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RELATIONSHIP OF COPING STRATEGIES AND STUDENTS' RESISTANCE TO STRESS

Abstract

Stress resistance is one of the necessary skills for a teacher, and this skill should be formed at the
stage of becoming a future specialist, and coping strategies play a big role in this. The coping strategies
used by students are determined by their reactions to stressful situations and they are individual for each
one: someone seeks to immediately solve the problem, someone seeks support from their environment,
some try to avoid a stressful situation. The purpose of this study is to identify the relationship between
students' resistance to stress and their coping strategies. The theoretical basis of the study is a review of
the literature on the topic of coping and stress resistance, here we consider the study by various
researchers of the effects of stress on the human body, which subsequently led to the creation of the
concept of "coping". The empirical side of the study is represented by the following methods: “Indicator
of coping strategies” by D.Amirkhan, adapted by V.M. Yaltonsky, "Test questionnaire for diagnosing
the likelihood of developing stress" in the adaptation of T.A. Nemchina, “Proactive Coping Behavior
Questionnaire” (Aspinwall L.G., Greenglass E., Schwarzer R., Taubert S.; adaptation by
E.Starchenkov). The study sample consisted of forty 4th year students of Pavlodar Pedagogical
University. The study revealed the relationship between the degree of stress resistance and the coping
strategies used, and also identified the leading coping strategies of students of the Pedagogical
University.

Keywords: coping, proactive coping, coping behavior, stress tolerance, stress.
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CTPETEI'MSIVIAPBIHBIH ’KOHE CTYIEHTTEPIIH
CTPECCKE TYPBICTbII'bIHBIH BAUJIAHBICBI

AHnoamna

Crpeccke Te3IMIUTIK — MyFajliMre KaKeTTi JaFabuiap/blH Oipi xoHe Oyi1 jaripl Oonamiak MamaH
00Ty Ke3eHIH/Ie KaJIbINTaCybl KEpPEK, OyJ1 peTTe Kypecy cTpaTerusiapsl YIKeH pein atkapazipl. CTyneHTTep
KOJIIaHAThIH KYpecy CTpaTerusuiapbl OJlap/iblH CTPECCTIK JKaFjailapra peakiUsAChIMEH aHbIKTaa bl
JKOHE OJlap 9PKIM YILIH Keke OoJbIn TaObutaspl: Oipey MaceseHl Aepey LIelyre YMTbUIapl, Oipey o3
opTachlHaH KONy B37einl, KeiOipeynep CTpecCTiK >kaFjaiimaH aymak Ooiyra ThIpbicaabl. by
3epTTEeY/IIH MaKcaThbl CTYJAEHTTEP/IIH KYH3elTiCKe TO3IMIUTII MEH OHBI JKEHY CTpaTervsiapbl apachlHIarbl
OailaHbICTB aHBIKTAYy OOJIBIN TaObUTabl. 3epTTEYIiH TEOPUSUIBIK HEri3l - CTPEcCKe Kapchl TYpPY *KOHe
CTpecKe TO3IMIUTIK TaKbIpbIObI OOMBIHIIIA 97ieOMeTTepre 0Ty, MyH/Ia 013 CTPECCTIH aJ1aM ar3achlHa cepi
Typajibl OpTYPJi 3epTTEYLIUIepIiH 3epTTeyiH KapacTblpaMbl3, O KEHIHHEH «KOHILEMIUICHIH KypyFa
OKENl. Kypecy». 3epTTeyaiH SMIMPUKAJIBIK JKaFbl Kelecl oICTepMeH YChIHbUFaH: J[.OMipXaHHBIH
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«IbIFy cTpaTerusichlHbIH KopceTKiti», B.M. fAnronckuii, «CTpeccTiy JaMmy bBIKTUMAIIBIFBIH JUarHOCTHU-
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B3AVMOCBS3b KOIIMHTA CTPATEIT'MI 1 CTPECCOYCTOMYNBOCTHA
CTYAEHTOB

