6
years:

At the age of 5-6 years, 2 children were able to score at the top level (126, 128). 6/8 indicated the
upper exponent from naming specific nouns. And the 5/8 is at a low level in general terms. This means
that at the age of 5-6 years, children, although they know things in person, cannot tell them in groups.
The words that can be said in groups are food names (vegetables, fruits), objects that we use in eating
food (spoons, glasses), everyday objects (cars, clothes) and toys and sweets. It is able to distinguish
between objects and parts of the body, understand and say that they are part of a particular object (car,
chair, clothing). However, despite knowing the properties of things, they do not know antonyms. All



but two in the profession are of the same degree. Can distinguish and pronounce adjectives well. Even
if the use of verb words is low, seeing a certain action (a child crying, running, tapping), the two can
distinguish well.

At a low level, even if only one is 5 years and 11 months old. He repeated the words, but did not
understand them, and said them indistinctly. Has vocalization, but still has poor articulation. There is
no negative action in character. Teaching speech skills requires a lot of work.

The lexical-semantic side of speech can be formed by long-term work on the interpretation of
words, such as 5-6 years old and 4-5 years old.

Differentiation of the result of the methodology of N. V. Serebryakova, L. S. Solomokhova,
developed to identify the lexical-semantic side of the speech of children with ASB aged 6-7 years:

Children with autism between the ages of 6-7 were able to score a maximum score of 9/10
among 6-year-olds. Only one received the lowest score. This child has no syllables, no vocalizations.
Only for the purpose of showing negative behavior — there is shouting.

Children with maximum scores use nouns appropriately. Short sentences can be used correctly in
the construction process. Two children are cunning, sometimes playing with the teacher, and
deliberately pronounce nouns, replacing them with other words.

From the "naming of generalizing concept” received a score of 0 out of 5/10. Although there are
those who know nouns well in between, they do not know how to pronounce in groups. They do not
know how to say. Also, do not use plural in their vocabulary. However, those who have scored an
average, even if they know how to group, can only group the names of objects that they use every day
(spoons, toys, etc.) and things which they see (sweets, fruits, vegetables, apples, etc.). The children
with the highest scores were able to group things that they do not see in everyday life, such as clothes,
televisions, telephones.

Five children can tell by pointing to objects and parts of the body. They can say "teeth" because
they brush their teeth. Both of them know that the stomach is a part of the body. After all, their
stomach ached and they were in the hospital. And the name of profession has low levels in terms of
names. Know adjectives well. Only 3 children can make sentences using verb words.

Children of this age have relatively the same level of speech with children of another age on the
lexico-semantic side.

Based on the results of the methodology carried out by Serebryakova N.V., Solomokhova L. S.
to identify the lexico-semantic side of the speech of children with ASD, the following conclusions can
be drawn: the lexico-semantic side of the speech of children with autism of preschool age is violated.
After all, most of the participants were below their age level. A clear definition of the abilities of a
child with autism through the sections of the methodology allowed. Therefore, this technique helped to
give a correct, clear indicator in determining the lexical and semantic side of the speech of children
with autism. However, it is obvious that there are other methods of effectiveness in determining the
lexical and semantic side of speech.

CONCLUSION.

Autism spectrum disorder is a complex and severe child development disorder. The main
symptoms include lack of social interaction, presence in one's own world, in some cases psychopathy,
lack of verbal and nonverbal communication. In addition, we can note the ability to repeat the same
thing, eat food, have a self-destructive routine, echolalia, etc. However, while these symptoms are
present in some children with autism, some do not.

The most important symptom of autism is a speech disorder. Children with autism have different
characteristics in their ability to speak. In the vast majority of them, it manifests itself at different
levels of speech disorder. And a completely preserved, without any disorders, state of speech is found
very little. Of the children with autism, about 25-30% communicate with people in a minimal verbal
form, using individual words and stable phrases to communicate. Even with the early start of
correctional work, there are significant disturbances in the expressive speech of children with autism.

The integration of these children into the environment and the creation of corrective work should
be preceded by a comprehensive, full-blooded definition of the lexico-semantic side of speech.
Because by being able to understand and use the word correctly, the child's cognitive abilities increase
and correctional work becomes more effective.



