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PSYCHOLOGICAL FEATURES OF PARENT-CHILD RELATIONSHIPS
IN FAMILIES WITH DEAF PARENTS AND HEARING CHILDREN

Abstract

This article reviews the psychological features of parent-child relationships in families with deaf
parents and hearing children.

There is a specific upbringing concept and socialization in families with deaf parents and hearing
children. Language and communication are the main means of socialization, education, and upbringing.
When the communication between parents and children is broken, both the relationship and the
educational process are reduced.

The primary aim of the research is to identify psychological features of parent-child relationships in
families with deaf parents and hearing children using secondary research methods.

The results of secondary research show that any hearing child of deaf parents has a communication
disorder with their parents. They demonstrate a high need for emotionally positive contact with their
deaf parents.

Keywords: deaf parents, hearing children, communication, upbringing, family.
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Yon-Dapabu ameimoazer Kaz¥y (Anmamul, Kazaxcmar)

ECTY KABUIETI INEKTEYJII ATA-AHAJIAP MEH OJIAP/IBIH ECTATIH
BAJIAJIAPBI APACBIHIATBI KAPBIM-KATBIHAC KYPAJIIAPBIHBIH,
MCUXOJIOTUSLIBIK EPEKIIEJTKTEPI

Anoamna

Makanaga ecTy MYMKIHJIT IIEKTEY Il aTa-aHajlap MEH OJIapJbIH €CTHTIH Oajianapbl apachIHIaFrbl
KapbIM-KaThIHAC KYPaIIapPbIHBIH IICUXOI0THSIIBIK €PEKIICITIKTEPl KapacThIPhUIFaH.

Ecty xaOineri mekteyni orbackliapAa €CTUTIH Oananapipl TopOueney MEH olleyMeTTeHAIPYIiH
©31HIK KoHIenusuapsel 6ap. Ti1 MeH KapbIM-KaTbIHAC QJIEYMETTEHY/IH, OKBITY MEH TIpOHeneymiH
HEri3ri Kypanbl 0ojbIl TaObuUIaabl. ATa-aHa MEH Oajla apachlHAArbl OaiylaHBIC Y3UITCHIIE, OJIapbIH
apachIHIaFbl KAPhIM-KaThIHACKA 9CEP €Till, 0TOACKIHIAFbI TOPOUE YP/IiCIHE HYKCAH KEJIe/Ti.

3epTTeyniH HEeri3ri MakcaThl eKIHIILIIK 3epPTTeY OMAICTepl apKbUIbI €CTy KaOuIeTi IIeKTeYnl aTa-
aHajap MEH OJIapJblH €CTHTIH Oananapbl apachlHIaFbl KApbIM-KaThIHAC KYPAJJAAPbIHBIH TCUXOJIOTHs-
JIBIK €PEKIIEeIKTeP] aHbIKTaY.

AHBIKTaIIFaH EKIHILIUIIK 3epTTey HOTHKeepl OoibIHIIAa ecTy KaOuleTi Hallap aTa-aHalap/blH Ke3
KEJTeH eCTUTIH OalachlHBIH aTa-aHaChIMEH KapbIM-KaThIHACBIHBIH OY3BUTYBI 0Oap €KEeHIH KepceTel.
Omnap ecTy KaOUIeTi IMIEKTEYINi aTa-aHAlApbIMEH SMOLMOHAIABI OH KapbhIM-KaThbIHACKA JETEH >KOFaphI
Ka)KETTUTIKTI KepceTe/i.

Tyiiin coe30ep: ecTy KabineTi LIEKTEYIi aTa-aHajlap, €CTUTY KaOuleTi KalbINThl Oananap, KapbIM-
KaTbIHAC, OLTIM, OTOACHI.

Jlcanneiicosa JK.M.**, Capcenosa A.5.
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YKazHY um.Ano @apabu (Anmame, Kazaxcmarn)

MCUXOJOTMYECKUE OCOBEHHOCTH JETCKO-POIUTEJIbCKUX OTHOIIEHUI
B CEMbBJAX C T'VTYXUMU POAUTEJIAMU U CIABIITAINUMUA JETBbMHU

AHnnomayus

B crarbe paccmarpuBaroTCsl ICUXOJIOTMYECKUE OCOOEHHOCTU JETCKO-POANUTENBCKUX OTHOLIEHUH B
CEMBSIX C TNIYXUMH POJIUTEISIMU U CIIBIIAIIMMHU JETEMU.