Annomayus

CrpeccoyCTOWINBOCTD SIBISIETCS] OJJTHAM U3 HEOOXOIMMBIX YMEHHUH IS TIEAarora, U TaHHOE YMEHHE
JIOJDKHO (hOPMHUPOBATHCS €IMI€ Ha ATare CTAaHOBJICHUS OYIYIIETO CIEIHATIICTA, U OOJIBIIYIO POJIb B 3TOM
UTPAIOT  KOTMHT-CTparerud. KONMHT-CTpaTerny TPUMEHSEMbIC CTYJACHTaMH  OIPEACISIOTCS X
PEaKIUsIMU Ha CTPECCOBBIC CUTYAITMHM ¥ OHU WHJIMBUIYATBHBI y BCEX: KTO-TO CTPEMHTCS Cpa3y PElINTh
npo0eMy, KTO-TO HIIET MOJIEPKKY Y CBOETO OKPY>KEHHUSI, HEKOTOpPbIE CTaparoTCsl U30ekKaTh CTPECCOBOM
curyaiuu. Llenbio  JaHHOTO — MCCNEAOBAaHMSI  SIBJISIETCSl  BBIABJICHHE  B3aUMOCBSBH  MEXIY
CTPECCOYCTOMYMBOCTBIO CTYIACHTOB W TMPUMEHSIEMbIMU HMH KOMUHI-CTpaTerusMH. TeopeTudeckoit
OCHOBOM HCCIIEIOBaHMS BBICTYIAET 0030p JIUTEPATyphI 10 TEME KOIMHIA U CTPECCOYCTOMYHBOCTH, 3/1€Ch
MBI pacCMaTpHBaEM M3ydEeHHUE Pa3IMUHbIMU MCCIIEA0BATENSIMU BIMSHHUS CTpEecca Ha OpraHu3M YeJIoBeKa,
YTO B TOCJEJCTBUE MPUBENIO K CO3/IAHUIO MOHSTUS «KOMHHIY. DMIMPUYECKas CTOPOHA MCCIIEAOBAHUS
MIpe/ICTaBJIeHa CIEeIYIOIUMH MeToauKamu: «Haukarop konuHr-ctpareruin» J[. AMupxana B ajanraiyu
B.M. flironckoro, «TecT-onpocHUK Uil TUAarHOCTUKU BEPOSITHOCTU PAa3BUTHUS CTPECCa» B aJalTalluu
T.A. Hemunna, «OnpocHUK MTPOAKTUBHOTO coBiaaroriero noseaeHus» (Aspinwall L.G., Greenglass E.,
Schwarzer R., Taubert S.; amarmraims E.CrapuchkoBa). Beibopka uccinenoBanms cocrtosuia u3z 40
crynentoB 4 kypca IlaBnomapckoro mnemarorudeckoro yHuBepcuteTa. lccriemoBaHue BBISBUIIO
3aBUCUMOCTb MEXIY CTETIEHbIO CTPECCOYCTOMYMBOCTH U PUMEHSIEMBIMH KOMUHT-CTPATErUsAMH, a TAKKe
OIPEAEINIIO BEIYyIIHE KOMMUHT-CTPATEeruk CTYJICHTOB [1€IarOTMYECKOT0 YHUBEPCUTETA.

Knrouesvle cnosa: KONVHT, MPOAKTUBHOE COBJIAIaHNE, KOIIMHT TIOBEICHHUE, CTPECCOYCTOMYUBOCTD,
cTpecc.

Introduction.

A specific feature of the professional activity of students of pedagogical psychology is the daily
intensive mobilization of the physical and psycho-emotional capabilities of the individual. Active
reform of the system of your teacher education, its transition to new innovative areas, the introduction of
digital technologies, taking into account new socially significant targets for the development of future
professionals in the context of organizing an open educational space is a reflection of the factors of the
current state of training specialists.

Therefore, at present, the social situation in the development of the educational sphere is manifested
in the presentation by society of increased requirements both to the personal qualities of specialists and
to the state of their physical and mental health.

The reason for the huge emotional overload, for representatives of pedagogical professions, is
constant, daily stress, which manifests itself in the form of various pedagogical situations, as well as the

125


mailto:kulsharipovazk@mail.ru

BECTHHUK KaszHIIY um. Abas, cepus «Ilcuxonoeusy, Nel(74), 2023 2.

high dynamics of the teacher's activity in conditions of time pressure, as well as role uncertainty,
frequent change of positions during the interaction of subjects in the educational space [1].

Thus, we can also talk about the existence of a certain relationship between the coping behavior of
students and their degree of stress resistance. We can assume that students who use proactive coping
strategies (which we will discuss later) have a higher level of stress tolerance. Also, according to one of
the founders of such a trend in psychology as coping, R. Lazarus, a person's ability to overcome stress is
a more important value than the very nature and frequency of stress exposure [2]. This theory is the
foundation of research by R. Lazarus.

Resilience and coping

Initially, the theory of overcoming the personality of various crisis situations was formed in
psychology at the turn of the 60s of the twentieth century. Certain behavioral strategies that reflected the
readiness of the individual to solve his problems were called strategies for coping behavior, and the very
form of such behavior was defined as coping (from the English "coping” - to cope, to cope). The
authorship of this term belongs to L. Murphy, who first used this term in 1962 to study ways of stress
resistance in a crisis of development. She referred to such methods: active, conscious efforts of the
individual, aimed at overcoming a crisis situation or problem [3].