List of used literature

1. Vogindroukas I., Papageorgiou V., Vostanis P. Pattern of Semantic Errors in Autism: a brief research
report // Autism — 2003. — Vol 7(2) —p. 195

2. Fisher A., Godwin K., Matlen B., Unger L. Development of category-based induction and semantic
knowledge // Child Development. - 2014. - 86 (1). — p. 48-62. https://doi.org/10.1111/cdev.12277

3. Veronica M.C. Semantic processing in children with autism spectrum disorder // International Journal
of Developmental and Educational Psychology — 2021. - Ae [(2) — p. 166

4. Ribeiro T.C., Ribeiro C.A. , Valasek L., Minati P.S. Boggio Altered semantic integration in autism
beyond language i Neuroreport. — 2013. - No24 (8) - p. 414-418.
https://doi.org/10.1097/WNR.0b013e328361315¢

5. DiStefano C., Senturk D., Jeste S.S. ERP evidence of semantic processing in children with ASD //
Developmental Cognitive Neuroscience — 2019. - Me36. https://doi.org/10.1016/j.dcn.2019.100640

6. Arunachalam S., Luyster, R.J. Lexical Development in Young Children With Autism Spectrum Disorder
(ASD): How ASD May Affect Intake From the Input // Journal of speech, language, and hearing research. —
2018. - Me61-11, p. 2659-2672 https://doi.org/10.1044/2018 JSLHR-L-RSAUT-18-0024

7. Nufar S., Laurice T. Lexical Semantic Knowledge of Children with ASD — a Review Study // Review
Journal of Autism and Developmental Disorders — 2023. - M0, p. 130 https://doi.org/10.1007/s40489-021-
00272-9

8. Axununa H.U. Ochosnvle nanpasienus 1020nedudeckoi pabomsl no pazeumuio Clo8aApHO20 3anaca y
odemeii ¢ pannum aymusmom: 44.03.03 —benepao, 2017 — c. 60
References:

1. Vogindroukas I., Papageorgiou V., Vostanis P. Pattern of Semantic Errors in Autism: a brief research
report // Autism — 2003. — Vol 7(2) —p. 195

2. Fisher A., Godwin K., Matlen B., Unger L. Development of category-based induction and semantic
knowledge // Child Development. - 2014. - 86 (1). — p. 48-62. https://doi.org/10.1111/cdev.12277

3. Veronica M.C. Semantic processing in children with autism spectrum disorder // International Journal
of Developmental and Educational Psychology — 2021. - Ao 1(2) —p. 166

4. Ribeiro T.C., Ribeiro C.A. , Valasek L., Minati P.S. Boggio Altered semantic integration in autism
beyond language i Neuroreport. - 2013. - No24 (8) - p. 414-418.
https://doi.org/10.1097/WNR.0b013e328361315e

5. DiStefano C., Senturk D., Jeste, S.S. ERP evidence of semantic processing in children with ASD //
Developmental Cognitive Neuroscience — 2019. - Ne36. https://doi.org/10.1016/j.dcn.2019.100640

6. Arunachalam S., Luyster, R.J. Lexical Development in Young Children With Autism Spectrum Disorder
(ASD): How ASD May Affect Intake From the Input // Journal of speech, language, and hearing research. —
2018. - Ne61-11, p. 2659-2672 https://doi.org/10.1044/2018 JSLHR-L-RSAUT-18-0024

7. Nufar S., Laurice T. Lexical Semantic Knowledge of Children with ASD—a Review Stud // Review
Journal of Autism and Developmental Disorders — 2023. - M0, p. 130 https://doi.org/10.1007/s40489-021-
00272-9

8. Akinshina N.l. The main directions of speech therapy work on the development of vocabulary in children
with early autism: 44.03.03 — Belgorod, 2017 — p. 60



https://doi.org/10.1111/cdev.12277
https://doi.org/10.1097/WNR.0b013e328361315e
https://doi.org/10.1016/j.dcn.2019.100640
https://doi.org/10.1044/2018_JSLHR-L-RSAUT-18-0024
https://doi.org/10.1007/s40489-021-00272-9
https://doi.org/10.1007/s40489-021-00272-9
https://doi.org/10.1111/cdev.12277
https://doi.org/10.1097/WNR.0b013e328361315e
https://doi.org/10.1016/j.dcn.2019.100640
https://doi.org/10.1044/2018_JSLHR-L-RSAUT-18-0024
https://doi.org/10.1007/s40489-021-00272-9
https://doi.org/10.1007/s40489-021-00272-9