B cempsax ¢ TioyxMMH pOIMTEISIMA M CIBIIANIMMHM JETBMHU CYHIECTBYIOT OIIPEICIICHHBIE
KOHILIENIMYA BOCIIUTAHUS W COLMAIM3aUUM. SI3bIK M OOIIEHHE SBISIOTCS OCHOBHBIMU CPEACTBAMU
coumanu3anuy, o0ydeHust u BocnuTaHus. Korzia cBsi3b MEXIY pOJIUTENSMU U JAETbMH HapylIaeTcs,
JETCKO-POIUTENILCKUE OTHOLIEHHSI M BOCIIMTATENIBHBIA IIPOLIECC B CEMBE PEAYLIMP YEOTCH.

OCHOBHOH 1IEJIbIO UCCIIEIOBAHUS SIBJISIETCS BBISBJICHUE TCUXOJOTHUECKUX OCOOEHHOCTEN JIETCKO-
POJIMTENBCKUX OTHOLIEHUH B CEMbBSX C INIYXUMH POJWUTEISIMH U CIBILIAIIMMHA JAECTBMHU C IOMOIIBIO
BTOPHUYHBIX METOJIOB UCCIIEIOBAHHS.

Pe3ynbraThl BTOPUYHOTO MCCIIENOBAHUS MOKA3bIBAIOT, YTO JIFOOOM CrblmIanuii peOeHOK TIIIyXHX
poiuTeneil uMmeeT paccTpoiicTBO oOmieHus ¢ poautensiMu. OHH  JIEMOHCTPUPYIOT BBICOKYIO
MOTPEOHOCTH B 3MOLMOHAIILHO MOJIOKUTETBHOM KOHTAKTE CO CBOMMH TITyXUMH POAUTEIISIMH.

Knioueswie cnosa: Tiyxue poUTeNH, CbILIAIIIE IE€TH, OOIEHNE, BOCIIUTAHUE, CEMBbS.

Introduction.

In modern foreign science, there are two main concepts of deafness: biological-medical and socio-
cultural. The biological-medical concept is based on the premise that hearing impairment is a biological
pathology. This requires professional intervention - habilitation, and rehabilitation. This will enable the
deaf person to meet “hearing standards” to the maximum extent possible. The main studies that are
carried out within the framework of biological and medical concepts are related to hearing and oral
speech. The essence of the sociocultural concept: deafness is a human condition, not a pathology. Deaf
people do not need a system of habilitation, or rehabilitation. Deafness unites people into a special
cultural and linguistic minority, which develops its own subculture, its own sign language, etc.

The sign language of the deaf is a complex peculiar system, a language “very richly developed”, in
which it is quite possible to express various abstract concepts, etc.; gestural speech “is genuine speech in
all the richness of its functional significance”, i.e. according to Vygotsky, not only a means of
interpersonal communication of the deaf but also “a means of internal communication of the child
himself”. It is necessary to interact the initial form (gestural speech) with the ideal form (verbal speech),
the result of which is verbal-gestural bilingualism.

The study of the communication processes of deaf and hard-of-hearing people, as well as their
receipt of information, is relevant for modern Kazakhstani society since these processes determine the
extent to which deaf and hard-of-hearing people can participate in public life. Despite the growing
attention of society to the problems of people with disabilities, issues related to the use of social services
by deaf and hard-of-hearing people rarely become the subject of research due to a number of reasons -
the specifics of the deaf community (isolation, use of sign language, features of self-identification of
deaf and hard of hearing people), methodological difficulties (lack of statistics and, as a result, of the
general population, as well as the lack of a ready-made and universal methodological basis for working
with the deaf community and its individual representatives).

It is very important to note that the studied social group is heterogeneous and complex in many
respects, including from the point of view of language as the main means of social communication: in
addition to the native language, it uses sign language, which, according to researchers, is a complete and
complex linguistic system.

So, the role of the family is great in children’s upbringing. Because the basic patterns of child
development are the same as for hearing children, and for children with hearing impairments, the main
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task of education becomes ensuring the mental development of the child, the formation of its personal
basis, laying in the child the basic concepts of patterns the functioning of society, life, values, ethics and
morality.

Family issues have always been at the centre of the attention of all specialists. A significant number
of works are devoted to the study of various psychological aspects of the quality of family relations,
including the educational function of the family, and the influence of individual family factors on the
formation of children’s personal qualities. The full-fledged younger generation's upbringing, the
development of morality, and responsibilities are important issues of all times. In this regard, in theory,
and practice, the question of the psychological support of parent-child relationships, which is based on
the development of the psychological culture of parents, is increasingly being raised. An insufficient
level of development of psychological culture among parents leads to difficulties in their
communication with children, especially at any childhood age.

The family as the closest social environment of the child is one of the most important factors in his
mental and intellectual development. In the family, the child receives the first ideas about the world, the
laws of the functioning of society, and the accepted ways of behaviour. This paper focuses on the family
systems theory, which assumes a family is understood best by examining the family as one whole
system. This one system is a complex, deeply connected changing collection of parts, subsystems, and
family members, where each member has a known purpose or function [1]. Family systems theory
(Kerr and Bowen, 1988) is a theory of human behaviour that defines the family unit as a complex social
system, in which members interact to influence each other’s behaviour [2].