The next stage in the development of the topic of coping is the work "Psychological stress and the
process of coping with it" by R. Lazarus [4]. In this book, the author describes a number of strategies for
dealing with tension and stressful situations, as well as anxiety. Lazarus believed that the main factor in
the regulation of the relationship between the individual and the external environment is a continuous
process that includes such stages as:

1) cognitive assessment of the situation causing stress;

2) overcoming this situation;

3) emotional processing of their feelings.

R. Lazarus [5] defines “coping” as: “the desire to solve problems that an individual undertakes if the
requirements are of great importance for his well-being (both in a situation associated with great failure
and in a situation aimed at great success ) as these requirements activate adaptive capabilities.”

In the studies of foreign authors, the problem of coping with stress has been studied for more than
60 years. Scientists Aycock, W.L. Kerlett, K.B. Matheny, and others mention coping as a factor
contributing to the successful adaptation of an individual to the environment and performing a
compensatory function of resisting stress and reducing the risk of developmental disorders. Murphy,
Lazarus and others propose to consider personal resources as personality characteristics that are valued
by a person and can improve his effective functioning in terms of control and impact on the
environment [6].

In domestic psychology, B.G. Ananiev was the first to draw attention to the problem of stress.
K.A. Abulkhanova and L.I. Antsyferova defined coping behavior as an aspect of describing life
strategies. In his works, T.L. Kryukov, defines it as a factor in overcoming stress. In the educational
materials of V.A. Bodrova considers coping in three versions: coping as a material phenomenon, a
physical or biological process in the body; coping as a theoretical construction; coping as a set of
variables that ensure a stable level of task performance for a certain time and in a certain space [7].

Andersson M.A., dealing with the problem of using personal resources by a person during crises,
also allocates social and psychological natural resources. Psychological resources, he believes, are facets
of the personality that form the ability to cope with life circumstances.

A person in his professional activity is faced with situations that require active and flexible ways of
psychological and environmental adaptation from him. Ways of interaction with difficult life situations
act as a type of psychological defense, as well as in the form of a constructive activity of the individual
(coping), aimed at coping with the situation. Manifestation of the quality of possession of constructive
activity serves as a condition for successful socialization in professional activities.

Resource approach in coping
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A number of authors note that coping strategies are an important element of the internal resources
of the individual (lvanitsky, 2015). Depending on the degree of constructiveness, strategies and
behavior patterns can contribute to or hinder the success of overcoming professional stress, as well as
affect the ability to maintain emotional stability.

In stress, the student loses the ability to communicate, therefore, he does not adequately assess the
situation, does not unequivocally react to criticism, after a certain time he becomes convinced of the
reality of the situation and learns not to experience tension and anxiety.

As a prevention of emotional instability, the influence of various stressors and psycho-emotional
stress, various methods can be used. Students will be able to learn how to manage their negative
emotions if they go through such stages as: understanding what is important and what you want;
observation, research and problem setting; the acquisition of new skills and the search for solutions to
the problem, which causes anxiety, and then stress [8].

To summarize the various ways to counteract stress, emotional tension, as well as various negative
emotions and emotional instability, in particular, we turn to the classification of A.A. Bakanova, who
determined the basic ways to get out of these situations, and also identified the reasons that prevent this.

Table 1. Ways to overcome stressful situations A.A. Bakanova

Ne | Ways to cope with stress, and the reasons that make it difficult to do it

1 | Awareness of the importance of stressful situations allows you to effectively resolve these situations

2 | Excessive focus on emotional experiences, as well as a lack of vision of the significance of the situation, will not
allow you to effectively get out of stressful situations.

3 | Avoiding solving stressful situations, avoiding negative experiences associated with the situation, avoiding
responsibility for making decisions will not allow you to overcome a stressful situation..

R. Moss, considering stress reactions, identified the primary mechanism that stops the stress
reaction. Its essence is as follows: first, a certain share of resources is identified, and immediately after
this, the remaining resources begin to perform the functions of psychological and social inhibition of a
stressful situation on the human psyche [9]

The following chain is built: in case of loss of immanent and exogenous resources, the subject's
psychological well-being is also lost, the subject experiences a state of psychological stress, which
negatively affects his health. The ongoing events spur the person to find ways to overcome such
negative life situations. According to H. Hekhauzen, such methods include “the transformation of the
value-semantic orientation of the personality, which sets the vector and basis for the self-realization of
the personality" [10].