	[6] Ерназарова С. T. Абсатарова Г. P. Мадалиева С. H. Студенттердің оқу мотивациясы ерекшеліктерінің теориялық негіздері../ Вестник КазНМУ, № 3(2) - 2014-стр. 56-58.
	References
	INCLUSION OF CHILDREN WITH HEARING IMPAIRMENTS IN THE EDUCATIONAL PROCESS IN CONDITIONS OF INCLUSION
	ИНКЛЮЗИЯ ЖАҒДАЙЫНДА ЕСТУ ҚАБІЛЕТІНДЕ АУЫТҚУЫ БАР БАЛАЛАРДЫ ОҚУ ҮРДІСІНЕ ҚОСУ
	Аңдатпа
	ВВЕДЕНИЕ
	РЕЗУЛЬТАТЫ ИССЛЕДОВАНИЯ И ОБСУЖДЕНИЕ
	ЗАКЛЮЧЕНИЕ
	Список  использованной литературы
	17. Abildaeva G., Zhiyenbayeva N.B., Tapalova O.B. (2019). Developing Motivation in Schoolchildren: Insights from the Updated Learning Content. Atlantis Press. https://doi.org/10.2991/iceder-19.2020.54
	18. Бурленова С.О., Сабирова Р.Ш. Жоғары мектеп студенттердің академиялық прокрастинация мен оқу мотивациясын зерттеу. Хабаршы «Психология» сериясы Том 71. №2 (2022), 223 бет. https://doi.org/10.51889/2022-2.1728-7847.33
	17. Abildaeva G., Zhiyenbayeva N.B., Tapalova O.B. (2019). Developing Motivation in Schoolchildren: Insights from the Updated Learning Content. Atlantis Press. https://doi.org/10.2991/iceder-19.2020.54 (1)
	18. Burlenova SO, Sabirova R.Sh. High school Study of students' academic prostration and motivation of education. The messenger series "Psychology" Vol 71. №2 (2022), page 223. https://doi.org/10.51889/20222-2.1728-7847.33
	МРНТИ 15.01.29                                                                     10.51889/2959-5967.2023.77.4.023
	Р.А.Кошжанов 1  , А.К.Бейсенбаева1
	1Азаматтық Авиация Академиясы
	1Казахский национальный женский педагогический университет
	Казакстан, г.Алматы
	1Kazakh National Women's Teacher Training University Kazakhstan, Almaty
	2 Abai Kazakh National Pedagogical University Kazakhstan, Almaty

	1 Л.Н.Гумилев атындағы Еуразия ұлттық университеті, Астана, Қазақстан
	1 L.N. Gumilyov Eurasian national university, Astana, Kazakhstan
	FEATURES OF ETHNIC IDENTITY OF YOUTH IN THE MODERN INTERCULTURAL SPACE
	Мұндай үрдістің барысын Үлкен жетілік елдерінің құрамына енетін мемлекеттердің көпшілігінен байқауға болады. Бұған мысал ретінде Ұлыбритания мемлекетін келтіруге болады. Кейбір дерек көздерде Ұлыбританияда елдің Конституцияда Білім беру мәселесі қозға...
	Орта деңгейде тәрбие мен білім беретін орындарда психологиялық жұмыстардың тиімділігіне, ондағы қызметкерлердің санының да себеп боларын ескерер болсақ, бұл оған қатысты ақпараттар мен дереккөздерге назар аудару қажеттілігін тудырады. Сонымен Ұлыбрита...