On the other hand, extant research based on the theory that underlines the deafness of one family
member, in an auditory-dependent environment, may require a more flexible family power structure.
Professionals assessing deaf-parented families should be sensitive to the special adaptive needs required
for the healthy functioning of the family. Also, there are few studies on this family scenario, but some
research shows that deaf parents have above-average parenting success and today deaf parents are very
aware of the danger of depending too much on their children [3].

Materials and discussions.

Such scientists as A.S. Makarenko, V.A. Sukhomlinsky, A.l. Herzen, P.F. Kapterev, P.F. Lesgaft,
S.T. Shatsky, K.D. Ushinsky, E.A. Flerina and others, studied the role of the family in the child’s
upbringing and believed that family education is a mandatory component of social relations and social
learning [3].

The family is the most important and significant social institution, which is responsible for the
process of personality formation and its entry into society. It is known that the family is the bearer of
many functions such as educational, reproductive, recreational, economic and others. But education is
more important since the first socialization of the individual occurs in the family and it forms the
personality. If the children grow up in a special institution and do not receive a proper responsive
environment, then their success is much lower than the children who grow up in the family. Family with
its value orientations, features of interpersonal relations, everything way of life and lifestyle directly or
indirectly, to a greater or lesser extent, not only affects the shaping of the personality of the children but
also prepares the children for their future life. Raising normally developing children is a complex
process, and if children are born with developmental deviations, then the importance of the family
doubles, the family must give the children everything essential for their successful development.

This is especially important for children with deaf parents, as the development of hearing and
speech function will be effective if it starts in childhood, from 6-8 months. Parents must master special
methods and techniques of communication, speech training, as well as various technologies for early
mental development.

According to world statistics provided by the World Federation of the Deaf, the number of deaf
people is about 70 million, which is approximately 0.1% of the population. Moreover, it is noted that the
number of people with hearing loss reaches about 10% of the world’s population [4].
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According to the data as of September 22, 2022, out of 19,666,840 people, about 707,980 people
with disabilities, including in group 3 - 294,625 people (272,371 adults, 22,254 children) are classified
as hearing impaired or not hearing at all and this category of citizens in the republic exceeds 1.5% of the
total population. At the moment, there is no clear, reliable information on the number of those who have
created families and are actively manifesting themselves in society, since audiology assistance, legal
protection, and state and social support for the population belonging to this category in the country are
not yet sufficiently developed [5].

More than 200,000 people in Kazakhstan have impaired hearing and related disabilities.
Approximately 5,000 reside in Almaty and many in Shymkent, although only about 500 adults and
children with hearing problems live in Astana.

For our country where more than 200,000 deaf people live, the problem of development and social
inclusion in society is still urgent [5].

Among the factors causing a complete or partial loss of auditory function, there are genetic,
determining congenital malformations of the hearing organs; exposure to adverse conditions in the
prenatal, natal, and postnatal period; chronic infections and diseases of the child at an early age; the use
of pharmacological drugs that have an ototoxic effect. According to the World Health Organization
(WHO), genetic factors and other known factors account for about 40% of cases of hearing loss in
childhood. At the same time, approximately 10% are congenital hearing impairments in children of deaf
parents [6]. However, it is not uncommon for children born to deaf parents to be hearing.

The mental and language development of hearing children of deaf parents (CODAS) has long been
a topic of research for scholars. These children develop speech and language in an atypical linguistic
environment. Research must determine whether this environment is detrimental to the child’s
development as they may lack important language cues and information. In the present study, the author
reviews the top journal publications on social, linguistic, and disability studies to understand the present
status and future direction of research on social support for hearing children of deaf parents and their
experience. Also, finds that many established fields of psychological, phonological, and social studies
and related journals have accepted CODA as a cultural phenomenon and a legitimate area of research.
So, CODA is an organization developed by and for the hearing children of deaf adults was referred to
when searching for the hearing child/deaf adult dyad. So, J. Singleton, M. Tittle, studying the historical
aspects of the formation of the deaf community in the USA, characterize in detail that the American
Society of the Deaf (The American DEAF-WORLD) has been developing for about two centuries and
is based on the experience of specific conditions for experiencing deafness [7]. In the research of Ginger
Bianca Pizer, B.A.; M.A. it is noted that as adults, those CODAs who are bimodal bilinguals can
combine their languages creatively in interaction with other bilinguals. In addition to the possibility of
codeswitching that bilinguals in spoken languages have, the different modalities of CODAs’ two
languages allow them to produce elements of both simultaneously, producing code-blends [7].