Vodopyanova created a classification of personal resources involved in coping, gave their
psychological characteristics and determined what place they occupy in the professional development of
the individual. This work will be useful for our research in terms of determining the effectiveness of
teaching students of educational psychologists productive coping strategies [1].

Important at this point will be to determine what exactly will cause stress for students in the process
of their learning. Based on these specific examples, we will be able to determine what kind of coping
strategies they use to overcome stress. In this case, the work of L.I. Antsyferova, which is the specific
causes of stress in students [11].

She divided all situations into 4 main groups, which we will briefly consider. Group 1 is the
adaptation and change of the main activity of a young man - this group of situations mainly refers to
first-year students, because they are just starting to get used to the new social environment, they are just
“trying on” the status of a “student”, the adaptation process begins, socialization takes place with the
new educational team, teachers and adaptation to new formats of education. This can also include the
beginning of an independent life, the emergence of financial difficulties.
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The second group is associated with difficulties directly related to the educational process, this
includes both the difficulty in studying certain disciplines, and too much incoming information that is
difficult to assimilate, as well as difficulties in preparing for seminars.

The third group is negative factors that can lead to an overload of the nervous system - a large
amount of tasks that leads to an excessive overload of the body, lack of time management to allocate
one's time, lack of sleep. Difficulty of assignments, missed assignments, failure to meet deadlines for
assignments, lack of confidence that they have chosen the right profession, loss of interest in the
profession and in academic subjects, disappointment in their own choice. The fourth cause of stress is
the exam session.

In the course of analyzing the results of these studies, a certain classification of coping strategies
was compiled, which subdivides behavioral tactics based on their activity or passivity, adaptability or
non-adaptation.

A large proportion of psychological research on the topic of personal resources is associated with
research on proactive coping behavior (D.M. Bensing, E.R. Greenglass, E.S. Starchenkova), on the
relationship between personal resources and coping behavior and emotional intelligence (E.A. Dorieva,
E.V. Erokhin) [12].

Quite well-known are such areas of research as: the study of individual styles of overcoming
stressful situations (A.B. Rozozyan), the prevention of emotional burnout and the strengthening of
psychological health among representatives of socio-oriented professions (S.Yu. Vizitova,
Yu.K. Volvich, V.V. Povyatina, T.L. Shabanova).

A rather large contribution to the development of the direction of personal resources was made by
the following works: T.A. Tsetsoryan and her research on the implementation of the resource approach
in the educational process, G.A. Vinogradova, T.P. Sashilova, M.V. Khvatov regarding the definition of
the role of the psychological resource of the individual in a specific period of students' education, as
well as in the process of professional development.

Proactive strategies are based on the fact that the behavior of future specialists and their activities
are aimed at eliminating and getting out of a situation that causes stress, in addition, this includes
“search for support” strategies, the meaning of which lies in the fact that professional activity is aimed at
finding effective forms of command in society [13].

Reactive coping strategies mean that a student-educator-psychologist, on the contrary, seeks to get
away from the problem, by any means to avoid and not notice the current problem situation, however, in
some cases, avoidance can be active.

A feature of the professional activity of pedagogical specialists, incl. teacher psychologist is that
they interact not only with students of schools, colleges and universities, but also with parents, teaching
staff, administration, etc. At the same time, people have a very diverse list of problems, including in
development, in their family life, difficulties in the process of conducting professional activities, which
undoubtedly leaves its mark on the moral and psychological state of the teacher himself.

It is likely that stressful conditions in psychological and pedagogical detail can form coping
strategies for a specialist to help them cope with the presence of difficulties.

At the same time, these conditions can, on the contrary, lead to stress, accompanied by a decrease in
psychological and physical well-being and deterioration in the success of activities.

Currently, in psychology, it is customary to subdivide coping strategies into productive and
unproductive [14]. Productive coping includes such tactics and strategies of behavior in crisis situations,
stress as “problem solving” (directly problem-oriented coping, which includes understanding the
problem and solving it), “achievement” (this includes awareness of the importance of one’s activity and,
as a result, its high-quality and conscientious performance), “Faith” (this includes turning to religion for
help, reliance on spiritual feelings), “Positivism” (a person’s effort to see something good in what
happened), and also directed, for example, to change the attitude of the subject to the psychotraumatic
situation.
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In the course of studying research materials, N.E. Vodopyanova [1], we have identified the
relationship between seeking and receiving support from students, their level of academic performance
in subsequent courses and a decrease in their depression and stress level and an increase in their general
socio-psychological competencies.

Analyzing the work of E.A. Shepeleva, aimed at studying active coping strategies, found that it is
active strategies for coping with difficult life situations that have a favorable and positive effect on the
level of academic performance and individual well-being of each student in the process of their learning.
And accordingly, it was revealed that passivity or a change of activity for another can have a
destructive, negative effect [15].