	Осы мәселенің төңірегінде Ұлыбритания Парламентінің мүшесі Lord Austinнің Білім беру министрлігіне қойған сұрағына, берілген жауаптан 2010 жылдан бері қарай шынында бұл көрсеткіштің біртіндеп төмендеп отырғандығын байқауға болады. Бұл берілген сұраққа...
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	Психологиялық қызмет көрсету жұмыстары бір тұтас педагогикалық үрдістің мазмұнын құрайтын жұмыстардың бірі ретінде Қазақстандық мектептер үшін оқу-тәрбие жұмыстарын дұрыс әрі тиімді іске асырудың маңызы жоғары. Бұл жұмыстар көптеген дамыған шет елдерд...
	Кесте 2 – Қазақстанда жалпы білім беретін мектептердегі оқушы санымен байланысты педагог-психологтардың штаттық көлемі.
	Ал енді осы тұста Қазақстан мен Үлкен жетілік елдерінің құрамына кіретін АҚШ орта білім беру ұйымдарының психолог мамандармен қамтамасыз етілу барысымен салыстырудың реті келіп тұр. АҚШ психологтар ассосациясының ұсынысы бойынша 250 оқушымен 1 психол...
	Сурет 2. АҚШ психологтар ассосациясының ұсынысы бойынша және Үкіметтің 2008 жылдың қаңтар айының 30  Қазақстан Республикасы деңгейінде енгізілген №77 Қаулысын басшылыққа ала отырып есептегендегі 1 психологқа шаққанда оқушы санының көрсеткіші
	Орта білім беру ұйымдарындағы тәжірибелік зерттеу барысында біз мектептегі психолог жұмысына етене араласа отырып, «Үлкен жетілік» (G7) елдері мен Қазақстанның жалпы орта білім беру ұйымдарындағы іске асырылатын психологиялық қызмет көрсету жұмыстарын...
	Осылардың арасында психологиялық зерттеу жұмыстары арқылы, алынған мәліметтердің негізінде шешім қабылдау, кеңес беру, өз ара ынтымақтастық, оқу іс-әрекетіне араласу және қолдаудан бастап, баланың мінезін түзетіп-дамыту, оқу іс-әрекетін ынталандыру, қ...
	Қазақстандық орта деңгейде тәрбие мен білім беретін ұйымдардағы психологиялық жұмыс жағдайында бұл аталып отырған мәселелер толығымен жоқ деп айта алмаймыз. Себебі жұмыс жоспарының мазмұнынан кездестіруге болады. Дегенмен мен де нақты аталған тақырыпт...
	Біз зерттеу жұмыстары барысында Отандық мектептердегі психологиялық жұмыстардың тиімділігін арттырудың мүмкіндіктерін анықтау мақсатында, арнайы тәжірибелік іс-әрекеттерді ұйымдастыра отырып, мектептегі психолог құжаттарына және оның іс-әрекетінің маз...
	Жалпы алғанда, мектеп психологының жұмыс жоспарына назар салсақ,  орта білім беру ұйымдарына арналған психологтың жұмыс жоспары жылдық, жарты, тоқсандық, күнтізбелік деп бөле қарастырылады. Әрине, айтылып отырған жұмыстардан өзге кеңес беру жұмыстарын...
	Іс-номенклатурасында осылардың қатарында аталатын жұмыстардан өзге  тренингті өткізу құжаттары (жоспар, мәлімет суреттері), тәртібі қиын, қиынға бейім оқушылардың жұмыс құжаттары (тізім, мәліметтер), дарынды оқушылармен жұмыс құжаттары (мәліметтер, ан...
	Ал енді осы жерде бұл құжаттар мен байланысты жұмыстар жылдық және тоқсандық, айлық жұмыстардың мазмұнына ендіріледі ме? Әрбір аталған жұмыстың бағыты бойынша жекелеген жоспар мен есеп құжаттары даярланады ма? Бір мекемедегі осынша құжатты реттестіріп...
	 Орта білім беру ұйымдарындағы психологиялық қызметтің мазмұнын заңды жолмен реттеп, жүйеге келтіру мүмкіндігі. Заңды күші бар құжаттармен бекіту арқылы біз педагог-психологтардың міндеттері мен құқықтарын  бекітіп  ғана  қоймай, сонымен қатар бұл пс...
	 Жалпы орта мектептердегі психологиялық жұмысты дамытудың тағы бір мүмкіндігі -  бұл әдістемелік жұмыстар қатарын жетілдіру. Мектептегі психологиялық жұмыстарды ұйымдастырудың жаңа, тиімді формалары мен әдіс-тәсілдерін кіріктіру өте маңызды болып таб...
	 Жалпы орта мектептердегі психологиялық жұмыстың мазмұнын ретке келтіру, жүйеге салу, жетілдіру ісі осы саладағы жұмыстардың тиімділігін арттырудың тағы бір мүмкіндігі болмақ.  Мұның себебі атқарылатын жұмыс нақты, өлшеуге келетін, белгілі бір уақыт ...
	 Жалпы орта мектептердегі психологиялық жұмысты дамытудың тағы бір мүмкіндігі, осы салада еңбек етуші қызметкерлерді даярлау және олардың біліктілігін арттырумен байланысты. Себебі, күн өткен сайын пайда болып жатқан өзгеріс көп. Сонымен бірге туында...
	 Орта білім беру ұйымдарындағы психологиялық жұмысты дамытудың ақпараттық - технологиялық мүмкіндігін арттыру осы саланы жаңғыртудың тағы бір бағыты. Ақпараттық технологияны пайдалану орта білім беру ұйымдарындағы психологиялық жұмысты ұйымдастыру ба...
	Пайдаланылған әдебиеттер тізімі.