Many researchers have discussed the status of deafness as a culture shared by a community. Under
this view, hearing ability is a less central definer of Deaf cultural membership than sign language ability
and knowledge of cultural norms. The outsiders’ view of deatness, under which identification as “deaf”
depends on hearing ability, contrasts with the insiders’ view of deafness as a culture. Despite the
differences between these views, both set up a dichotomy between Hearing and Deaf, such that being
one means not being the other. Thus, the status of CODAs-hearing people growing up in deaf
families—is unclear. Singleton and Tittle (2000) presented this ambiguity by stating both that “Deaf
parents are essentially raising ‘foreign’ children” (p. 227) and that these children are “bicultural and
bilingual members of the Deaf community” (p. 228). Both Preston (1994) and Bull (1998) described
significant variation and uncertainty in CODAs’ cultural affiliations, with identities that shift across time
and situations: “We are neither deaf nor hearing. We are both deaf and hearing” (Preston 1994, 236).
With English symbolically linked to the Hearing world and ASL to the Deaf world, family language
choices can both create and reflect family members’ cultural affiliations. Under the cultural view of
deafness, CODAs are potential members of the Deaf community, in that they are potential native signers
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who may be socialized into Deaf culture. However, because many do not in fact become fluent signers,
this potential community membership is often unrealized [8].

In the works of Zinovieva Ludmila Vasilievna and Mokhonko Daria Andreevna on
“communication specificity within the “deaf parents — hearing children” dyad they give the
specifics of the model of family relations which are determined especially of emotional and
communicative interaction in the dyad “hearing child - deaf parent”. Along with difficulties in accepting
the deafness of parents by children, deaf parents, in turn, may face emotional and psychological
problems associated with feelings of low value, helplessness, and guilt for the forced need to use the
child’s auditory abilities for their purposes [9].

First model. Deaf parents have a fairly authoritarian model of upbringing, are purposeful, and do
not allow hearing children to use auditory opportunities as opposed to the interests of the family. In the
process of interaction with parents, the children mastered dactyl and gestural speech at a high level.
Deaf parents ensure the familiarization and optimal inclusion of the hearing child in the society of the
deaf, at the same time, the hearing children act as the main link that ensures contact and adaptation of
deaf parents in the society of the hearing majority. This model allows the family to function optimally in
the context of different social groups.

Second model. The hearing children of adolescence show unpleasant attitudes towards deaf parents,
expressing this in the form of dominant and manipulative behaviour. The children are ashamed of the
deafness of their parents, which prevents them from appearing at school and at parent meetings,
insisting on the presence of hearing relatives, in particular grandmothers, who, as a rule, occupy an
authoritative position in the family [9].

Outstanding psychologist of the XX century Vygotsky L.S. emphasizes that the family is for the
child himself the first and most frequent social situation in which the conditions for the restructuring of
hereditary experience in the process of family forms. G.S. Abramova identifies three types of
collaboration between children and adults. The first type is situational: an adult with such cooperation as
would create an artificial barrier to the possible development of the child, limiting the scope of
interaction with him. The second type is operational. This type of cooperation focuses not only on the
current, but also on the potential personal capabilities of the child, but the adult takes all the initiative in
this interaction takes over. The author called the third type of cooperation “valuable” when children and
adults represent the highest value one for the other [9].

The need to study parent-child relationships in the context of family is relevant, probably since the
formation of the family as a social unit and the establishment of triangulation relationships as a healthy
mother-father-child relationship in a complete family.

Research results. On the base of the research results it is known that in the course of interaction
with other people, mental development occurs, socialization of the child, and the assimilation of a
certain system of values, and norms of national and universal culture. Traditionally, the family is
considered the main institution of education. Family can act as both a positive and a negative factor in
upbringing. On formation, the personality of the child is also influenced by the general atmosphere of
the family: forms and methods of interaction between adults and the children who dominate it. The
quality of a mother’s speech to her child has traditionally been considered by speech pathologists,
educators, and psychologists to have significant positive or negative implications for the children’s
speech and language development.

Hearing children of deaf parents are familiar with adults who pity their parents’ deafness and treat
their parents. These children tend to be extremely astute in their ability to assess how others perceive
their parents. They are often tired of explaining what it’s like to have deaf parents, tired of people who
think “it’s neat” that they can sign, and tired of being different [10].

Studying all the above-mentioned issues, we can differentiate that four major issues are key in the
relationship between hearing children and their deaf parents: interpreting, communication, feelings
towards parents, and role reversal, as they relate to individual counselling of the hearing child of a deaf
parent. It is very important that on the base of the secondary research, it is noted that Hearing children of
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deaf parents generally express a positive feeling about their parents. The counsellor should never
assume that the relationship is “problematic” because of the hearing status of the parent. The degree to
which the children are positive or negative towards their parents may depend more on the chronological
age of the children and on the children’s support system than on the parent's deafness and the children’s
ability to hear [11].