As Cheremiskina I.1. "accumulated stress, increased level of tension, all this causes the need to
create at the initial stage (i.e. for university students) a resource reserve for self-development and a
better understanding of human nature.” In this regard, in order to create pedagogical specialties among
students and a proper basis for personal and professional development, the results of research should be
taken into account.

E.S. Starchenkova in her research says that “in the course of experiencing the loss of resources in
stressful periods and life situations, there is a feeling of general exhaustion of the body and blocking the
implementation of proactive behavior, this is due to the fact that the human body directs all its forces to
the regeneration of lost resources [16].

One of the main sources for revealing the influence of coping on the student's personal and
professional development is the work of L.M. Mitina "Professional development of the personality of
pedagogical specialists” [17]

Studies conducted to study the proactive coping behavior of students are very useful and
informative in order to create special programs within the framework of personal and professional
development and educational psychologists.

The results obtained in the course of studying the relationship between the degree of proactive
coping and professional prospects, motivation and personal characteristics can be used to identify
vectors of correctional and developmental work with future educational psychologists.

Proactive coping is one of the types of coping behavior strategies. The essence of proactive coping
behavior is the integration of intrapersonal resources, various regulatory processes of human life, and
directly self-regulatory goal achievement.

The reflexive type of coping with stress is a coping strategy aimed at assessing various stressors,
analyzing the problem situation and identifying personal resources that are available. In the course of
this analysis, a certain action plan is formed, the possible outcomes of the situation are predicted, and
the way to perform activities and get out of a stressful situation is chosen. The meaning of the proactive
coping strategy is to develop personal resources that can facilitate the achievement of goals. The essence
of preventive coping is to anticipate the emergence and development of various stress factors. This
allows you to prepare actions to eliminate the destructive consequences of a stressful situation even
before its onset, which undoubtedly has a positive effect on personal development. Emotional support
strategies involve seeking empathy and fellowship with people in the person's immediate social
environment.

Proactive coping is a means of coping with various life difficulties, stressful situations, incl. related
to the educational process. Unlike reactive coping, which is aimed at compensating for losses and
reducing damage from a stressful situation that has already occurred or is occurring in a person’s life,
proactive coping is future-oriented, combining the processes of personal management of the quality of
life with self-regulation to achieve the goal (Sudakov, 2005).

Research Methods and Sampling

The purpose of our study is to determine the relationship between the level of stress resistance and
the prevailing coping strategies among students of Pavlodar Pedagogical University.

To diagnose the basic coping strategies (coping styles), we used the “Coping Strategies Indicator”
technique adapted by V.M. Yaltonsky. The author of this technique is the American psychologist
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D.Amirkhan, who created this technique based on his classification of the main coping strategies. His
classification is based on three main reactions of the human psyche to a stressful situation, he attributed
these reactions: solving a problem, seeking external support (seeking help, advice from his social
environment), avoidance strategy.

A problem solving strategy is an active behavioral strategy in which a person tries to use all the
personal resources available to him to find possible ways to effectively solve a problem.

A social support seeking strategy is an active behavioral strategy in which a person seeks help and
support from his environment: family, friends, significant others in order to effectively resolve a problem.

An avoidance strategy is a behavioral strategy in which a person tries to avoid contact with the
reality around him, to get away from solving problems.

The advantages of this technique are its relative simplicity and the selection of the main forms of
coping. The disadvantages include the lack of variability in human reactions to stress. It should also be
noted that the "Problem Solving" strategy subsequently developed into a separate direction of coping -
problem-oriented coping.

To determine the level of stress resistance, we used the “Test questionnaire for diagnosing the
likelihood of developing stress” method adapted by T.A. Nemchina. This test questionnaire consists 0f
50 statements, with the answer options "Yes" and "No". This technique is intended both for diagnosing
the degree of stress resistance (high, medium, low), and for predicting stress in adults.

The sample of the study consisted of 40 4th year students of the Pavlodar Pedagogical University,
of which 9 boys (22.5%) and 31 girls (77.5%).