	3. History of psychology. New World Encyclopedia (NWE).  [Electronds resource].–URL:https://www.newworldencyclopedia.org/entry/History_of_psychology (reviewed on 26.02.2023)
	4. Hilgard, E.R. (2010). Hall, G. Stanley (1844–1924). In The Corsini Encyclopedia of Psychology (eds I.B. Weiner and W.E. Craighead). [Electronds resource]. https://doi.org/10.1002/9780470479216.corpsy0398(reviewed on 20.02.2022)
	6. Geoff Lindsay, Educational psychology in England and Wales, Journal of School Psychology, Volume 23, Issue 4, 1985, Pages 305-317, [Electronds resource].  https://www.sciencedirect.com/science/article/abs/pii/0022440585900433?via%3Dihub (reviewed o...
	8. Pressemitteilung des 21. Bundeskongresses der Schulpsychologen vom 12. und 14. Oktober 2014 in Landshut:   «Katastrophale versorgung mit schulpsychologen». [Electronds resource]. https://www.psychologenakademie.de/allgemein/katastrophale-versorgung...
	10. Мемлекеттік білім беру ұйымдары қызметкерлерінің үлгі штаттарын бекіту туралы. Қазақстан Республикасы Үкіметінің 2008 жылғы 30 қаңтардағы N 77 Қаулысы.  [Электронды ресурс].–URL: https://adilet.zan.kz/kaz/docs/P080000077 (қаралған күні 16.08.2022)
	16.  教育クロデックス。 53-教育分野の心理的基礎 [Electronds resource https://psychologist.x0.com/terms/553.html (reviewed on 30.09.2022)
	References:

	3. History of psychology. New World Encyclopedia (NWE).  [Electronds resource].–URL:https://www.newworldencyclopedia.org/entry/History_of_psychology (reviewed on 26.02.2023) (1)
	4. Hilgard, E.R. (2010). Hall, G. Stanley (1844–1924). In The Corsini Encyclopedia of Psychology (eds I.B. Weiner and W.E. Craighead). [Electronds resource]. https://doi.org/10.1002/9780470479216.corpsy0398(reviewed on 20.02.2022) (1)
	6. Geoff Lindsay, Educational psychology in England and Wales, Journal of School Psychology, Volume 23, Issue 4, 1985, Pages 305-317, [Electronds resource].  https://www.sciencedirect.com/science/article/abs/pii/0022440585900433?via%3Dihub (reviewed o...
	8. Pressemitteilung des 21. Bundeskongresses der Schulpsychologen vom 12. und 14. Oktober 2014 in Landshut:   «Katastrophale versorgung mit schulpsychologen». [Electronds resource]. https://www.psychologenakademie.de/allgemein/katastrophale-versorgung...
	10. Мемлекеттік білім беру ұйымдары қызметкерлерінің үлгі штаттарын бекіту туралы. Қазақстан Республикасы Үкіметінің 2008 жылғы 30 қаңтардағы N 77 Қаулысы.  [Электронды ресурс].–URL: https://adilet.zan.kz/kaz/docs/P080000077 (қаралған күні 16.08.2022)
	16.  教育クロデックス。 53-教育分野の心理的基礎 [Electronds resource https://psychologist.x0.com/terms/553.html (reviewed on 30.09.2022)