Also, deaf parents raising a hearing child may experience the following problems:

1. Proper care of the child, and the ability to assess his psychological and physical condition. Deaf
parents may be completely unresponsive to the needs of a hearing child: cry; squeak screams; screams;
coughs, etc. Also, there may be difficulties in understanding the child. Parents may misjudge many
reactions of the child, but it can also be a psychological discomfort. Usually, the parents judge the state
of the child, taking into account: the movements of the child; facial expressions, which in their minds
can talk about being hungry, sick, etc.; gestures; behaviour, etc. It happens that parents are too
suspicious, and in vain take care of the child, falsely identifying any need. In order to solve the above-
mentioned problems the following recommendations are given by researchers:

a) to overcome these difficulties it is necessary that the child is in the field of vision of the deaf
parents.

b) it is important for parents to know the age norms of the child’s development. Knowing them will
make it much easier to track down the state of the child, and the level of his emotional, physical and
intellectual development.

c) it is also necessary to constantly consult with specialists in early development and with children’s
doctors. These specialists will help track the degree of physical, intellectual and psychological
development of the child and, in case of identified violations, give any recommendations to parents [12].

2. Formation of speech development, the process of communication between parents and a child.
Communication is one of the important conditions of human socialization is the ability to communicate
in society. normal for a child At an early age, communication with parents is a source of full
development. However, a neurotypical child, being surrounded by parents with hearing impairments,
cannot learn oral speech, since in most cases deaf people are dumb, and if they have not lost completely
the ability to speak, then their speech is tongue-tied and unintelligible [13].

Difficulties in mutual understanding arise due to the lack of comprehensive communication
between parents and children. Deaf parents of a hearing child have fewer opportunities to organize their
child receiving verbal information since they do not have a wide variety of options for a comprehensive
study of the environment [14]. In this case, it is recommended to invite people who speak oral speech
into the family. It can be relatives; friends; familiar; correctional teachers; classmates, etc. It is
extremely important that the family was engaged in the development of the child, and conducted not
only training sessions but also cultural evenings, and meetings.

In order to grow up a child with a developed level of verbal communication it is necessary to use
different variations of technical means and use all kinds of services, which would allow bringing the
child’s speech to the desired level of development: visiting a kindergarten; including classes with a
speech therapist in the child’s mode; use educational games, including sensory and sensorimotor game
aids that allow you to use all analyzers at the same time.

3. Problems of a psychological nature, due to the emotional disorder of the child. Such difficulties
may arise from forcing the child to be an interpreter for their deaf parents, in connection with which the
child is immersed in the problems of adults, which is unacceptable for the normal psychological
development of a person. There is a process that can be described as “early adulthood” In this case, the
boundaries between the child and the adult disappear. The child feels themselves “on an equal footing”
with their parent. In this case, parents often lose authority in the eyes of their parents. child.

Sign language is acquired spontaneously in the family, just as those who hear learn their native
language. But there are families in which parents categorically refuse to communicate through gestures
due to embarrassment or the desire not to advertise their defect, thereby instilling in the child that being
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inaudible shameful, bad and detrimental. In this regard, the child begins to be ashamed of his parents, it
is very difficult to endure.

5. Inadequate attitude of children towards deaf parents. For the most part, in families of this type,
the dominant role of education is occupied by hearing relatives, often grandparents, who have a great
influence on the life of the child. As a result, the role of parents goes to a secondary plan, they lose
authority in the eyes of their children.

In this regard, it can be stated that there is an urgent need to organize assistance for deaf parents in
the upbringing of a hearing child at an early age. Early care is a combination of a system of social
support, health protection and special education [12]. The functioning early care system today offers an
extensive range of long-term family-oriented services provided by a team of specialists of various
profiles. An essential condition of the early care system is the early inclusion of parents of a child with
disabilities in development into a correctional and developmental process. In the early care system,
parents are responsible for the result of working with the child, since he plays a key role. Providing the
necessary assistance to parents at the early stages of a child's development largely prevents the
development of the above problems making it possible to correct and compensate for existing
deviations, and achieve higher cognitive, emotional and social development of hearing children raised in
a family of hearing parents. The creation of an auditory—speech environment for a hearing child raised
by hearing-deaf parents is an important condition. At an early age, the attention of speakers is especially
important for children with preserved hearing. Children listen to speech and thus learn to speak. It is
important to enrich the speech and auditory spheres of the child, placing him in situations rich in
communication, be it a trip to the park, a store, a picnic, a nature reserve, etc. It is useful to give
sounding toys, pay attention to different sounds, and encourage cases of onomatopoeia. It is very
important that the child sees and contacts hearing people as often as possible: goes for a walk, shopping,
and also studied in kindergarten, and boarding school, because it is very important that he was
surrounded by a sound speech during the sensitive period of the development of the second signalling
system. It is especially necessary to ensure that the child is visited by hearing people at home, and it is
not necessary that they are relatives, it is enough that the child has friendly relations with these people.