Research result

In the course of our study, the relationship between the degree of stress resistance (SR) of students
and the coping strategies used by students (Table 2) was determined, and the gender aspect of this study
was also studied (Table 3)

Table 2 - degree of SR and applied coping strategies

SR levels Coping strategies
Solution of problems Finding support Avoidance
High 47.1% 28.6% 44.5%
Middle 35.4% 42.8% 22.2%
Low 23.5% 28.6% 33.3%

Table 3 - gender aspect of the relationship between SR and coping strategies

SR levels Coping strategies
Solution of problems Townck momaepKKn Solution of problems
Boy Girl Boy Girl Boy Girl
High 60% 40% 66.6% 20% 100% 27.3%
Middle 20% 50% 33.4% 20% - 18.2%
Low 20% 10% - 60% - 54.5%

Thus, we received information that among forty 4th year students of Pavlodar Pedagogical
University, when coping with various stressors (including those associated with the educational
process), such coping strategies as problem solving (47.1%) and strategies for avoiding stressful
situations prevail ( 44.5%), students using these strategies have a fairly developed degree of stress
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tolerance. The students using the "Search for Support” strategies have an average level of stress
tolerance.

If we pay attention to the gender aspect of this study, we can say that the "Problem Solving"
strategy is dominant in boys with a high level of stress resistance, and in girls with an average level. Boy
students who use the "Search for Support” strategies have a high degree of stress tolerance, while girls
have a low degree. Regarding the strategies aimed at "avoidance™ of stressful situations, we can say that
it is dominant in boys with a high degree of stress resistance, and in girls with a low degree of SU.

An analysis of the average values for indicators of proactive coping behavior showed that
respondents tend to use the reflexive coping strategy (40%), the proactive coping strategy (28%), the
preventive coping strategy (20%) and the strategy of seeking emotional support (12%). These results
can be explained by the studies of E.S. Starchenkova, who is the author of the concept of "proactive
coping".

E.S. Starchenkova developed the concept of proactive coping, which was based on the idea of
"proactive coping", which is goal-oriented.

Therefore, in order to build a student's own life path, to achieve goals, it is necessary to understand
the prospect of achieving it. And that this refers to personal growth, improvement in the professional
sphere, building one's own life path.

Proactive cooperative behavior is able to regulate the current state and this leads to a decrease in the
degree of physical, mental stress due to the fact that there is a thoughtful, conscious redistribution and
development of personal resources [4]

In this concept, E.S. Starchenkova identifies a number of main, distinctive characteristics of
proactive coping behavior. According to E.S. Starchenkova: "these features are related to the fact that
proactive behavior introduces preventive strategies and planning into proactive self-regulation of
achieving goals™ [4]

Conclusion

This study allowed a more detailed and holistic study of the features and ideas about what coping
strategies students use to counter everyday stress and tension. Thus, we can say that such a reactive
coping strategy as "Avoidance™ can be used both by students with a high degree of stress resistance, and
with a low one. And such a strategy as "search for support™, which refers to proactive coping strategies,
is dominant among students with an average level of stress tolerance. At the same time, it should be
noted that young men with a high level of stress resistance use all types of coping strategies.

The use of "Avoidance” by students with high SU can be explained by two reasons: 1) the subject
of the conflict is not very important; 2) it is not necessary to maintain a long-term relationship with the
other side of the conflict. As for long-term relationships, it is important to openly discuss all
controversial issues, and avoiding existing difficulties only leads to the accumulation of dissatisfaction
and tension.

Our results indicate a rather complex system of dependencies between the coping strategies used
and the degree of stress resistance.

Future prospects

We assume that such a phenomenon as coping, and, in particular, its proactive direction, will not
only not lose its relevance in the near future, but will also be actively developed, because there is a
direct correlation between the success of activities, professional development and development, and
how a person is able to cope with any negative impacts. There is a huge field of possibilities for
diagnosing the impact of coping on a person's life and, in particular, on students, on their personal and
professional development. If we are talking about the further development of this study, then we can
conduct a comparative analysis of the coping behavior of students from different courses of study, or the
differences between the coping strategies of students from different specialties. We believe that it would
also be promising to conduct a study and diagnose changes in the coping behavior of students from the
moment they begin their studies in the higher education system, and at the time of receiving a diploma.
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	Эксперименттік топ зерттелушілерінің әлеуметтік ұнамдылыққа бағдарлану шкаласы бойынша көрсеткіштері қалыпты деңгейде болды. Бұл әдістеме сұрақтарына жауаптары дұрыс деп бағаланып, нәтижелерді ары қарай өңдеуге мүмкіндік береді.
	Тәртіп пен ережелерді бұзуға бейімділік шкаласы бойынша зерттелушілердің 20% төмен нәтиже көрсетті, бұл зерттелушілердің комформдылығын, таптаурындар мен қоғамда қабылдан-ған нормаларды ұстанатындығын білдіреді. 80%  зерттелушілерде бұл тенденция айқы...
	Аддиктивті мінез-құлыққа бейімділік шкаласы бойынша эксперименттік топ зерттелуші-лерінің 50% өзгермелі психикалық күйлер көмегімен шындықтан безуге бейімділігін, тұлғалық мәселелерді шешуде иллюзиялық компенсаторлық амалдарға жоғары және өте жоғары б...
	Өзіне зақым келтіруге бейімділік шкаласы бойынша эксперименттік топ зерттелушілерінің 75%-на өзіне зақым келтіру мінез-құлқы тән емес. Оларда мазасыздықтың соматикаға айналу тенденциясы жоқ, мінез-құлық реакцияларында кінәлілік комплексін жүзеге асыру...
	Агрессия мен зорлық зомбылыққа бейімділік шкаласы бойынша зерттелушілердің 30%нда агрессиялық тенденция анық емес, олар туындаған мәселелерді шешуде зорлық зомбылықты қолданбайды. 60%нда агрессиялық тенденциялар бар. 10% на басқа дамдармен қарым қатын...
	Эмоциялық реакцияларды еріктік қадағалауға бейімділік көрсеткіші эксперименттік топ зерттелушілерінің 75%-нда төмен. 20%нда тенденция бар, дегенмен эмоциялық реакциялар жағдайға байланысты қадағаланады. Бұл эмоция көріністерін ерікті қадағалаудың әлсі...
	Эксперименттік топ зерттелушілерінің 40%-ның деликвенттілік тенденциялары төмен.   50%-нда жоғары және 20%-нда өте жоғары болып анықталды.
	Бақылау тобы зерттелушілерінің әдістеме шкалалары бойынша көрсеткіштері төмен болды. Зерттелушілердің 10%-нда аддиктивті мінез-құлыққа бейімділігі өте жоғары деңгейде болды.  15% зерттелушілерде агрессия мен зорлық көрсетуге бейімділігі жоғары болды. ...
	Әдістеме нәтижелері бойынша қиын жеткіншектердің девиантты мінез-құлыққа бейімділігі қалыпты балалардан жоғары болатындығы анықталды.
	Келесі кезекте Пантелеевтің өзіне қатынас әдістемесі жүргізілді. Девиантты жеткіншектер-дегі әдістеменің сандық көрсеткіштері төмендегі 1-кестеде ұсынылады.
	Кесте 1. Пантелеевтің  әдістемесі бойынша девиантты жеткіншектердің көрсеткіштері
	Кесте 2.  Пантелеевтің  әдістемесі бойынша қалыпты жеткіншектердің көрсеткіштері
	«Меннің» ұғынылуы, ашықтық» шкаласы екі үрдістің бірінің басымдығын анықтайды: немесе конформдылық, әлеуметтік мақұлдаудың айқын уәждемесі, немесе сыншылдық, өзін терең сезіну, ішкі адалдық және ашықтық.
	Жоғары мәндер (85%) жеке адамның қорғаныштық мінез-құлқын, жалпы қабылданған нормаларға сәйкес келетін мінез-құлықты және қоршаған адамдармен өзара қарым-қатынасты бейнелейді. Адам өзімен ашық қарым-қатынастардан аулақ болуға бейім; себебі рефлексия д...
	ІҮ-басқалардың  күтімдеріндегі   өзіне  қатынас шкаласы бойынша  Жоғары мәндер (5) өзін қоршаған адамдармен қабылдаған етінде санайтын адамға сәйкес келеді. Ол өзін өзгелер жақсы көретінін, жеке және рухани қасиеттерін, жасаған іс-әрекеттері мен қылық...