Psychological, pedagogical and speech therapy assistance to a child is aimed at preventing and
resolving problems in development, learning, and behaviour, creating conditions for the development of
a child’s personality, self-improvement and self-realization.

Conclusion.

In conclusion, we can conclude that the specifics of the communicative interaction of a hearing
child of a deaf parent is determined by the conditions of full-fledged communication of such a family
and the willingness to share the norms and values of both hearing and deaf communities. Hearing
children of deaf parents, being brought up in special conditions, at the early stages master two
languages: sound and national sign. Deaf parents should not abuse their child as an interpreter to provide
contact with a hearing society, giving him an inappropriate role in the context of the family as a
mediator and decision-maker of the family. Families of this type are recommended to be included in the
National Society of the Deaf, whose activities are aimed at accompanying and supporting a social group
of people with hearing impairment.

Deaf parents need constant consultation with specialists who will:

* monitor the child’s development and learning outcomes;

» will be able to identify difficult areas of work for parents;

» give the necessary advice on correctional and pedagogical work with a child at home.

The psychologist works with the child in the direction of forming the skills of constructive
interaction, the development of cognitive processes, intuition, and confidence; corrects anxiety states,
not success. If possible, it prevents problems by timely identifying and eliminating the causes that give
rise to them, and provides preventive prevention of various kinds of negative phenomena (moral,
physical, social, etc.), and behavioural deviations. Children with speech disorders are engaged with a
speech therapist teacher. The main tasks of a speech therapist teacher are to organize work on the
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diagnosis of the level of development of speech activity and the implementation of individually oriented
development programs taking into account the structure of the speech defect [15].
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	Эксперименттік топ зерттелушілерінің әлеуметтік ұнамдылыққа бағдарлану шкаласы бойынша көрсеткіштері қалыпты деңгейде болды. Бұл әдістеме сұрақтарына жауаптары дұрыс деп бағаланып, нәтижелерді ары қарай өңдеуге мүмкіндік береді.
	Тәртіп пен ережелерді бұзуға бейімділік шкаласы бойынша зерттелушілердің 20% төмен нәтиже көрсетті, бұл зерттелушілердің комформдылығын, таптаурындар мен қоғамда қабылдан-ған нормаларды ұстанатындығын білдіреді. 80%  зерттелушілерде бұл тенденция айқы...
	Аддиктивті мінез-құлыққа бейімділік шкаласы бойынша эксперименттік топ зерттелуші-лерінің 50% өзгермелі психикалық күйлер көмегімен шындықтан безуге бейімділігін, тұлғалық мәселелерді шешуде иллюзиялық компенсаторлық амалдарға жоғары және өте жоғары б...
	Өзіне зақым келтіруге бейімділік шкаласы бойынша эксперименттік топ зерттелушілерінің 75%-на өзіне зақым келтіру мінез-құлқы тән емес. Оларда мазасыздықтың соматикаға айналу тенденциясы жоқ, мінез-құлық реакцияларында кінәлілік комплексін жүзеге асыру...
	Агрессия мен зорлық зомбылыққа бейімділік шкаласы бойынша зерттелушілердің 30%нда агрессиялық тенденция анық емес, олар туындаған мәселелерді шешуде зорлық зомбылықты қолданбайды. 60%нда агрессиялық тенденциялар бар. 10% на басқа дамдармен қарым қатын...