	Орташа мәндер (45) адамның айналасындағылардың өзіне деген қатынасын таңдап қабылдауын білдіреді. Оның көзқарасы бойынша, айналасындағылардың оң көзқарасы тек белгілі бір қасиеттерге, белгілі бір әрекеттерге ғана таралады; басқа да тұлғалық көріністе...
	Төмен мәндер (50) адамның өзіне айналасындағылардың құрметін шақыра алмайтын адам ретінде қарайды, өзін басқа адамдарда айыптау мен сынау тудыратын сияқты сезеді. Басқалар-дан  мақұлдау, қолдау күтпейді.
	Ү- өзінің  тұлғалық құндылығын бастан кешу шкаласы өзінің құндылығын сезіну және басқалар үшін өзінің құндылығын сезіну көрсеткіштерін береді.
	Жоғары мәндер (5) өзінің рухани әлеуетін, ішкі дүниесінің байлығын жоғары бағалайтын адамға тиесілі, адам өзін жеке тұлға ретінде қабылдауға және өзінің қайталанбастығын жоғары бағалауға бейім. Өзіне сенімділік орта әсерлерге қарсы тұруға, өзіне беріл...
	Орташа мәндер (65) өзіне таңдамалы қатынасын көрсетеді. Адам өз қасиеттерінің қатарын жоғары бағалап, олардың бірегейлігін мойындауға бейім. Басқа қасиеттер анық бағаланбайды, сондықтан айналасындағылардың ескертулері бағаланбайтын, басқалардың сындар...
	Төмен мәндер (30) адамның өз тұлғасының бірегейлігіне, өзінің рухани «Меніне» деген бағасының төмендігін терең, өзінің қайталанбас ерекшелігіне  күмәнданатындығын білдіреді. Сенімсіздік орта әсерлеріне қарсы тұруды әлсіретеді. Өз атына айтылған айнал...
	ҮІ-өзін шартсыз қабылдау шкаласы өзін-өзі тану сезімінің айқындылығын, өзінің ішкі ниетімен келісуін, кемшіліктері мен әлсіздіктеріне қарамастан өзін-өзі қабылдауы туралы айтуға мүмкіндік береді.
	Жоғары мәндер (25) өз «Менінің» барлық жақтарын қабылдауға, өзін барлық мінез-құлық көріністерінде қабылдауға бейімділігін сипаттайды. Өзін қабылдаудың жалпы аясы жағымды. Адам жиі өзіне, өзінің жеке басының барлық қасиеттеріне деген сүйіспеншілігін с...
	Орташа мәндер (60) өзіне деген көзқарастың таңдауын көрсетеді. Адам өзінің барлық қадір-қасиетін қабылдай алмайды және кемшіліктерін сынға алмайды.
	Төменгі мәндер (15) өзін қабылдаудың жалпы теріс фонына, өзін аса сыни қабылдауға бейімділігіне көрсетеді. Өзіне деген ықыласы жеткіліксіз, эпизодтық көрінеді. Жағымсыз бағалау әртүрлі формалары бар: өзін күлкілі қылып көрсетуден өзін өзі кемсітуге  д...
	ҮІІ-өз «Меніне» шоғырлану шкаласы бойынша жоғары мәндер (70) «Мен-тұжырымдама-лар» жоғары ригидті. Өзінің қасиеттерін, өзіне қойатын талаптарын, ең бастысы - өзін көру және бағалауды өзгермейтін түрде сақтауға ұмтылу. Өзіне тым жоғары қатынас өзін-өзі...
	Орта мәндер (20) өзінің жеке қасиеттеріне деген көзқарасты, кейбір қасиеттерін сақтай отырып, тек кейбір қасиеттерін өзгертуге ұмтылуын көрсетеді.
	Төменгі мәндер (10) «мен-тұжырымдаманы» өзгертуге жоғары дайындығын, өзін танудың жаңа тәжірибесіне ашықтықты, нақты және мінсіз «мен» сәйкестігін іздестіруді белгілейді. Өз «менін» дамыту және жетілдіру ниеті айқын көрінеді, және ол өзіне қанағаттан...
	ҮІІІ-өзін түсінбеу, ішкі кайшылықтар шкаласы  ішкі қақтығыстардың болуын, күмән, өзі-мен келіспейтіндігін, өзін-өзі қазбалау мен рефлексия үрдістерінің айқындылығын анықтайды.
	Жоғары мәндер (50) өзіне деген теріс қатынас фоны басым адамға сәйкес келеді. Ол өз "Меніне" үнемі қадағалау жасайды, өзінің ішкі әлемінде болып жатқан барлық нәрсені терең бағалауға ұмтылады. Дамыған рефлексия өзін қазбалай беруге, және соның нәтижес...
	Орташа мәндер (40) өзіне қатынасы, өзін көру жағдайы бейімделу дәрежесіне байланысты адамға тән. Өзіне үйреншікті жағдайларда, ерекшеліктері жақсы таныс және болжанатын жағдайларда өзіне қарым-қатынастың оң фоны, өз абыройын мойындау және өз жетістікт...
	Төмен мәндер (10) өзіне жалпы оң көзқараспен қарайтын, өз мүмкіндіктері мен қоршаған шындық талаптары арасындағы тепе-теңдікті сезінетін, талаптану мен жетістіктер арасындағы, қалыптасқан өмірлік жағдайға және өз-өзіне риза болғандарда жиі кездеседі. ...
	ІХ-өзін кіналау сезімдері шкаласы өзінің «Меніне» теріс эмоциялардың айқындылығын сипаттайды.
	Жоғары мәндер (15) ең алдымен өзінің кемшіліктерін көретіндер, қателіктері мен сәтсіздік-тері үшін өзін кіналі санайтын адамдарға тән. Қарым-қатынас саласындағы проблемалық жағдайлар, қақтығыстар қалыптасқан психологиялық қорғаныстарды өзектендіреді,...
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