	Эмоциялық реакцияларды еріктік қадағалауға бейімділік көрсеткіші эксперименттік топ зерттелушілерінің 75%-нда төмен. 20%нда тенденция бар, дегенмен эмоциялық реакциялар жағдайға байланысты қадағаланады. Бұл эмоция көріністерін ерікті қадағалаудың әлсі...
	Эксперименттік топ зерттелушілерінің 40%-ның деликвенттілік тенденциялары төмен.   50%-нда жоғары және 20%-нда өте жоғары болып анықталды.
	Бақылау тобы зерттелушілерінің әдістеме шкалалары бойынша көрсеткіштері төмен болды. Зерттелушілердің 10%-нда аддиктивті мінез-құлыққа бейімділігі өте жоғары деңгейде болды.  15% зерттелушілерде агрессия мен зорлық көрсетуге бейімділігі жоғары болды. ...
	Әдістеме нәтижелері бойынша қиын жеткіншектердің девиантты мінез-құлыққа бейімділігі қалыпты балалардан жоғары болатындығы анықталды.
	Келесі кезекте Пантелеевтің өзіне қатынас әдістемесі жүргізілді. Девиантты жеткіншектер-дегі әдістеменің сандық көрсеткіштері төмендегі 1-кестеде ұсынылады.
	Кесте 1. Пантелеевтің  әдістемесі бойынша девиантты жеткіншектердің көрсеткіштері
	Кесте 2.  Пантелеевтің  әдістемесі бойынша қалыпты жеткіншектердің көрсеткіштері
	«Меннің» ұғынылуы, ашықтық» шкаласы екі үрдістің бірінің басымдығын анықтайды: немесе конформдылық, әлеуметтік мақұлдаудың айқын уәждемесі, немесе сыншылдық, өзін терең сезіну, ішкі адалдық және ашықтық.
	Жоғары мәндер (85%) жеке адамның қорғаныштық мінез-құлқын, жалпы қабылданған нормаларға сәйкес келетін мінез-құлықты және қоршаған адамдармен өзара қарым-қатынасты бейнелейді. Адам өзімен ашық қарым-қатынастардан аулақ болуға бейім; себебі рефлексия д...
	ІҮ-басқалардың  күтімдеріндегі   өзіне  қатынас шкаласы бойынша  Жоғары мәндер (5) өзін қоршаған адамдармен қабылдаған етінде санайтын адамға сәйкес келеді. Ол өзін өзгелер жақсы көретінін, жеке және рухани қасиеттерін, жасаған іс-әрекеттері мен қылық...
	Орташа мәндер (45) адамның айналасындағылардың өзіне деген қатынасын таңдап қабылдауын білдіреді. Оның көзқарасы бойынша, айналасындағылардың оң көзқарасы тек белгілі бір қасиеттерге, белгілі бір әрекеттерге ғана таралады; басқа да тұлғалық көріністе...
	Төмен мәндер (50) адамның өзіне айналасындағылардың құрметін шақыра алмайтын адам ретінде қарайды, өзін басқа адамдарда айыптау мен сынау тудыратын сияқты сезеді. Басқалар-дан  мақұлдау, қолдау күтпейді.
	Ү- өзінің  тұлғалық құндылығын бастан кешу шкаласы өзінің құндылығын сезіну және басқалар үшін өзінің құндылығын сезіну көрсеткіштерін береді.
	Жоғары мәндер (5) өзінің рухани әлеуетін, ішкі дүниесінің байлығын жоғары бағалайтын адамға тиесілі, адам өзін жеке тұлға ретінде қабылдауға және өзінің қайталанбастығын жоғары бағалауға бейім. Өзіне сенімділік орта әсерлерге қарсы тұруға, өзіне беріл...
	Орташа мәндер (65) өзіне таңдамалы қатынасын көрсетеді. Адам өз қасиеттерінің қатарын жоғары бағалап, олардың бірегейлігін мойындауға бейім. Басқа қасиеттер анық бағаланбайды, сондықтан айналасындағылардың ескертулері бағаланбайтын, басқалардың сындар...
	Төмен мәндер (30) адамның өз тұлғасының бірегейлігіне, өзінің рухани «Меніне» деген бағасының төмендігін терең, өзінің қайталанбас ерекшелігіне  күмәнданатындығын білдіреді. Сенімсіздік орта әсерлеріне қарсы тұруды әлсіретеді. Өз атына айтылған айнал...
	ҮІ-өзін шартсыз қабылдау шкаласы өзін-өзі тану сезімінің айқындылығын, өзінің ішкі ниетімен келісуін, кемшіліктері мен әлсіздіктеріне қарамастан өзін-өзі қабылдауы туралы айтуға мүмкіндік береді.
	Жоғары мәндер (25) өз «Менінің» барлық жақтарын қабылдауға, өзін барлық мінез-құлық көріністерінде қабылдауға бейімділігін сипаттайды. Өзін қабылдаудың жалпы аясы жағымды. Адам жиі өзіне, өзінің жеке басының барлық қасиеттеріне деген сүйіспеншілігін с...
	Орташа мәндер (60) өзіне деген көзқарастың таңдауын көрсетеді. Адам өзінің барлық қадір-қасиетін қабылдай алмайды және кемшіліктерін сынға алмайды.
	Төменгі мәндер (15) өзін қабылдаудың жалпы теріс фонына, өзін аса сыни қабылдауға бейімділігіне көрсетеді. Өзіне деген ықыласы жеткіліксіз, эпизодтық көрінеді. Жағымсыз бағалау әртүрлі формалары бар: өзін күлкілі қылып көрсетуден өзін өзі кемсітуге  д...
	ҮІІ-өз «Меніне» шоғырлану шкаласы бойынша жоғары мәндер (70) «Мен-тұжырымдама-лар» жоғары ригидті. Өзінің қасиеттерін, өзіне қойатын талаптарын, ең бастысы - өзін көру және бағалауды өзгермейтін түрде сақтауға ұмтылу. Өзіне тым жоғары қатынас өзін-өзі...
	Орта мәндер (20) өзінің жеке қасиеттеріне деген көзқарасты, кейбір қасиеттерін сақтай отырып, тек кейбір қасиеттерін өзгертуге ұмтылуын көрсетеді.
	Төменгі мәндер (10) «мен-тұжырымдаманы» өзгертуге жоғары дайындығын, өзін танудың жаңа тәжірибесіне ашықтықты, нақты және мінсіз «мен» сәйкестігін іздестіруді белгілейді. Өз «менін» дамыту және жетілдіру ниеті айқын көрінеді, және ол өзіне қанағаттан...
	ҮІІІ-өзін түсінбеу, ішкі кайшылықтар шкаласы  ішкі қақтығыстардың болуын, күмән, өзі-мен келіспейтіндігін, өзін-өзі қазбалау мен рефлексия үрдістерінің айқындылығын анықтайды.
	Жоғары мәндер (50) өзіне деген теріс қатынас фоны басым адамға сәйкес келеді. Ол өз "Меніне" үнемі қадағалау жасайды, өзінің ішкі әлемінде болып жатқан барлық нәрсені терең бағалауға ұмтылады. Дамыған рефлексия өзін қазбалай беруге, және соның нәтижес...
	Орташа мәндер (40) өзіне қатынасы, өзін көру жағдайы бейімделу дәрежесіне байланысты адамға тән. Өзіне үйреншікті жағдайларда, ерекшеліктері жақсы таныс және болжанатын жағдайларда өзіне қарым-қатынастың оң фоны, өз абыройын мойындау және өз жетістікт...
	Төмен мәндер (10) өзіне жалпы оң көзқараспен қарайтын, өз мүмкіндіктері мен қоршаған шындық талаптары арасындағы тепе-теңдікті сезінетін, талаптану мен жетістіктер арасындағы, қалыптасқан өмірлік жағдайға және өз-өзіне риза болғандарда жиі кездеседі. ...
	ІХ-өзін кіналау сезімдері шкаласы өзінің «Меніне» теріс эмоциялардың айқындылығын сипаттайды.
	Жоғары мәндер (15) ең алдымен өзінің кемшіліктерін көретіндер, қателіктері мен сәтсіздік-тері үшін өзін кіналі санайтын адамдарға тән. Қарым-қатынас саласындағы проблемалық жағдайлар, қақтығыстар қалыптасқан психологиялық қорғаныстарды өзектендіреді,...
	Орташа мәндер (10) өзіне деген таңдамалы қатынасын көрсетеді. Өзін қандай да бір іс-әрекеттер мен әрекеттер үшін айыптау басқалардың адресіне ашуланып, налуымен қатар жүреді.
	Төмен мәндер (75) даулы жағдайларда өз кінәсін жоққа шығару үрдісін анықтайды. Өз  "менін" қорғау көбінесе басқаларды айыптау, мақсатқа жету жолындағы кедергілерді жою үшін айналасындағыларға жауапкершілікті ауыстыру арқылы жүзеге асырылады. Өзіне көң...
	 Өзіне айналасындағылардың құрметін шақыра алмайтын адам ретінде қарайды, өзін басқа адамдарда  айыптау мен сынау тудыратын сияқты сезеді. Басқалардан  мақұлдау, қолдау күтпейді.
	 Даулы жағдайларда өз кінәсін жоққа шығару үрдісін байқатады. Өз  "менін" қорғау көбінесе басқаларды айыптау, мақсатқа жету жолындағы кедергілерді жою үшін айналасын-дағыларға жауапкершілікті ауыстыру арқылы жүзеге асырылады. Өзіне көңілі толу басқал...
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	ОСОБЕННОСТИ ПРОФИЛАКТИКИ СУИЦИДАЛЬНЫХ ПРОЯВЛЕНИЙ
	В ПРОЦЕССЕ КОММУНИКАЦИИ С ПОДРОСТКАМИ
	Кіріспе
	Зерттеу шарттары мен әдістері
	Ғылыми нәтижелерді талқылау және теориялық-әдіснамалық негіздері.
	Суицидтік тәуекелге бейім тұлғалармен қарым-қатынас құру аспектілері.
	Суицидалды белсенділігі жоғары адамдармен диалог құру арқылы психологиялық көмек көрсету ерекшеліктері
	Қорытынды.
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